9th International Conference on Task-Based
Language Teaching

Widening the Horizon of
Task-Based Language Teaching
University of Innsbruck, August 29-31, 2022
https://www.uibk.ac.at/ifd/9th-international-conference-on-task-based-language-teaching/

UNIVERSITÄT GRAZ
Institut für Romanistik

9 TH INTERNATIONAL CONFERENCE ON
TASK-BASED LANGUAGE TEACHING:

Widening the Horizon
of Task-Based
Language Teaching

PLENARY SPEAKERS

Martin East
University of
Auckland

Anke Lenzing
University of
Innsbruck

Rhonda Oliver
Curtin University

Marije Michel
University of
Groningen

29th – 31st
August
2022
University of Innsbruck/SoWi Campus
Universitätsstr. 15, 6020 Innsbruck, Austria

CONFERENCE PROGRAM AND
FURTHER INFORMATION HERE:
https://www.uibk.ac.at/ifd/9th-internationalconference-on-task-based-language-teaching/

OUR SPONSORS:

UNIVERSITÄT GRAZ
Geisteswissenschaftliche Fakultät

IRO (International Relations Office) at Innsbruck University
IMPRESSUM Institut für Romanisitk, Universität Graz © 2022 | Bild: Alessio Soggetti/unsplash.com | Layout: Kommunikation und Öffentlichkeitsarbeit, Universität Graz

Table of Contents
INTRODUCTION ................................................................................................................................... 1
Welcome Message from the President of IATBLT ................................................................................... 2
Welcome Message from the Organizing Committee .............................................................................. 3
Sponsors .................................................................................................................................................. 4
Organizing Committee............................................................................................................................. 6
Volunteers ............................................................................................................................................... 6
General Information ................................................................................................................................ 7
CONFERENCE PROGRAM ................................................................................................................... 14
Plenary Speakers ................................................................................................................................... 15
Invited Colloquia.................................................................................................................................... 19
Invited Workshops ................................................................................................................................ 29
Conference Schedule............................................................................................................................. 31
Detailed Conference Program ............................................................................................................... 32
Individual Papers ................................................................................................................................... 39
Workshops............................................................................................................................................. 91
Posters ................................................................................................................................................... 93

INTRODUCTION

1

Welcome Message from the President of IATBLT
Professor Martin East, University of Auckland, New Zealand
Ein herzliches Willkommen in Österreich – ich freue mich sehr, Sie in der Stadt
Innsbruck willkommen zu heißen! As President of the International Association
for Task-Based Language Teaching, I am delighted to welcome you to our ninth
international conference on TBLT. I am particularly happy that we have been able
to go ahead with our conference in 2022 as a face-to-face event after several
years of significant disruption to all our lives. I am also pleased it can take place
in Austria, where I can practise my German language and reconnect with Austrian
culture (let me encourage you to check out the Sachertorte!).
This year’s conference is organised around the broad theme of Widening the Horizon of Task-Based
Language Teaching. Our wonderful conference organising team is encouraging us to “both strengthen
our understanding of the solid grounds of TBLT and to reach for new summits.” This is planned as a
conference that will “focus on established TBLT approaches in foreign language classrooms as well as
on the transfer of TBLT to other educational contexts.” I am confident that our wide-ranging
conference programme will help us achieve those goals.
In keeping with the conference theme, our keynote talks will present different and complementary
angles on TBLT in theory and practice. I am honoured to have been invited by the organising committee
to give the opening keynote. My talk will explore the teacher variable in TBLT. Anke Lenzing, our local
keynote, will address the impact of Processability Theory (PT) as a theoretical framework, drawing on
speech samples of different learners completing comparable tasks at different points in their L2
development. Rhonda Oliver will provide a unique and valuable contribution to our conference
situated in the heart of Europe by drawing on work she has undertaken within Australian Aboriginal
education settings, with particular focus on Aboriginal high school students from remote locations in
Western Australia who have English as their second language. In the closing keynote, Marije Michel
will bring us back to the European context. Her presentation will focus on task design, and some recent
projects where tasks were created for primary school children in a range of settings.
On behalf of the Executive Board of the IATBLT, I offer my grateful thanks to our conference chair
Barbara Hinger and the conference organising committee for all their hard work and commitment in
putting this event together. A global pandemic has not meant the easiest of times to plan and host this
event. The Russia-Ukraine conflict has further clouded the horizon and our thoughts are with all those
who have become caught up in this. I greatly appreciate the time the committee has generously given
and the level of dedication of all involved.
I hope that all participants will enjoy what is on offer at our ninth international conference and will
leave the conference with new insights and fresh ideas. I look forward to opportunities to catch up
with many of you over the coming few days. I also invite you to attend our General Meeting at 11.10
a.m. on the last day of the conference. There you will: be updated on the work of the IATBLT over the
last few years; have the opportunity to welcome our new President of the Association; and be able to
celebrate the recipient of our inaugural Distinguished Practitioner Award.
Ich wünsche allen eine äußerst erfolgreiche Konferenz. Mit vielen freundlichen Grüßen,
Martin East, President IATBLT
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Welcome Message from the Organizing Committee
Dear colleagues,
The Department of Subject-Specific Education at the University of Innsbruck and the Institute of
Romance Languages at the University of Graz are delighted to co-host the 9th Conference on TaskBased Language Teaching.
Our application to host the conference dates back to 2019. At the time, Barbara Hinger, our Conference
Chair, was still working at the University of Innsbruck and was very happy that her department was
accepted by the Executive Board of IATBLT to bring the conference to the heart of the Austrian Alps.
Just a year later, Barbara accepted a position at the University of Graz, intending to co-organize the
TBLT-Conference with her former team at Innsbruck. Luckily, this vision was supported by the EB as
well as by the department at the University of Innsbruck, which is very much dedicated to TBLT
perspectives. Foreign language (teacher) education at the department focuses on TBLT by bringing its
approach especially to the Romance language classroom and by putting forward research in this
context; the most recent publication is an open access textbook for Italian as a Second Language based
on corpus-driven research of collocations used by learners of Italian with a special focus on learner
autonomy as well as interactive online-tasks (see Schmiderer et al. 2021, Facciamo bella figura!). An
anthology on TBLT in Italian teaching is forthcoming as well. The department is also part of the
ERASMUS+ project DIGITASK4IC with Carmen Konzett-Firth as the Innsbruck project leader. The project
has created a digital task generator for pedagogical language learning tasks, linked with an annotated
task catalogue and an OER library to support teachers and teacher trainers. In addition, emerging
researchers working in the area of science education engage in field work in school contexts to
implement and investigate the perspectives TBLT offers for biology and physics classes.
While the Department of Subject-Specific Education at Innsbruck University takes TBLT seriously and
attempts to explore its full potential in quite different contexts, Barbara Hinger continues to focus on
TBLT approaches at the University of Graz by enhancing young researchers’ textbook analysis, to name
just one specific example. Recently, she launched a cooperation with the ÖSZ (Österreichisches
SprachenKompetenzZentrum) where she trains material developers with the aim of implementing TBLT
in specific Romance language classroom settings.
True to the conference theme “Widening the Horizon of Task-Based Language Teaching”, the program
offers a wide range of presentations. Furthermore, you’ll have the opportunity to enjoy colloquia,
workshops and the poster presentation session.
We would like to thank our plenary speakers for giving us insights into their research and reflections
on tasks and TBLT. We are convinced that the different angles they offer will widen our horizon on our
field. We also thank our reviewers who helped us select the papers, workshops and posters for the
conference. A big thank goes to the International Association of Task-Based Language Teaching
(IATBLT) and especially to its executive board members who supported and trusted us from the very
beginning on.
We invite you to enjoy every moment at the conference and encourage you to bring forward our field
by talking to each other, discussing diverse viewpoints and mingling with delegates from around the
world. A warm welcome to Innsbruck! Enjoy the city and its surroundings!
Barbara Hinger, with the Organizing Committee Johanna Taglieber, Benjamin Kremmel, Eva M.
Hirzinger-Unterrainer, Helene Thierrichter and Sigrid Hauser
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Sponsors
The 9th International Conference on Task-Based Language Teaching is co-organized by the University
of Innsbruck and the University of Graz. We thank our sponsors: University of Innsbruck (Vice Rector
for Research, International Relations Office, Faculty of Teacher Education, Department of SubjectSpecific Education, Canadian studies centre), Land Tirol (Abteilung Kultur), University of Graz (Faculty
of Arts and Humanities, Institute of Romance Languages), ERASMUS+ project DIGITASK4IC (and the
DIGITASK web app), John Benjamins Publishing Company.

IRO (International Relations Office) at University Innsbruck
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Scientific Committee
We thank the reviewers for their careful reading and their constructive remarks!
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General Information
The University of Innsbruck is happy to welcome you to the 9th International Conference on Task-Based
Language Teaching. In 2019, the University of Innsbruck celebrated its 350th anniversary. 350 years of
the University of Innsbruck mean 350 years of exciting research and teaching, 350 years of clever minds
that show visions, formulate ideas and advance developments, and thus 350 years of interaction with
society. The University of Innsbruck sees its anniversary as a milestone on its way into the future.
Setting new impulses, living openness, expanding the exchange with the environment, i.e. shaping the
future together - these are the goals of the anniversary and beyond. By “Widening the Horizon of TaskBased Language Teaching”, we would like to actively live this spirit of openness with you during our
conference, shaping the future together.
The 9th International Conference on Task-Based Language Teaching is co-organized by the University
of Innsbruck and the University of Graz.

Conference venue
The conference will be held at the SOWI Campus (Universitätsstraße 15, 6020 Innsbruck) which is
conveniently located near the city center of Innsbruck. Coming from the railway station, it is a 10-15
minute walk during which you can already catch a first glimpse of Innsbruck‘s historical center.
If you would like to go by public transport, you can check for the most convenient connection
at https://www.ivb.at/en.html. Get off at “Polizeidirektion” (bus lines A & R). Single ride: EUR 2,80;
24h: EUR 6,10; 8-pass: EUR 16,10.
Alternatively, you can rent a bike via “Stadtrad”: Just go to one of the bike terminals
(https://stadtrad.ivb.at/standorte/), use the nextbike-App
(https://stadtrad.ivb.at/ausleihen/app-mobiles-web/) and have a safe ride!
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Accessibility
We are doing our best to make this conference accessible for all people. Should you need any support,
please contact us in advance via Johanna.Taglieber@uibk.ac.at or under +43 512 / 507 – 43111.
The conference rooms are accessible for most people with impaired mobility. In addition, some of the
rooms are equipped with induction loops for participants with hearing impairments.
For more information about facilities for disabled people, please visit the following
page: https://www.uibk.ac.at/behindertenbeauftragte/aktuelles/index.html.en
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Building layout SOWI (conference venue)
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Registration
The registration desk is located in the Foyer of the SOWI building and will operate throughout the
conference.

Internet access
There will be a free internet access provided to all conference participants.

Green Event
The 9th International Conference of TBLT is certified as a Green Event
Tirol basic. This means that we are implementing several measures
to make our conference sustainable, including a sustainable waste
and energy management, the reduction of print products, the use of
recycled paper, and the promotion of a climate friendly mobility. In
addition, our caterers are asked to give priority to regional and
organic products.
For more information about
https://greenevents-tirol.at/de/

Green

Events

Tirol

visit

Information for Presenters
Individual Papers: The paper presentations will be 30 minutes (20 minutes for presentation and 10
minutes for discussion). There will be a chair to manage the time of the presentations and discussions
within each session.
Workshops: Workshops will be 90 minutes.
Colloquia: Colloquia will be 120 minutes.
All conference rooms are equipped with a computer (including USB and HDMI ports), a projector, and
a sound system to play videos. We strongly recommend bringing your presentation on USB flash device
(ppt(x). or pdf. format). Still, if you would like to bring your own device, we kindly ask you to also bring
the necessary dongle/adapter to connect your laptop to the projector. However, we cannot guarantee
that all adapters will work on site.
Posters: The poster session will take place on Tuesday, 30 August from 10 to 11am in the SOWI-Foyer.
At the same time, we will have an extended coffee break from 10 to 11, so that all participants can
walk through and discuss the posters during one hour in a lively atmosphere. We invite all poster
presenters to grab a coffee and stand near their posters during the whole poster session.
Guidelines for posters: We ask you to prepare a poster in A0 upright format. Please ask the conference
staff upon registration, where to install your poster.
All presenters: Should you wish to provide your audience with handouts, please bear in mind that we
are a certified as a Green Event Tirol basic, so we kindly ask you to consider digital handouts instead of
print versions.
All authors and co-authors will be able to download a Certificate for Authors from ConfTool after the
conference. To do so, please log into ConfTool and choose “Your Submissions”. You will find the
download button of the Certificate for Authors on the right-hand side of your screen.
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Photography and Recording policy
Purpose: By participating in the event, you acknowledge that during this event, photos and videos will
be taken for documentation purposes. It is not our intention to identify individual persons, but purely
to document the event. For the purpose of documentation, the photos/videos taken will also be
published on the internet (specifically on our homepage, the homepage of IATBLT, YouTube, Facebook,
Twitter). We kindly ask you not to take photos of presentation slides and presenters without asking
for their agreement.
Legal basis: The data from photo and video recordings at events, i.e. both the production and the
publication of the photos/videos on our legitimate interest in documenting the event, if the event is in
a non-public area (Art. 6 para. 1 lit. f DSGVO). If the event is in a public area, the processing is based
on Art. 6 para. 1 lit. e DSGVO in connection with § 3 Z 11 UG, the publicity effect of the University of
Innsbruck. Not least because of the publicity effect of the University of Innsbruck it is necessary for us
to document our activities. There is no obligation for you to be photographed or recorded. If you do
not agree with the photograph or publication, please inform the photographer immediately or
contact us at tblt2022@uibk.ac.at or at the registration desk.
Storage duration: Photos/videos are stored as long as necessary for the purpose. Photos/videos will
be deleted immediately if they are not suitable for the above-mentioned purposes or in case of an
objection by affected persons.

Lunch and Coffee Breaks
Lunch and coffee breaks will take place in the foyer. For more information, see the detailed Conference
Program below.

Social program
Welcome Reception1
Monday, 29 August 2022
18.30-19.30
Welcome Reception will be held on the first day of
conference 6:40 p.m. in the SOWI-Foyer. The access is
barrier-free. There will be a short welcome speech
followed by a drinks reception and an Austrian music
band to provide for the mood. In addition to drinks, some
finger food (also vegetarian) will be provided. This
evening offers a good opportunity to getting to know
each other and enjoy a pleasant evening together. The
reception is free and all are welcome.

1

© Büro für Öffentlichkeitsarbeit (BfÖ) – Universität Innsbruck
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Guided City Tour2
Monday, 29 August 2022
19.30
Join us for the Guided City Tour on Monday, 29 August. The meeting point
for the walking tour will be at the registration desk in the SOWI-Foyer and
it will approx. last 90 minutes.
With a tourist guide from ITF (“Interessengemeinschaft Tiroler
Fremdenführer”) we visit the Innsbrucker Highlights. Among others we will
see the Congress House of Innsbruck, the Tyrolean State Theater, the
Hofburg of Innsbruck and the Cathedral. In the center of Innsbruck’s Old
Town we can admire the magnificent Hebling House in rococo style and the
famous Goldene Dachl. The walking tour includes the most important and
well-known sights of Innsbruck and grants a good impression of the city.
Price: 8€

Conference Dinner3
Tuesday, 30 August 2022
19.00

The restaurant deck47 with its beautiful ambience next to the lake Baggersee provides a pleasant
break for relaxation and good conversations for the TBLT 2022 conference attendees. From the
aperitif, which takes place outdoors (if the weather is fine), to the exquisite menu, the dinner at deck47
will be an unforgettable event. There will be a course menu that takes different tastes and dietary
restrictions into account.
Price: 60€ (including food and beverages)
Address: deck47, Archenweg 62, 6020 Innsbruck
Maximum number of participants: 100

2
3

© http://www.tiroltours.at/; Web design: Alexander Ehrlicht
© deck47
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How to get there:
 By public transport: Line R towards Innsbruck DEZ/EKZ
Schedule (Innsbruck Polizeidirektion > Innsbruck Baggersee):
- 6:19 to 6:34 p.m.
- 6:39 to 6:54 p.m.
There will be the option to gather at the SOWI (registration desk) to walk together to the bus
stop ‘Innsbruck Polizeidirektion’. The meeting times are: 6:10 p.m. and 6:30 p.m.

 By foot or by bike: SOWI via Kapuzinergasse next to the river Inn to deck47 (foot: approx. 60
min.; bike: approx. 15 min.)

For more information
 Visit the TBLT 2022 homepage (https://www.uibk.ac.at/ifd/9th-international-conference-ontask-based-language-teaching/index.html.en)
 Follow us on Twitter at @TBLT2022 or look for the #TBLT2022
 Email us with any concerns or questions: tblt2022@uibk.ac.at
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Plenary Speakers
Plenary 1
Monday, 29 August
Keynote 1: 9.30 – 10.30am
Location: AULA

Martin East
University of Auckland (New Zealand)
The Teacher Variable in TBLT: Broadening the Horizon through Teacher
Education and Support

© Martin East

Martin East is Professor of Language Education in the School of Cultures,
Languages and Linguistics, at the University of Auckland, New Zealand. In
2022 he completes a term as President of the International Association for
Task-Based Language Teaching. His most recent book - Foundational
Principles of Task-Based Language Teaching (Routledge, 2021) - has been
written to provide a foundational overview of the theory and practice of TBLT
and to demystify what TBLT looks like in classrooms. It is available Gold Open
Access from Routledge.

Abstract
Over the last 40 years, TBLT has stimulated increasing interest from a wide range of stakeholders in
the language teaching and learning endeavour. Researchers have investigated empirically how
communicative tasks can promote second language acquisition. They have also looked at the impact
of TBLT from the perspective of teachers and learners working in different contexts across the world.
Additionally, teachers have increasingly shown great interest in TBLT, whether motivated by what they
hear about TBLT in different contexts, or responding to task-based initiatives in their own contexts.
However, research into the teachers’ perspective has demonstrated that teachers show variable
understandings of, and commitment to, TBLT ideas, leading to a range of practices and outcomes in
classrooms. This makes teachers a crucial variable in the success (or otherwise) of TBLT. Nevertheless,
Hattie (2009) reminded us that teachers represent the major source of controllable variance in
education systems. In this light, in this plenary I address the central teacher variable in TBLT and
consider the range of ways in which teachers, who have such a critical role to play in advancing the
TBLT project, can be supported in their work.
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Plenary 2
Tuesday, 30 August
Keynote 2: 9.00 – 10.00am
Location: AULA

Anke Lenzing
University of Innsbruck (Austria)
How a processability perspective frames the potential of tasks in
instructed SLA

© Anke Lenzing

Anke Lenzing is professor of English language education at Innsbruck
University, Austria. Her research engages with psycholinguistic aspects
of (instructed) second language acquisition. She has worked extensively
within the framework of Processability Theory has extended the theory
to include a model of the mental grammatical system of beginning L2
learners as well as a model of the interface between L2 comprehension
and production. Her current research focuses on psycholinguistic
perspectives on L2 communicative interaction and on applying
mathematical principles of dynamical systems theory to selected
aspects of SLA.

Abstract
My presentation applies a Processability Theory (PT) (e.g., Pienemann & Lenzing 2020) lens to the
potential of communicative tasks for instructed SLA. PT focuses on the nature and consequences of
learners’ L2 processing capacities to clarify the obstacles, achievements and (some) systematic aspects
of variation in L2 learning. Its core claim is that regular, observable developmental and variational
aspects in L2 acquisition system are respectively the direct result of underlying processing constraints
or constrained by them.
I show that a processability perspective on tasks in SLA can contribute to our understanding of how
both the universal and individual features of learner language can be recognised in learners
undertaking L2 tasks. I investigate speech samples of different learners completing the ‘same’ task at
different points in their L2 development. I use PT to unpack how the ‘same’ task systematically reveals
varied language features of different language learners by exploring the different linguistic structures
used by the learners, the variability in different semantic fields covered by them and their ability to
align with their interlocutor. In doing this, I make clear that PT can empower teachers to nuance the
design of learning activities to take account of different learning needs.
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Plenary 3
Tuesday, 30 August
Keynote 3: 4.40 – 5.40pm
Location: AULA

Rhonda Oliver
Curtin University (Australia)
Tasks for diverse learners in diverse contexts: A case study of Australian
Aboriginal vocational students
Professor Rhonda Oliver is Head of the School of Education, Curtin
University, Western Australia. She has researched extensively about
second language and dialect acquisition, especially in relation to child and
adolescent language learners in schools and universities. Her more recent
work includes studies within Australian Aboriginal education settings.
© Rhonda Oliver

Abstract
In this presentation, I will describe how authentic tasks can support vocational skill learning whilst
promoting second language learning. I will focus in particular on Aboriginal, high school students who
come from remote locations in Western Australia and who have English as their second language or
dialect. The research setting for this study – which is located a considerable distance from their
homes – is a vocational boarding school. I have spent over a decade researching and working alongside
the teachers and their students at this school. I have used an ethnographic approach, classroom
observations supplemented with interviews to document suitable tasks and the students’ engagement
with these. The findings show the important contribution that a needs analysis makes to the selection
of tasks – enabling them to be contextually relevant and culturally appropriate and to serve the
learners’ long-term needs.
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Plenary 4
Wednesday, 31 August
Keynote 4: 12.15 – 1.15pm
Location: AULA
Marije Michel
University of Groningen (Netherlands)
Tasks for everyone - everyone a task: valuing the diversity in our
classrooms

© Marije Michel

Marije Michel (PhD Applied Linguistics from the University of
Amsterdam) is chair of Language Learning at the University of
Groningen in the Netherlands. Her research and teaching focus is
on socio-cognitive aspects of second language acquisition and
task-based language pedagogy. In her recent work, she has used
eye-tracking and key-stroke logging to investigate second
language writing processes and alignment in digitally mediated
communication. Marije Michel is treasurer of the executive
committee of the European Second Language Association
(EuroSLA) and board member of the Netherlands-based English
Academy for Newcomers.

Abstract
Over the past 40 years, the task-based approach to language teaching and learning has inspired many
scholars and practitioners in second language (L2) pedagogy worldwide, providing adults, youngsters
and children with hands-on, authentic classroom activities for a large variety of target and source
languages. While this diversity demonstrates the success of the task-based project, it cannot be denied
that the majority of work targets English and that, in particular research, has focused on university
student populations. In this presentation, I will shed light on initiatives that focus on less obvious but
not less important learners and their teachers. With a focus on task design, I will report on some of my
own recent projects where we created among others tasks for primary school children in Ireland
learning Irish, dyslexic adolescent learners of German, and adult refugee learners of English in the
Netherlands. I aim to show how we can use task-based principles to tailor the linguistic, cognitive and
social demands of a task to the different needs of an inclusive learner community. By reverting to the
basics of TBLT, we can create tasks for everyone to participate, so that every learner can engage in a
task where they are valued for the diversity they bring to class.
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Invited Colloquia
Invited Colloquium 1
Monday, 29 August
Session 2: 2.00 – 4.15pm
Location: UR 1 (basement)
YouJin Kim
Georgia State University (USA)

Naoko Taguchi
Northern Arizona University (USA)

© YouJin Kim

© Naoko Taguchi

Task-Based Interaction and Learning in L2 Pragmatics
YouJin Kim is a professor in the Department of Applied Linguistics and ESL at Georgia State University.
She is specialized in second language acquisition, task-based language teaching, and classroom-based
research. She has been particularly interested in the role of interaction during task performance in
language development involving two target languages: English and Korean. She recently co-edited a
book Task-Based Approaches to Teaching and Assessing Pragmatics.
Naoko Taguchi is a professor in the Applied Linguistics program at Northern Arizona University where
she teaches courses in TESOL, second language acquisition, and linguistics. Her research interests
include second language pragmatics, technology-enhanced teaching, intercultural competence, and
English-medium education. She is the co-editor of Journal of Applied Pragmatics.
Abstract
The teaching of second language (L2) pragmatics concerns learners’ development of socially situated
language use. The field of task-based language teaching (TBLT) focuses on meaningful language use
while performing tasks that resemble real-world needs and have clear outcomes. Although both
research domains share similar tenets of L2 pedagogy which involves situated interactions, real-world
communicative needs, and communication goals, it is only recently that researchers have begun to
explore how both fields can complement each other (Taguchi & Kim, 2018). From an L2 pragmatics
research perspective, the concept of task has been rather unsystematically defined, and from a TBLT
research perspective, the learning of pragmatics through tasks has rarely been addressed compared
to grammar and vocabulary (Plonsky & Kim, 2016). In this invited colloquium, we present four empirical
studies that examined task-based interaction and learning in L2 pragmatics in diverse contexts
including various forms of technology for task-based pragmatics teaching (e.g., artificial intelligence
systems, social networking sites, and video conferencing). The studies address a variety of pragmatic
features for instruction, including both traditional constructs of pragmatics (e.g., speech acts of
request, advice-giving, and disagreement) and non-traditional areas of discourse-interactional
features (e.g., turn-taking, interruptions).
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Comparing Traditional and Task-Based Approaches to Teaching Pragmatics: Advice-Giving on Blog
Posts
YouJin Kim1, Sanghee Kang1, Naoko Taguchi2, Meredith D’Arienzo1
1

Georgia State University, USA; 2Northern Arizona University, USA

Recently, researchers have advocated for the application of task-based language teaching (TBLT) in
pragmatics instruction, as both fields (TBLT and L2 pragmatics) emphasize the importance of situated
interactions and real-world communicative needs (Taguchi & Kim, 2018). However, to what extent
task-based pragmatics instruction differs from traditional instruction in terms of students’ learning of
various pragmatic features has not been systematically examined. The goal of the current study is
twofold: (1) to demonstrate how to design authentic blog-posting tasks for Korean EFL learners; and
(2) to compare traditional instruction and task-based instruction in Korean high school learners’
learning of advice-giving strategies in English. A total of 52 high school students in Korea were assigned
to either a traditional instruction condition or a task-based instruction condition. Advice-giving
strategies were introduced in their regular textbook, and thus traditional group was taught advicegiving strategies using their textbook. For task-based instruction, advice-giving tasks were designed
simulating online Q&A communities (e.g., https://cafe.naver.com/suhui), as Korean high school
students commonly share their concerns anonymously in online forums. Participants were asked to
read other high school students’ posts about their personal concerns and respond to the concerns by
posting their advice in a forum. Both groups completed a background survey, a pretest, instructional
treatment (textbook exercise for the traditional condition, and individual advice-giving tasks for the
task condition), a reflection survey, and immediate and delayed posttests over three months. In the
pre- and post-tests, learners were asked to write advice in response to four different concerns. Both
groups’ pretest/posttest advice-giving responses were analyzed in terms of the occurrence of advicegiving strategies (e.g., expressing sympathy) based on existing coding frameworks (Salemi, Rabiee, &
Ketabi, 2012). In addition, linguistic forms appearing in each strategy were coded (e.g., bi-clausal
constructions or mono-clausal constructions). The frequency of different advice-giving strategies and
linguistic forms on posttests was compared between the two groups using Mann-Whitney U tests. The
results showed that task-based instruction group outperformed the traditional instruction for shortterm learning of advice-giving strategies, but such pattern was not found for the long-term learning.
Furthermore, task-based instruction group learned more complex structures of advice-giving headacts
than the traditional instruction group. The implications of the study are discussed in terms of taskbased approaches to teaching L2 pragmatics in a classroom-based context.

L2 learners’ pragmatic output in a face-to-face versus a computer-guided role-play task: Implications
for TBLT
Veronika Timpe-Laughlin1, Tetyana Sydorenko2, Shoko Sasayama1, Judit Dombi3
1

Educational Testing Service, USA; 2Portland State University, USA; 3University of Pécs, Hungary

Workplace interaction is a critical target task domain for many L2 learners (Long, 2015), and
accomplishing oral interactive workplace tasks requires various language abilities, including pragmatics
(Taguchi & Kim, 2018). Pedagogic tasks that emphasize spoken interaction may provide the optimal
instructional vehicle for developing the pragmatic abilities required for such tasks (Doughty & Long,
2003). While TBLT research underscores the benefits of face-to-face interaction (Pica, 2005), there is
increasing interest in exploring technology-mediated interactive tasks (Gonzalez-Lloret & Ortega,
2014). However, there may be important differences between technology-mediated and face-to-face
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interactions, leaving open the question of whether technologymediated interactive tasks—in
particular those facilitated by an AI-agent—are effective for teaching and assessing L2 pragmatics
(Blyth & Sykes, 2020). Accordingly, this study investigated how 47 tertiary-level ESL learners performed
on an oral interactive task that required them to make requests to their boss in two distinct modalities.
Each participant completed the same task with a fully-automated AI-agent and with a human
interlocutor in a face-to-face format. This pedagogic task was designed to draw learners’ attention to
language forms used to realize requests. The elicited interactions were examined for linguistic indices
(speaking time, number of turns, syntactic complexity, lexical variety, fluency) and pragmatic
phenomena (type and strategy of requests, openings, closings). Linguistic performance across the
delivery modes was comparable, with both modalities eliciting language use relevant to the pragmatics
target. However, some important differences were observed in the elicited interactions depending on
delivery format. Learners took longer and less turns with the AI-agent, deploying less rapport-building
moves and backchanneling. Fully-automated interactions were also found to be more transactional,
indicated by less elaborated opening/closing sequences and more direct requests. While fullyautomated interactive tasks may be useful for eliciting basic pragmatic phenomena, replicating
human-to-human interactions remains a challenge. The presentation concludes with implications for
teaching and assessing L2 pragmatics through technology-mediated tasks.

“Turn-taking, interruptions, and interjections on Zoom: A task-based approach to L2 pragmatic
development”
Lara Bryfonski, Kris Cook
Georgetown University, USA
“No, you go ahead… sorry to interrupt you!” These phrases, along with other strategies to negotiate
turn-taking in digital spaces, have become increasingly commonplace with the recent rise of online
video conferencing. Navigating the norms of online communication is a struggle for all types of
interlocutors, but this mode of interaction may present unique challenges to second language (L2)
learners who are also navigating the pragmatic norms of an additional language. The acquisition of L2
pragmatics is generally an understudied area of SLA; however, there is some evidence L2 pragmatics
teaching could benefit from a task-based approach (Taguchi & Kim, 2015; 2018). While there is a robust
history of SLA research that has investigated learning in computer-mediated contexts (e.g., Ziegler,
2016) there have been ongoing calls for more research that links technology with task-based learning
(e.g., González-Lloret & Ortega, 2014). Given the increasing number of language learners engaging in
online synchronous language courses, there is a critical need to understand how technology can be
leveraged to maximize opportunities for L2 pragmatic development. This study aims to address these
gaps by examining how tasks can be leveraged in synchronous online interactions to support learners’
acquisition of digital turn-taking, interruptions, and interjections. 18 Japanese-speaking intermediate
learners of English participated in the current study. Learners first completed a pre-test where they
engaged in a task designed to elicit communication breakdowns requiring learner-negotiated turntaking and then rated their abilities and confidence in successfully obtaining and maintaining the online
conversational “floor.” Following an adapted Willis (1996) framework, learners engaged in 3 tasks
(including input flood pre-tasks, task cycles, and post-task language focus stages) specifically designed
to raise pragmatic awareness and provide opportunities for practicing turn-taking strategies in
professional video conferences. Following the final task, learners participated in an equivalent posttask and stimulated recall interviews. Data analysis investigated how learners progressed in terms of
number of turns, time each interlocutor held the floor, and type of strategies used to regain the floor.
Results examine patterns between learners’ own perceptions of their ability to navigate complex
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turntaking interactions online in English, their perceptions of others’ performance, and how those
perceptions were influenced by their participation in the task-based learning sessions.

Learning to Disagree with Social Media
Marta González-Lloret, Fátima Gatón Gabriel
University of Hawaiʻi, USA
As frequent as disagreement is to everyday conversation, this speech act is rarely present in the
foreign/second/other language (L2) classrooms. Disagreement is a complex, multidirectional and
multifunctional act that is mostly, but not always negative. Disagreement can be used to strengthen
relationships (Sifianou, 2012). However, students almost never have an opportunity to disagree with
the teacher, and disagreement with peers is framed as part of interactional activities without the real
interactional work needed in real life. In addition to a lack of in-class practice, disagreement (as most
speech acts) is realized differently by different cultural groups. This means that L2 learners need to
understand not just the pragmalinguistic realizations of disagreement but also its sociopragmatic
norms and how to interactionally manage the act. Technology can provide a space where students can
practice this speech act in an authentic manner by engaging in interaction with other speakers of the
language remotely. This study investigates the development of disagreement in the language of
beginner learners of Spanish in the U.S. through social media. Data was collected from three different
groups of beginner Spanish learners engaged in Facebook interactions: 1) L2 students only, 2) L2
students with expert speakers, and 3) a control group. Every week, a picture or video of a social topic
with a comment was posted to the groups’ Facebook page for them to discuss. For example, a picture
showed a homeless man with the comment “Todas las personas tienen derecho a una vivienda digna
y el gobierno debe ayudar” (Everybody has the right to decent housing and the government must help).
These tasks were designed following the idea that conversation and argumentation in Facebook are
real-world authentic tasks since are treated as social action by the participants themselves, and they
fit within Long’s (1985) definition of task as “one of the hundred and one things people do in everyday
life, at work, al play, and in between.” (p. 89). The data was contrasted through a pre- and post-test to
assess gains in the development of learners’ ability to produce disagreement. The results show a large
variety of patterns of development among learners. The article finishes with pedagogical suggestions
to enhance the learning of this speech act, especially by beginner students.
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Invited Colloquium 2
Monday, 29 August
Session 2: 2.00 – 4.15pm
Location: UR 3 (basement)
Roger Gilabert
University of Barcelona (Spain)
Task design and research methods

© Roger Gilabert

Roger Gilabert is currently associate professor and researcher within
the Language Acquisition Research Group (GRAL) at the University of
Barcelona. His research interests include second language production
and interaction, task design (with a focus on needs analysis, task
complexity and linguistic difficulty), as well as oral and written CAF,
on which he has published extensively. More recently, he has been
working on issues of personalization and adaptivity in serious games.
He is also the PI at the University of Barcelona of a Horizon 2020
project led by University College London, which explores novice and
EFL readers’ development of reading skills through adaptive and
integrated technologies (iRead project https://iread-project.eu/). In a
recent Spanish Ministry project, he has also worked on the effects
of captioned video under different TV genres on early vocabulary
learning.

Abstract
TBLT as a field for research and pedagogy has seen an enormous growth and sophistication in the use
of quantitative, qualitative, and mixed research methods in the last four decades. A lot of the research
initially happened in laboratory and face-to-face classroom environments and has seen an exponential
increase in technologically oriented environments in recent years. Studies have ranged from fully
experimental environments in laboratory settings, to quasi-experimental and classroom-based
research designs and from a variety of perspectives: linguistic, cognitive or sociocultural. While
interactive, cognitive, and sociocultural task variables have been explored for decades, the issue is
whether such task design has been transferred to the pedagogic designs that research is meant to
inform.
The goal of this symposium is to reflect on what has been achieved in terms of research on task design
and research methods so far, as well as to identify the gaps in our research agendas and
methodologies, and to identify future challenges ahead of us in order to achieve a fruitful, stable and
expanding TBLT research program. Some voices in the field (see Bygate, 2020) have pointed out some
of these challenges, like bringing research closer to what goes on in classrooms, achieving teacherresearcher collaboration, and encouraging teachers’ involvement in research that is meaningful to
them. Another central issue has been how to integrate a focus on language in tasks that are mainly
driven by meaning and communication. The issue of how to incorporate the linguistic difficulty and
complexity of tasks (Palotti, 2019) into task design and as research variables will also be addressed. In
the symposium, more general issues about research replication (Mardsen et al., 2018) with a focus on
TBLT research (Révész, 2018) and the ecological validity of TBLT research will also be discussed.
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Do we still need to mind the gap? Exploring the researcher-practitioner relationship in task design
Koen Van Gorp
Michigan State University, USA
As the field of TBLT has been very prolific in producing empirical studies and strong classroom
practices, it is good to take stock and explore the advances the field has made in terms of task design
and research methods in relationship to classroom practices. Has TBLT become a real researchedbased pedagogy (Samuda, Van den Branden & Bygate, 2018), or have new and more sophisticated
research methods widened the gap between research and practice? Have the empirical studies on task
design provided a strong enough answer to how issues of task complexity and difficulty can be
addressed in the classroom, or do research and pedagogical tasks need further alignment, and do
researcher-practitioner relationships still need to be fostered (Sato et al., 2021)? In my talk, I will reflect
on these critical questions from my position as researcher, teacher educator and co-editor of TASK.
Journal on Task-Based Language Teaching and Learning.

Exploring the neurocognitive correlates of task complexity
Andrea Révész1, Hyeonjeong Jeong2, Shungo Suzuki3, Haining Cui2, Shunsui Mastuura2, Kazuya Saito1,
Motoaki Sugiura2
1

University College London, United Kingdom; 2Tohoku University, Japan; 3Waseda University, Japan

The last three decades have seen significant development in understanding and describing the effects
of manipulating task complexity on learner internal processes, with a view to facilitating TBLT theoryconstruction as well as pedagogical practice. So far, however, researchers have primarily employed
behavioural methods to investigate task-generated cognitive load; little research has explored the
neural correlates of task complexity during L2 production. In this presentation, we will first give a brief
review of behavioural methods that have been used to investigate task-generated cognitive load in
previous research. Then, we will consider and demonstrate how one type of neuroimaging technique,
functional magnetic resonance imaging (fMRI), may be employed to generate information about the
impact of task complexity manipulations on brain activation patterns. We will highlight the benefits of
conducting neuroimaging research to study task complexity as well as discuss challenges involved in
obtaining and interpreting task-generated neuroimaging data. We will also consider the potential
advantages of triangulating cognitive and neural data in future research to gather fuller and more valid
information about task-based neuro-cognitive processes.

Designing tasks with a pragmatic goal in the school curriculum
Julia Barón1, Alícia Martínez-Flor2
1

University of Barcelona, Spain; 2University of Jaume I, Spain

“Pragmatics is the Cinderella of Applied Linguistics” (González-Lloret, 2021) and in language teaching
in general, not being present in course curricula, textbooks, and official language tests 3 (Roever,
2021). However, research in Interlanguage Pragmatics (ILP) has been claiming for the last decades that
teaching pragmatics through a variety of approaches has positive effects on second and foreign (L2)
language learning (see Bardovi-Harlig, 2020 for a review). Although Task-Based Language Teaching
(TBLT) is still recent in ILP, research so far has shown that using goal-oriented and meaning-based tasks
seem to promote L2 pragmatic learning since language is used in a meaningful and real way (González24

Lloret, 2019). What is still lacking in the field is to explore how previous research on TBLT (see for
instance Gilabert and Malicka, 2021) may inform how to design and incorporate tasks with a pragmatic
goal in the course curriculum. The aim of this presentation is thus to share our experience, conducted
in an English as a Foreign Language (EFL) setting, of how information gathered in Needs Analysis (NA)
aided the task selection, unit sequencing and pragmatics-based syllabus design in the educational
contexts of primary and higher education.

A conceptual and methodological framework for investigating task complexity and difficulty
Gabriele Palotti
University of Modena, Italy
Tems like 'complexity', 'difficulty', 'cognitive demands', 'task requirements' often occur in discussions
about task design, in both scientific research and applied contexts like teaching and assessment.
However, such constructs are defined in many different ways, and even more numerous are their
operationalizations. This talk will provide an overview of extant theories and methodologies, and will
propose a conceptual framework for conducting research and pedagogical interventions in a clear and
systematic way, with an emphasis on how 'validation arguments' may be put forward for a better
understanding of these key constructs.

Task Complexity in L2 Pronunciation Learning: Present Findings and Future Directions
Ingrid Mora-Plaza, Joan C. Mora, Roger Gilabert
University of Barcelona, Spain
Decades of research on TBLT have demonstrated that task design may encourage second language
development (Long, 2015) in terms of grammar (Révész, 2011), lexis (Gurzynski-Weiss & Baralt, 2015)
and pragmatics (Baron et al., 2020). Nevertheless, little research has examined the effectiveness of
task manipulation in inducing a focus on phonetic form (FoPF) during communication (Gurzynski-Weiss
et al., 2017), and only few studies have investigated whether the Cognition Hypothesis predictions
(Robinson, 2011) hold in making learners attend to phonetic form (Gordon, 2021). It is currently
unknown to what extent increasing task complexity facilitates/ hinders pronunciation accuracy when
L2 phonology is not enhanced through task design. In this colloquium, we will offer empirical evidence
in favour of tasks to orient learners’ attention to L2 phonetic form, and question whether the effects
of cognitive complexity work differently when L2 pronunciation is focused or unfocused (Ellis, 2003).
Recent research demonstrates that increasing the attentional demands of tasks along FoPF leads to
more accurate speech productions; however, lexis and grammar may be prioritized at the expense of
L2 pronunciation accuracy when 4 cognitive complexity increases, unless the pronunciation target is
made explicit. Future steps in the area of task-based pronunciation teaching and learning will be
discussed.
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Invited Colloquium 3
Tuesday, August 30
Session 4: 11.00am – 1.15pm
Location: UR 3 (basement)

Eva Kartchava, Carleton University (Canada)
Convenor: Laura Gurzynski-Weiss
Teacher education and TBLT
Eva Kartchava is Associate Professor of Applied Linguistics and
TESL at Carleton University's School of Linguistics and Language
Studies. Her research interests include (instructed) second
language acquisition, Form-Focused Instruction, corrective
feedback, individual differences, task-based language learning
and teaching, as well as teacher cognition and education.
© Eva Kartchava
Kartchava’s research has been published in various journals and
a monograph, entitled Noticing Oral Corrective Feedback in the Second-Language Classroom: Evidence
and Classroom Applications (2019, Lexington Books). She has also co-edited (with Dr. Hossein Nassaji)
two volumes: Corrective Feedback in Second Language Teaching and Learning: Research, Theory,
Applications, Implications (2017, Routledge) and The Cambridge Handbook of Corrective Feedback in
Language Learning and Teaching (forthcoming, Cambridge University Press). Dr. Kartchava is currently
Co-Editor (with Dr. Michael Rodgers) of the Canadian Journal of Applied Linguistics and was the
conference chair of TBLT 2019 in Ottawa, Canada.
Abstract
In his 2012 volume on teachers’ perspectives about task-based language teaching (TBLT), East claimed
that language teachers often find the idea of TBLT confusing, difficult to realise in the classroom, and
befuddling to reconcile in terms of their existing beliefs and practices. To overcome these challenges,
East (2012), along with other scholars (e.g., Ellis, 2017; Erlam & Tolosa, 2022; Van den Branden, 2009),
has called for focused professional development opportunities that would allow teachers not only to
develop a theoretically informed rationale for the use of TBLT in their practice but also help them
reconcile the meaning of tasks and ways to implement them effectively.
The aim of this colloquium is to explore teacher development ideas and implementations for TBLT. It
includes five papers that examine TBLT-focused teacher education with pre- and in-service teachers
and graduate students in the second/additional language (L2) and study abroad contexts. The first two
papers consider pre- and in-service TBLT-oriented teacher education and its impact on teachers’
development in New Zealand. To this end, East (Paper 1) and Tolosa (Paper 2) reflect on their extensive
experiences preparing practitioners to teach L2 using TBLT. Hall D'Arienzo and Kim (Paper 3) report on
a study that investigated the impact of TBLT pre-departure training on the study abroad teaching
practice of two pre-service teachers. With the focus on graduate students, the next two papers explore
the role of TBLT in their preparation. While Gurzynski-Weiss (Paper 4) shares her use of TBLT as a
framework to develop and collaborate on various research projects with her graduate students,
Kartchava (Paper 5) outlines a task-based project used in a graduate seminar on corrective feedback.
Together, these papers offer insights into how TBLT may be used to enact teacher and researcher
development as well as consider possible implications for these.
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TBLT in a pre-service teacher education programme in New Zealand
Martin East
University of Auckland, New Zealand
For the decade between 2008 and 2017, I played a significant role in the teacher education of those
preparing to become teachers of additional languages in New Zealand’s high schools. In the last six
years of that time (from 2012 to 2017), the course I led had a dedicated focus on TBLT. This focus
precipitated a longitudinal research project that investigated the efficacy of the course with regard to
understanding and implementing TBLT from which several papers have been published. In this
presentation, I outline the ways in which the course was structured during these years to support
beginning teachers with introducing TBLT as innovation, and I reflect on the course’s strengths,
limitations and adaptations as part of teacher preparation and support for TBLT.

TBLT in an in-service teacher education programme in New Zealand
Constanza Tolosa
University of Auckland, New Zealand
Using the lens of professional learning, this presentation examines data from an investigation into
teachers’ learning about and understanding of TBLT during a year-long in-service programme, and how
those understandings are evident in their practice in the year following the completion of the
programme (Erlam & Tolosa, 2022). Data include analysis of coursework and self-reported reflections
from 14 volunteer participants. To establish how learning from the programme was evident in the
teachers’ practices a year later, three of the teachers were interviewed and observed in the classroom.
Implications for teacher education are drawn as a way of contributing to the growth of TBLT as a
researched pedagogy.

“I’m a believer in the power of TBLT”: Two pre-service teachers’ experience with TBLT in a study
abroad teacher development course
Meredith Hall D'Arienzo, YouJin Kim
Georgia State University, USA
Despite teachers’ important role in implementing TBLT, teacher education for TBLT remains underresearched (Ellis, 2017). Previous studies highlight teachers’ need for numerous opportunities to learn
about and engage with TBLT (e.g., Zheng & Borg, 2014). One way to provide these opportunities is
through teaching practice in a study abroad setting. This comparative case study investigated the
developing cognitions about TBLT and use of tasks of two focal participants who completed a university
TEFL course involving predeparture coursework and two weeks of daily teaching practice in Mexico.
Data were collected over three months and include six interviews and numerous written documents;
these were analyzed thematically to evaluate teachers’ cognition development. Observation field
notes and teaching videos were analyzed to evaluate changes in teachers’ task design and
implementation. Findings indicate that predeparture coursework and teaching on study abroad had a
strong and lasting impact on teachers’ understanding of tasks and beliefs about TBLT.
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TBLT training in graduate courses: Training the next generation of TBLT researchers in task-based
ways
Laura Gurzynski-Weiss
Indiana University, USA
Rather than separate my research and teaching responsibilities, I teach task-based research techniques
and pedagogical methods by using TBLT as the framework for all of my classes, including my graduatelevel seminars. In my talk, I will share several examples of recent collaborative projects that have begun
within my classes and how, through a task-based classroom, I guide my students in hands-on
collaborative work and prepare them well for the target tasks they will need to accomplish outside of
the classroom as L2 researchers and teachers. Projects to be discussed include: (1) needs analyses that
serves one of our communities (home department, local elementary-level schools, or regional high
school students), (2) a service-to-the profession component such as working on the Task Bank or
IATBLT website or collaborating with area language teachers and admin to make classes more taskbased, and (3) collaborative peer-review with others teaching TBLT seminars. Paper 5: Podcasting as a
task for research and learning Eva Kartchava (Carleton University, Canada) While podcasting has
quickly become an alternative medium for scholars to share knowledge with audiences beyond
academia, its use for teaching and learning in higher education has received less attention (Salmon &
Nie, 2008). Nevertheless, podcasting has been shown to promote collaborative learning as well as
improve communication and problem-solving skills of students who engage in podcast creation. From
the perspective of TBLT, podcasting, when defined according to Ellis (2003), can be construed as a task
since it involves primary focus on meaning, contains a “gap”, requires the use of linguistic and nonlinguistic resources for completion, and has a clearly defined communicative outcome. This paper
reports on a podcast project completed by graduate students attending a special topics seminar on
corrective feedback (CF). Working in pairs, the students researched the work of a CF scholar,
interviewed him/her for a teacher development podcast, and reflected on the process as a group and
individually. Analysis of the reflections revealed important takeaways, challenges, and implications of
such projects in the training of TBLT-minded graduate students.
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Invited Workshops
Invited Workshop 1
Monday, 29 August
Session 1: 11.00am – 12.40pm
Location: UR 3 (basement)
Claudia Harsch
University of Bremen (Germany)

Bart Deygers
Ghent University (Belgium)

©Claudia Harsch

© Bart Deygers

CEFR-Concepts of action-orientation, learner autonomy, plurilingualism, and their implications for
task-based assessment.
Claudia Harsch is a professor at the University of Bremen, specialising in Language learning, teaching
and assessment. She has worked in Germany and in the UK, and is active in teacher training worldwide.
Her research interests focus on areas such as language assessment, language and migration, the
development of language assessment literacy, and the implementation of the CEFR. Claudia was
president of the European Association of Language Testing and Assessment from 2016-2019.
Bart Deygers is professor of second language learning and assessment at Ghent University. His main
research interests include language testing for migration purposes and for the purpose of university
admission, and fairness and justice in language testing policies. He has worked on the development
and validation of a centralized task-based language test for university admission and has examined the
implications of scenario-based testing on learners with diverging educational backgrounds.
Abstract
In this workshop, we will focus on developing task-based tests in line with recent publications that
build on the CEFR; the CEFR Companion Volume and the LASLLIAM framework. The CEFR Companion
Volume includes a number of conceptual elaborations that have important implications for task-based
test developers wishing to align with the most recent iteration of the CEFR. These elaborations include
a focus on the action-based approach, on learner autonomy, on mediation, and on plurilingualism as
a goal for language learning. In this workshop we will critically examine the implications of
operationalizing these concepts for task-based testing. Using real-world examples from existing taskbased tests, we will highlight opportunities and challenges for tests developers creating tests for a
range of purposes, including university admission and citizenship. Related to the latter, we will also
refer to the recently published pre-A1 LASLLIAM framework. At the end of this workshop, we hope to
have introduced participants to recent developments with regards to the CEFR, and the implications
for task-based testing.
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Invited Workshop 2
Tuesday, 30 August
Session 4: 11.00am – 1.15pm
Location: UR 1 (basement)
Koen Van Gorp
Michigan State University (USA)
Making it real! Doing TBLT and content-based language learning
through project work
Dr. Koen Van Gorp is Assistant Professor of Second Language
Studies and TESOL, and Less Commonly Taught Languages (LCTL)
Coordinator at Michigan State University. He also serves as a
Research Fellow at the Centre for Language and Education (KU
Leuven, Belgium) where he worked from 1991 until 2015, and was
involved in developing task-based curricula (for language and
content), teacher training and research into the impact and
© Koen Van Gorp
implementation of TBLT. From 2010 until 2015, he was the Director
of
the Certificate
of
Dutch
as
a
Foreign
Language (http://cnavt.org/). Koen is Co-Editor (together with Kris Van den Branden) of TASK. Journal
on Task-Based Language Teaching and Learning (John Benjamins, first issue to appear in Spring 2021)
and Treasurer and Executive Board Member of the International Association for Task-Based Language
Teaching (IATBLT). His research interests are task-based language teaching and assessment, and,
specifically, the use of tasks in developing the language of schooling and critical multilingual awareness
in language learners, teacher training, and creating a school-wide language-in-education policy.
Abstract
Content-based language learning creates an authentic setting for meaningful learning where students
can engage in exploring and finding out about the world while using language to do so. As students
explore the world through meaningful and engaging tasks, they develop not only their content
knowledge and skills, but also the academic register needed to master that content.
In this workshop, we will explore the connections between TBLT and content-based language
instruction with a particular focus on project-based learning. Project-based learning engages students
“in investigation of authentic problems” (Blumenfeld, Soloway, Marx, Krajcik, Guzdial and Palinscar
1991, p. 369) and should include student-oriented goals, a challenging problem or question to solve,
sustained student inquiry, authenticity, student voice and choice, reflection, critique and revision, and
a public product (Buck Institute for Education, https://www.pblworks.org/what-is-pbl/gold-standardproject-design). A project allows for contextualized language work over a longer period of time
(Skehan, 2014), and creates a series of connected tasks that have a unique contribution to the project
outcome. Project work is one of the most efficient ways of making and keeping TBLT and contentbased language learning real.
In this interactive workshop, first, we will consider the commonalities between TBLT and contentbased language learning, and how project work can play a central role in both. Second, we will look at
projects for a wide range of language learners and evaluate their language and content learning
potential. Third, in small groups, participants will develop projects for their own local contexts, and
present them to the audience. The participants will leave the workshop with guidelines to create
meaningful and engaging projects, and ideas and partially developed materials to try out in their own
teaching context.
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Individual Papers
Monday, 29 August
Session 1: 11.00 – 11.30am

In search of real-world language tasks: Insights from learners' language experience abroad
Vita V. Kogan1, Maria Bondarenko2,3
1University

College London, United Kingdom; 2Slavisches Institut der Universität Heidelberg, Germany; 3University
of Montreal, Centre de langues, Canada

Location: SR 11 (third floor)
Abstract
Task-based curriculum design usually starts with learner needs analysis (Long, 2015). By identifying the
target tasks for a particular group of learners – what they need to be able to do in the new language,
a teacher can make effective choices that lead to a functional and relevant curriculum. However, even
when a detailed learner needs analysis is conducted, the resulting list of task often reflects teachers'
and learners' beliefs rather than the actual scenarios that learners have to face at a target country.
Textbooks also often contain themes and tasks that are either outdated and do not reflect the current
reality or are guided by principles other than functionality and applicability. We asked thirty-six
participants of various study abroad programs (various languages and proficiency levels)
what actual real-world language tasks they had to perform during their first days in a target country.
The participants shared their language experiences in the format of a multiple-choice and open-answer
survey. Applying qualitative research techniques (Hammersley, 2013), we analyzed the data and
identified several prominent themes. Some unforeseen language tasks appeared that a typical
language course would seldomly cover: e.g., navigating digital screens, gesture and body language,
dealing with administration, and filling out paperwork. On the other hand, many canonical tasks that
are routinely introduced in the language classroom and in many textbooks did not prove to be essential
in our participants’ day-to-day communication: e.g., purchasing clothing, words for colors, animals, the
rooms around the house and furniture, giving and receiving directions, talking about seasons and
weather. We discuss our findings critically in the light of current research (Campbell, 2021; Gilmore,
2007; Klimanova & Bondarenko, 2018) and propose a few strategies on how to complement the
existing textbooks with more relevant tasks.

Tasks as stepping-stones: Exploring instructors of Less Commonly Taught Languages’ evolving beliefs
and practices
Emily Heidrich Uebel, Koen Van Gorp
Michigan State University, USA

Location: SR 16 (fourth floor)
Abstract
Task-based language teaching (TBLT) has been an influential approach to second and foreign language
education, and evidence for the impact of tasks on language learning is growing (Bryfonski & McKay,
2017; Long, 2015). However, for many instructors of Less Commonly Taught Languages (LCTLs), TBLT
is still an innovative approach that deviates from more familiar form-focused teaching methods.
Although TBLT principles might be conceptually simple (Skehan, 1998; Ellis, 2003), it can be hard for

instructors to incorporate these principles in the development of lesson materials (Erlam, 2016), let
alone in teaching practices (Vandommele, Van den Branden & Van Gorp, 2018).
This present study is part of a multi-year project in which course development for advanced learners
in four LCTLs (Swahili, Hindi, Hebrew, Portuguese) was shared across U.S. universities. Each group of
LCTL instructors worked with experts in curriculum design to develop task-based lesson materials
based on can do statements (ACTFL, 2017). This study evaluated the continuing process of the
instructors’ understanding and implementation of TBLT principles (Skehan, 1998) while developing and
piloting lesson materials.
Over the course of five project years, data were collected consisting of meeting notes, multiple
instructor interviews, feedback on the lesson materials, and student feedback on piloting the
materials. Two independent coders performed a qualitative content analysis of the data identifying
affordances and constraints of TBLT as evidenced in the different data sources. Inter-coder reliability
was good. It appeared instructors struggled with integrating grammar and vocabulary activities into
the task-based lesson materials. Traditional teacher beliefs and collaboration processes proved to be
hurdles. The construct ‘task’ appeared to be understood in theory, but more difficult to operationalize
in lesson activities and in practice. Framing the curriculum in terms of project work (Skehan, 2014),
helped the instructors to reinterpret the construct ‘task’ in a more meaningful and practical way.

Effect of task design on the development of writing fluency of English as a Foreign Language (EFL)
Donata Lisaite1, Tom Smits2
1Kaunas

University of Technology, Lithuania; University of Antwerp, Belgium; 2University of Antwerp, Belgium

Location: SR 17 (fourth floor)
Abstract
While translanguaging (TL) was a relatively little-known concept 20 years ago, the concept has swiftly
gained popularity and now encompasses vast territory ranging from bilinguals'/multilinguals’ everyday
language use to a theory of language (García & Kleyn, 2016; Martínez, Hikida & Durán, 2015; Wei,
2018). Along with task-based language teaching (TBLT), TL also represents one of the most prominent
approaches within language pedagogy. While the two approaches share a number of similarities in
terms of their guiding principles, research into TBLT with a focus on translanguaging remains largely
scarce (Seals et al., 2020), even though there are a few noteworthy exceptions (e.g., Moore, 2013,
2017; García Mayo & Imaz Agirre, 2016; Newton & Bui, 2017). The present study aims at bridging this
gap by investigating how task design in combination with TL facilitates the development of writing
fluency of English as a Foreign Language (EFL) in higher-education students. Specifically, the study
focused on establishing which of the four task criteria (i.e., meaning focus, gap, own resources,
outcome) (Ellis & Shintani, 2014) are the most effective in developing writing fluency of EFL. To this
end, an experimental research design was applied. In the study, the data sources were the output of
participants’ (n=100) writing tasks that had been integrated in several courses that the participants
were taking as part of their study programme. The instructions of the tasks explicitly indicated that the
use of TL was allowed. The data was analysed both quantitatively (by using keystroke logging software)
and qualitatively (through the translanguaging lens). The results of the study point towards a fruitful
combination of TBLT and TL as well as possible avenues for further research.
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The ‘social’ in task engagement
Linda Gijsen, Rick De Graaff
Utrecht University of Applied Sciences, The Netherlands

Location: SR 18 (fourth floor)
Abstract
Recent studies on task engagement (e.g. Philp & Duchesne, 2016; Phung, 2017; Lambert & Zhang,
2019) suggest models that include a social dimension that reflects students’ social involvement with a
task, in addition to a behavioural, cognitive and emotional dimension. Building on the argument that
peer interaction in the task-based classroom is by its very nature a social activity, the question arises
if we need this separate dimension. What distinguishes students’ social or collaborative behaviour
from other types of behaviour in a communicative foreign language learning context?
This presentation reports on a PhD study on task engagement in virtual pedagogical lingua franca (PLF)
communication (Gijsen, 2021) and addresses theoretical-empirical shortcomings of recent models that
include the ‘social’ in task processing as a separate dimension. Drawing on insights from SLA literature
on learning engagement and on a social constructivist perspective on task processing, a two-layered
approach to task engagement was developed. This was used to study secondary school students’
engagement in virtual PLF communication in the context of the European funded Erasmus+ project
TeCoLa. Data were gathered among Dutch and German student pairs carrying out tasks on waste
avoidance in English in a virtual world environment. The two-layered approach is based on a threedimensional model of task engagement and a model of seven task performance (TP) parameters that
reflect characteristic task aspects students’ effort is directed to during task realisation (e.g. topic,
partner or technology). The approach recognizes the importance of social interactions in fostering the
kind of engagement that leads to learning (e.g. Fredricks et al., 2016), but differs from other models in
the literature that capture students’ social relationships and interactions in a separate dimension.
Taking this approach makes it possible to study and talk about students’ social involvement in a task,
along with other types of engagement, in a more transparent and differentiated way.

Monday, 29 August
Session 1: 11.35am – 12.05pm
From Needs Analysis to Task Implementation: Korean Expat’s Perception on Task Transferability
Suji Kim Bermingham
Georgia State Unversity, USA

Location: SR 11 (third floor)
Abstract
It has long been argued that the careful study of learners’ needs is a prerequisite for course design and
a one-size-fits-all approach has been discredited on the specificity of the tasks that language learners
encounter in life (Long, 2005). However, there is little research on the methodological procedure of
task-based needs analysis, especially in the domain of English for Business. Additionally, task
transferability is critical for TBLT, but there is little evidence that task-related language abilities are
transferable (Benson, 2015). The purpose of this study is to fill in these gaps by designing pedagogic
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tasks based on the learners’ needs, demonstrating the methodological procedure for task-based
course design, and examining learners’ perception on task transferability.
The participants were nine Korean expats sent to the U.S. as division managers. This study employed
qualitative data collection including two steps of written Needs Analysis with the learners and the
program coordinator, in-depth oral interviews, and a course satisfaction survey at the end of the 3month English communication course. The first semi-structured NA was used as a resource for the
second NA to identify the target tasks. NA Data was coded and quantified in terms of task importance,
difficulty, and frequency. The interviews were conducted for discourse analysis, task authenticity and
the application of cultural work norms in material design, including input materials (e.g., scripts, task
modeling), and tasks. For resource triangulation, a domain expert, an American manager from an
independent company, was also recruited.
The findings showed that having a conversation with their American subordinates to build a rapport,
requesting work improvement, and explaining the importance of their duties was most needed. The
majority of the participants felt that the pedagogic tasks were very relevant and they were very
satisfied by the course compared to their previous ones. The majority indicated that the pedagogic
tasks are highly transferable, and they shared their real-world uses of the task-related language
abilities.

Activity or approach? Administrators’ understanding of plurilingualism in implementing a TBLTbased curriculum
Lesya Alexandra Granger
University of Ottawa, Canada

Location: SR 12 (third floor)
Abstract
This presentation examines the connection between TBLT and plurilingualism in relation to scholars’
calls for socially progressive language teaching and learning (Long, 2015), a critical pedagogy (Ellis,
2021), and translanguaging as a “socially accountable and theoretically justifiable basis for harnessing
learners’ full linguistic repertoires” in TBLT contexts (Seals et al., 2020, p. 289). Making a case
for plurilingualism as a powerful approach and pedagogy for TBLT, this presentation reports on a study
of administrators’ understanding of plurilingualism and their role in supporting teachers in
operationalizing a task-based language curriculum that that explicitly promotes plurilingualism, the
action-oriented approach (AoA), and critical pedagogy.
Ontario’s Classical Studies and International Languages Curriculum (2016) provides expectations and
guidelines for Grade 9 to 12 immersion classes of over 75 minority languages taught as a curriculum
subject to over 10,000 culturally and linguistically diverse learners annually. Through cross-case
analysis and a phenomenological lens, administrator perspectives (n=17) were analyzed in reference
to plurilingualism as it relates to the Ontario curriculum and to Piccardo’s CEFR-inspired plurilingual
vision for education (2018). Findings are reported using a diagram that represents three levels of
context seen in the data and three elements of plurilingual pedagogy, including AoA (Piccardo, 2018).
Primary data consisted of an online questionnaire (n=11), semi-structured interviews (n=4), and a 90minute focus group session (n=4). The presentation includes a brief comparison of TBLT and AoA and
a reflection on their intersection with plurilingualism.
In addition to identifying gaps in teacher and administrator training materials, the findings of the study
reaffirm that terms and notions related to plurilingualism highlight its importance in second language
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education, particularly as it relates to inclusivity and creativity (Piccardo, 2018; Meier, 2014) and
critical multilingualism, identity and power dynamics in language teaching (Kubota, 2020) - to which
TBLT researchers are increasingly directing their attention.

Task design for highly educated newcomers: Improvement and implementation through Lesson
Study
Seyit Omer Gok, Marije Michel
Groningen University, The Netherlands

Location: SR 16 (fourth floor)
Abstract
In recent years, Lesson Study (LS), an approach to continuous professional development with origin in
Japan, has gained ground in Europe. Through a LS cycle of Input-Plan-Observe-Evaluate, teachers
receive scientific guidance while they work in small groups towards finding an evidence-based answer
to a need of their own teaching practice (Dudley, 2015). Well-designed tasks can form such a solution.
In this study, we present the outcomes of two LS cycles that engaged three teachers of English for
Academic Purposes (EAP) who were volunteering for a small non-profit organisation providing EAP
classes for highly educated newcomers in the Netherlands.
During the input phase of week 1, teachers were introduced to task-based language pedagogy via
relevant literature (e.g., East, 2021) and a workshop by an expert. The plan engaged them in (re)designing material for one two hour lesson for the specific group of learners they were working with.
In the third phase, one of the teachers taught the class while the others and two experts were
observing. Students provided feedback on the class via a short questionnaire. During the evaluation
immediately after class, the teachers discussed under guidance of the experts how to improve the task
design. A similar LS cycle took place the following week 2.
All teacher discussions were audio-recorded but no recordings could be made during the classroom
implementation due to the vulnerable situation of students. Transcribed audio data, the notes of the
class observations, the tasks designed, and student feedback were qualitatively analysed and
triangulated to identify critical moments of the LS cycle. Our findings provide insights into what aspects
of task-based theory, specific task design and classroom implementation of task-based pedagogy
fostered teachers’ professionalism and what challenges the volunteer teachers encountered. We will
discuss implications for teacher training and task design for EAP contexts by acknowledging the unique
context of our study of volunteers working with refugees.

Distributed practice and L2 fluency development: Challenges and potential of online fluency training
Joe Kakitani1,2, Judit Kormos1
1Lancaster

University; 2Utsunomiya University

Location: SR 17 (fourth floor)
Abstract
Recent L2 studies have investigated how manipulating the timing of task repetitions influences oral
fluency development. Changing the interval between task repetitions has shown to affect the fluency
of the repeated performance (Bui, Ahmadian, & Hunter, 2019), and the effects of task-repetition
schedule have been found to transfer to a performance on a novel task (Suzuki & Hanzawa, 2021).
What is still relatively unclear in this line of research is the long-term benefit of distributed practice on
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L2 fluency development. To fill this research gap, the present online experimental study explored the
effects of practice schedule on fluency development over a two-month period using a pretest–posttest
research design. A total of 116 Japanese university students were randomly assigned to one of four
groups: a short-spaced practice group, a long-spaced practice group, or two control groups. The two
practice groups (i.e., experimental groups) engaged in four narrative-task training sessions distributed
according to different schedules (i.e., 1 day vs. 7 days apart). The control groups, by contrast, took the
pretest, posttest, and delayed posttest only. A total of 348 speech datasets were analyzed in terms of
speed fluency, breakdown fluency, and repair fluency. Linear mixed-effects modeling showed some
signs of the advantage of long-spaced practice with regard to breakdown fluency (i.e., reduction on
the mean length of mid-clause pauses) on the delayed posttest, demonstrating a long-term benefit of
distributed practice. The present study highlights the methodological potential of online experiment,
particularly as we face the unprecedented challenges of COVID-19 which have made collecting speech
data in a face-to-face environment extremely difficult and even impossible in some contexts. We
discuss in this presentation the challenges and potential benefits of developing L2 learners’ oral fluency
in an online environment as well as pedagogical implications.

Using task-based materials in the classroom
Claudia Fernandez
University of Illinois-Chicago, USA

Location: SR 18 (fourth floor)
Abstract
One key aspect of our teaching profession is to understand the relationship between the instructor
and the teaching materials. Materials use is a critical aspect of the L2 teaching profession because the
effectiveness of materials greatly depends on how materials are used in the classroom (Graves, 2021).
As an emerging field, research into materials use have already shed some insights into how materials
are enacted in the classroom, the factors that drive their use, and the nature of the relationship
between instructors and materials (e.g., Menkabu and Harwood, 2014). Less is known, however, about
the use of materials in L2 Spanish in higher education courses under a task-based teaching framework.
This presentation reports the results of a classroom-based study that investigates how two L2 basic
Spanish instructors in a public university in the USA enacted the same pedagogic task.
The research questions were:
How do Spanish instructors differ in their enactment of the textbook’s pedagogic tasks as they prepare
students to accomplish the Target Task?
What factors account for instructors’ evaluation, adaptation, and enactment of the textbook’s
pedagogic tasks?
Two 50- minute classes of third semester L2 Spanish taught by two different graduate Teaching
Assistants were observed. Classes were taught remotely and synchronously and each instructor used
the same task, as presented in their textbook. Classes were recorded and were followed by a semistructured interview with each of the instructors. Data analysis consisted of identifying interactive
patterns of instructors’ enactment and domains of influential factors. Results show important
differences in the interpretation of task objectives, evaluation, enactment (i.e., giving instructions, task
adaptation, explanations, decision-making processes), and expectations. However, both instructors
showed similar orientations on a few aspects such as task difficulty, and made similar task
modifications based on these orientations. By unpacking the process of task enactment and
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instructors’ insights and decision making-process, this study aims at advancing our understanding of
the complex relationship between materials and instructors, of how language acquisition and
communicative ability development actually happen in the classroom, and how better prepare
teachers-in-training to use pedagogic tasks in principled ways.

Monday, 29 August
Session 1: 12.10 – 12.40pm
Taking Needs Analysis to task: from NA to syllabus design
Aleksandra Malicka1, Roger Gilabert2
1Universitat

Oberta de Catalunya, Spain; 2Universitat de Barcelona, Spain

Location: SR 11 (third floor)
Abstract
In recent years, tasks, understood as pedagogic approximations of authentic outside-classroom
activities, have been widely researched and implemented as vehicles for language production,
acquisition and testing. Likewise, a systematic enquiry into learner needs via Needs Analysis has long
been proposed as a foundation for the design of language learning curricula (Long, 2005; Munby, 1978;
Wilkins, 1976). The idea of adapting instruction to the tasks learners need to carry out in real life is
consistent with the pedagogic proposals put forward by administrative bodies such as the European
Center for Modern Languages of the Council of Europe, or the OECD (2012, 2015).
However, to date there has been surprisingly little theorizing or empirical work investigating the
transition from needs analysis to syllabus and task design. While there is a wealth of empirical research
investigating the language needs of particular learner groups through NA, scarce attention has been
paid to how the knowledge obtained from NA can inform the highly complex process of designing a
language learning syllabus (see Malicka, Gilabert & Norris, 2017, for an exception; also Gilabert &
Malicka, 2021; Gilabert & Malicka, forthcoming). The current paper aims to fill this gap by shedding
light on the interface of NA and syllabus design.
Our focus in this theoretical paper is to analyze the contributions of NA to micro and micro decisions
in six under researched areas of syllabus design: 1) How does NA aim in the process of selecting tasks
for inclusion in a language learning curriculum? (task selection); 2) How can NA-driven insights into
interactional, cognitive and psycholinguistic features of real-life tasks be implemented into the design
of their pedagogic counterparts? (task design); 3) What does NA tell us about the order in which tasks
should be presented to the learners? (task sequencing); 4) How can NA aid the methodological
implementation of tasks (task-based methodology); 5) How can the design of testing tasks benefit from
interactional, psycholinguistic and cognitive insights gained from NA? (language testing); 6) How can
performance and linguistic standards detected by NA inform evaluation criteria for reviewers of
language programs? (program evaluation).
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Towards TBLT: The impact of a professionalization program and the mediating role of school factors
Carolien Frijns1, Marieke Vanbuel1, Goedele Vandommele2
1Ghent

University, Belgium; 2KU Leuven, Belgium

Location: SR 12 (third floor)
Abstract
A growing body of empirical evidence backs up the principles and effectiveness of TBLT (Bryfonski &
McKay, 2019). However, its implementation into real-world classrooms does not seem self-evident
(East, 2017; Samuda et al., 2018). Professional development programs (PDPs) are instrumental in
helping teachers and schools to make the shift, but success is not always guaranteed (Van den Branden,
2006). Studies in neighboring fields such as language policy and educational improvement have
indicated that, for instance, school leadership (Ascenzi-Moreno et al., 2015) and school team dynamics
(e.g., Van der Wildt et al., 2017), may increase the impact of PDPs.
In this within-subjects pretest-posttest design study, we investigate the effectiveness of a two-year
PDP in primary schools in Flanders (Belgium) aiming to install a TBLT-like approach to reading
comprehension instruction. TBLT tenets in the program and transferred to a reading instruction
pedagogy are: focus on task rather than text, attention to motivation, interaction, focus on form (Ellis
& Shintani, 2013). We also explore to what extent school characteristics such as leadership or
psychological safety influence TBLT implementation. Data are collected from 508 educators in 38
primary schools that participated voluntarily in the PDP by means of an online questionnaire on
reading practices and school factors at the start (October 2020) and end (June 2022) of the project.
Analyses of the first measurements revealed positive attitudes towards reading instruction (m = 4.09,
sd = 0.47, max. = 5), but moderate teacher self-efficacy (m = 3.22, sd = 0,62, max. = 5). Conducting
multilevel analyses, we also found variance in the attitudes towards reading instruction and teacher
collaboration, and in school characteristics (e.g., school leadership or psychological safety) between
schools (15-22%), suggesting that differences in implementation strength across schools are very likely.

Exploring pre-service teachers’ criteria for evaluating collaboratively designed online tasks
Katrin Schmiderer, Elisa Guggenbichler, Nicola Brocca, Carmen Konzett-Firth
University of Innsbruck, Austria

Location: SR 16 (fourth floor)
Abstract
In TBLT research, evaluation studies (Ellis et al. 2019, Ellis 2015) have provided insights into how TBLT
works in real-life classroom contexts, while studies on teacher reflections (East 2014a, 2014b) have
explored how teachers interpret and implement the TBLT approach. This study contributes to and
extends both strands of research by exploring the criteria pre-service teachers applied to evaluate
tasks in a digital TBLT setting.
The study reports on the reflection phase of a multi-stage task design project within the ERASMUS+
project DIGITASK4IC in a collaborative online international learning (COIL) setting (Gokcara/Oenbring
2021). As part of a university seminar, pre-service teachers from three universities and various
educational backgrounds worked together in international groups using the DIGITASK app
(https://digitask.app) to create digital interaction tasks for English language learners. Following a cycle
of collaborative task design, feedback from trainers and task revision, the tasks were implemented in
a virtual exchange setting. The recordings of learners’ task implementation and the task outcomes
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were made available to the pre-service teachers. To tap into the reflection phase and pre-service
teachers’ task evaluation, the study uses two separate yet complementary datasets: (1) transcribed
recordings of pre-service teachers’ group discussions (n=17), and (2) individual written end-of-term
reports from the university seminar (n=17). In both activities, the pre-service teachers were asked to
provide a response-based evaluation (Ellis et al. 2019, 309) and discuss to what extent the learners’
performance in the task matched their expectations as task designers.
The data will be analyzed using qualitative content analysis (Zhang/Wildemuth 2009, Mayring 2010,
2019), complemented by an EMCA (Sidnell 2010) sequential analysis of the interaction data, in order
to investigate what specific criteria language teacher trainees rely on when carrying out responsebased evaluations of digital tasks. This study will contribute to our understanding of novice teachers’
task evaluation processes in light of technology-mediated TBLT.

Impact of task variation in complexity and type of input on oral fluency
Stewart Cooper, Nadia Mifka-Profozic
University of York, United Kingdom

Location: SR 17 (fourth floor)
Abstract
The present study investigates the differences in L1 and L2 speakers’ oral fluency across different levels
of task complexity and different task input formats, to better understand the cognitive processes
involved in L2 speech production. Oral fluency in this study is conceptualized as cognitive fluency in a
narrow sense (Segalowitz, 2010), and it is measured by frequency of pausing which speakers use to
mitigate their lack of cognitive fluency. The study builds on Skehan et al. (2016) hypothesis that pauses
occurring ‘within a clause’ provide evidence of difficulties at the formulation stage of speech
production and with microplanning (Levelt, 1999) while pauses occurring ‘between clauses’ provide
evidence of problems during conceptualization and macroplanning. Eighty participants carried out two
narrative tasks which were differentiated by the level of cognitive complexity (operationalised through
the chronological versus random order of information) and the input format (pictorial versus written).
Participants were 40 English native speakers and 40 Korean speakers who speak English as an L2 at
intermediate level. The data were recorded and automatically coded for pauses and breakdowns in
speech, using PRAAT. Each participant completed two tasks: a more complex and a less complex
version, but of a different input format (written or pictorial), so that the comparisons were carried out
along the language (L1 versus L2), task complexity, and the type of input.
The findings reveal that L2 speakers, unlike L1 speakers, show evidence of a significant increase in the
frequency of pauses at the mid-clause level when performing a cognitively more complex version of
the task. Pauses at the end clause were unaffected by the level of complexity for both first and second
language speakers. These findings are explained in terms of cognitive fluency, automaticity, and the
process of L2 speech production. The pedagogic and methodological implications are also discussed.

Tasks for whom? Negotiating intersubjectivity and linguistic resources in heritage and L2 Spanish
learner dyads
Kacie Hoagland1, Paul David Toth1, Ashley Shaffer2
1Temple

University, USA; 2Stockton University, USA

Location: SR 18 (fourth floor)
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Abstract
This study documents how two Spanish heritage-language (HL) and second-language (L2) learner pairs
completed four meaning- and grammar-focused collaborative tasks during a two-week instructional
unit in a third-year university Spanish class. The unit goal was to evaluate contrasting views on gender
roles, and then have learners exchange personal opinions in a culminating whole-class debate. The
unit included explicit instruction on past subjunctive constructions in hypothetical expressions as a
target linguistic resource. The first meaning-focused task required learners to analyze the arguments
presented in two separate readings. Then two grammar-focused tasks had them link key excerpts from
the readings to the use or omission of subjunctive constructions. Finally, a meaning-focused task had
dyads compose joint statements on gender roles for the debate. Learners individually completed a
200-word composition on gender roles before and after the unit to assess their use of the linguistic
resources that emerged from the tasks. All whole-class and small-group interactions were audio and
video recorded.
Following Toth & Gil-Berrio (2022), our qualitative analysis shows how two focal HL-L2 dyads engaged
in intersubjectivity negotiation episodes to reach a joint understanding of relevant topical content and
linguistic resources for each task, given participants’ contrasting linguistic backgrounds. We then
identify the focus of resulting language related episodes in each task (Swain & Lapkin, 1998), and
whether they served as discursive learnables (Kunitz, 2018) that transferred onto the topical and
linguistic content of individual compositions. Our results suggest that both task types presupposed
metalinguistic knowledge that ultimately positioned L2 learners as more capable participants than HL
learners, despite the latter’s greater oral Spanish fluency. This metalinguistic advantage coincided with
post-instruction individual compositions where L2 learners made greater use of subjunctive
constructions than HL learners. Implications for task designs that better meet the needs of HL and L2
learners will be discussed.
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Monday, 29 August
Session 2: 2.00 – 2.30pm
Advancing Research in Task-Based Language Teaching
Ali Shehadeh
UAE University, United Arab Emirates

Location: SR 11 (third floor)
Abstract
In 2009, Van den Branden, Bygate, and Norris wrote: “… there is widespread agreement that tasks,
potentially at least, offer a uniquely powerful resource both for teaching and testing of language. In
particular, they provide a locus for bringing together the various dimensions of language, social
context, and the mental processes of individual learners that are key to learning. There are theoretical
grounds, and empirical evidence, for believing that tasks might be able to offer all the affordances
needed for successful instructed language development, whoever the learners might be, and whatever
the context” (Van den Branden, et al. 2009, p. 11). Van den Branden et al. based these conclusions on
the extensive literature on task-based learning, teaching and assessment, which speaks to the
potential of task-based language teaching (TBLT) as an approach to second/foreign language (L2)
learning and teaching and as a teaching methodology.
In keeping with these statements, TBLT research has indeed in the last 10 years or so expanded
substantially in range and scope to new areas. Three areas stand out as having received researchers’
special attention. These are TBLT in foreign language contexts, TBLT and L2 writing, and TBLT and
technology (for reviews, see Ahmadian & Long, 2021; Shehadeh, 2018). In spite of that, TBLT is yet to
exploit its full potential. The main purpose of this presentation is to propose a principled research
agenda that moves TBLT research and implementation forward to new boundaries. These include (i)
TBLT and content-based instruction (CBI), (ii) TBLT and English for specific purposes (ESP), (iii) TBLT and
languages other than English, and (iv) TBLT and distance (online) teaching and learning. Specific
illustrative examples will be shared with the audience.

Task Orientation: Taking into Account of Learner Factors in TBLT
Shaoyan Qi1, Hoa Nguyen2, Chen Shengjie3
1Columbia

University, USA; 2Teachers College, Columbia University, USA; 3Teachers College, Columbia University,

USA

Location: SR 12 (third floor)
Abstract
Task orientation is an issue that was identified in our study and subsequently explored in its own right.
The construct of task-orientation refers to whether a learner treats a pedagogical task as a
communicative activity or essentially a structure-based exercise. Indeed, learners can orientate
towards the same materials in very different ways (R. Ellis, 2003) and the same task can represent
different learning activities for different learners (e.g. Coughlan & Duff, 1994; Storch & Sato, 2020).
The current study is the first of its kind to investigate task-orientation empirically.
Our study was originally comparing the effects of TBLT and TSLT (task-supported language teaching)
on L2 learning. Participants were seven beginners of L2 Chinese in an American university. 180 minutes
of the learners’ task performance and 3.5 hours of post-task interviews were recorded and transcribed.
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Learners also completed a background survey and four post-task surveys gauging their perceptions of
the task. When initial data analysis revealed no difference between the two treatment groups, we
decided to re-exam the data and learners’ task orientation emerged as a prominent factor. Data
analysis was mostly qualitative, and coding was inductive. Results showed that what learners chose to
focus on (meaning or form) was dependent on whether they perceived the task as a genuine task or
as a practice exercise. The study also suggested that learners’ task orientation may be reliably
examined by triangulating data from background questionnaires, learners’ task performance, and
post-task interviews.
Task orientation is worth further research and should be incorporated in TBLT studies, because it can
be used to check if tasks are used as intended, which may help to explain the learning outcome. For
example, task orientation may reveal how learner factors (e.g. proficiency and learning style), when
interacting with task features (e.g. task type), may override instructional effects. (298)

Challenges and successes in designing TBLT lessons in an online EAP teacher training course
Renka Ohta, Jeremy Lee, Gerriet Janssen, Mike Suhan
Educational Testing Service, USA

Location: SR 16 (fourth floor)
Abstract
Task-based language teaching (TBLT) has numerous potentially positive impacts on second language
learning, such as increased motivation to learn (Ellis, 2003), increased authenticity (Nunan, 2004), and
increased ownership by learners over their own learning pathways (McDonough & Chaikitmongkol,
2007). Despite these advantages, the implementation of this approach in actual second language
classrooms may be limited due to cultural norms, time constraints, potential lack of fit with textbookoriented curricula, and a lack of support for teachers to learn and implement TBLT (Ogilvie & Dunn,
2010). Thus, to become better familiarized with this teaching approach, it is critical for teachers to
have opportunities to understand and reflect on how they can apply TBLT principles in their own
teaching contexts.
One such opportunity is the two-month online in-service teacher training course, “Teaching Academic
English with the TOEFL® iBT,” offered by Educational Testing Service. This course is comprised of 11
modules of self-access study followed by a three-day workshop, designed to train teachers in using the
TBLT approach to develop academic English lessons. At the culmination of the course, teachers submit
a draft lesson plan based on principles learned in the course. We conducted a qualitative analysis to
evaluate the degree to which lesson plans demonstrated uptake of the TBLT approach by coding the
individual TBLT lesson plans submitted by 90 participating teachers. The findings show how teachers
were successful in clearly stating target academic tasks and learning objectives that meet the needs
and interests of their students. However, their pedagogic task designs often fell short, especially in
terms of task sequencing and the need for more scaffolding before eliciting target task performances.
We conclude with implications for how we can improve the delivery of instructional materials as well
as overall course design to support teachers in implementing useful TBLT lessons.
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The Effect of an Analytic Rubric on Longitudinal, Task-Based Writing Performance
Kristin Naomi Rock
Georgetown University, USA

Location: SR 17 (fourth floor)
Abstract
With the accelerated move to online learning, writing skills have become increasingly important for
managing digital genres, such as educational blogs and discussion forums. Although effective written
communication via such media is important for student success, many university-level second
language learners navigate these unfamiliar tasks without access to guidelines concerning content,
structure, and language use. Researchers in Applied Linguistics have long suggested communicating
instructor expectations through descriptive rubrics (Crusan, 2010; Ferris & Hedgcock, 2014; Weigle,
2002); however, the perceived benefit of rubrics has not yet been investigated through empirical,
quantitative research.
This experimental study, involving two randomly-selected groups of English as a foreign language (EFL)
learners, provided one group of participants (N=15) with the analytic rubric outlined in Rock (2022),
while the other group (N=16) served as a control. The written performance of these 31 university
students on an online task was examined longitudinally via rubric-based scores and several linguistic
indices. Each participant wrote three academic blog posts over the course of two years, and at the
close of data collection, raters who were unaware of the order of composition scored the posts
according to the analytic rubric.
A two-way repeated measures analysis of variance showed that the presence of the rubric, time, and
the interaction of the rubric and time had a significant positive impact on average scores (p < 0.001).
Essentially, repetition of the online genre-based task and use of the analytic rubric contributed
significantly to the superior performance of the individuals who had been assigned to the rubric group.
Participants’ longitudinal written development was also analyzed via nine linguistic indices covering
lexical diversity, lexical sophistication, and syntactic complexity. The mean values for two variables,
noun-adjective and verb-direct object dependency bigrams, demonstrated a significant change over
time, while the moving-average type-token ratio (MATTR) and lexical decision time contributed to a
regression model predicting 16% of variance in language use scores. The results of this study provide
empirical evidence supporting learner use of an analytic rubric during the completion of a writing task.
Furthermore, the project addresses several practical concerns related to task-based language
assessment of digital texts.
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Monday, 29 August
Session 2: 2.35 – 3.05pm
Making the Case for Dynamic Usage-based TBLT
Mohamed Salama, Marije Michel, Audrey Rousse-Malpat, Marjolijn Verspoor
University of Groningen, The Netherlands

Location: SR 11 (third floor)
Abstract
The main aim of our paper is to present an overview of how principles from complex dynamic systems
theory (CDST) combined with usage-based perspectives on language learning, referred to as a Dynamic
Usage Based (DUB) approach can be applied to TBLT, resulting in a L2 pedagogy as a complex adaptive
process.
Larsen-Freeman (2017, p. 23) calls for second language acquisition (SLA) theory and pedagogy to
incorporate a perspective that is in line with “usage-based, connectionism, dynamic systems,
constructivism, network analysis and emergentisim”. In our view, the extensively reviewed TBLT
pedagogy (e.g., East, 2021) accords well with properties proposed by DUB theories with an emphasis
on frequency and salience achieved by authentic exposure (input before output) and resulting in
nonlinear and individually variable L2 development.
A DUB perspective on TBLT helps explains how authentic input as part of the task cycle contributes to
language learning. Taking a CDST standpoint, in which “performance emerges from a confluence of
subsystems within a particular task environment (Thelen & Smith, 1994, p. 84), we have developed a
dynamic, indeterministic approach to task design that builds on sequences of so-called task orbits. Task
orbits comprise two task types: iterative nested tasks at the micro level (within the task) and iterative
main tasks at the macro level (forming the curriculum). The design supports individual adaptive routes
of performance during the task stages (pre/main/post) allowing learners to engage in person-specific
language use. We will demonstrate, how over time, iterating interdependent task orbits, that build on
these design principles, have the potential to create a state space of possible attractor states for tasks.
State spaces and attractors states, important DUB-concepts, foster the emergence of self-determined
tasks, which in turn afford the soft assembly of form-function meaning mapping (FUMMs) (Verspoor,
2017).

A framework for incorporating a humor-based component into task-based language teaching
Peter Neff1, John Rucynski2
1Doshisha

University, Japan; 2Okayama University, Japan

Location: SR 12 (third floor)
Abstract
Researchers have lauded the numerous affective benefits of humor in language education, including
improved classroom atmosphere and learner participation (Reddington & Waring, 2015; Wagner &
Urios-Aparisi, 2011). Furthermore, humor has great potential in providing insights into the target
culture(s) and thus improving learners’ intercultural communicative competence (Bell & Pomerantz,
2016). Despite these potential benefits, research has also revealed that English language learners
struggle to engage in humor in the L2, leading to confusion or even isolation (Bell & Attardo, 2010;
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Shively, 2018). Moreover, language teachers often neglect the crucial sociolinguistic role that humor
can play in the development of their learners’ language ability and intercultural awareness.
In considering the need to facilitate greater intercultural communicative competence among learners
without sacrificing the core role that humor plays in its development, task-based teaching provides a
compatible approach for the language instructor to attain these goals. This is especially true in light of
TBLT’s core features, which include a focus on student-centered learning, providing ample
opportunities for student interaction, “learning by doing,” and use of authentic materials (Ellis et al,
2020; Nunan, 2005).
The presenters will detail a framework for developing or modifying culturally-focused languageteaching tasks to include a humor-based component. In addition to the incorporation of humor into
language tasks, this framework will:
1. Allow for student-initiated humor
2. Consider respective proficiency levels
3. Maintain a connection with the curriculum
4. Include culturally-familiar components
5. Provide value beyond humor
6. Contain post-task peer review and teacher feedback
Each of these will be explained in turn from a research-informed perspective, drawing from the areas
of both TBLT and humor in language acquisition. Issues of practical implementation of the framework
will also be explored, including demonstration of several sample tasks that integrate task-based
language teaching with a focus on creative and humorous learner output.

Building a teacher self-assessment instrument through task-based workshops
Sonia Patricia Hernández-Ocampo, Pedro Antonio Chala-Bejarano, Magda Rodríguez-Uribe
Pontificia Universidad Javeriana, Colombia

Location: SR 16 (fourth floor)
Abstract
The task-based approach to language learning, whose many benefits have been proved, has
traditionally been used and researched from the teaching and learning perspective. Aiming to take
advantage of its benefits in terms of collaborative work and the reflection process that arises after
completing the task (Nunan, 2004; Long, 2015; Ellis et al., 2020), we developed a teacher selfassessment instrument by using this approach; the focus of the tasks was not language teaching but
raising teachers’ awareness of self-assessment. This paper reports a qualitative study with a pragmatic
perspective that sought to build such an instrument for a specific context where language teachers are
only assessed on an institutional basis, not always addressing the features of language teaching. The
study also attempted to empower teachers to assess their own performance continuously and take
action to improve their practice as well as their students’ learning. Taking the human and teacher
dimensions (Kottler, 2013) and competences (Fernández, 2003) as the basis for the reflection, we
designed three task-based workshops within the framework of a teacher-performance enhancement
program offered by a research group to its members. We analyzed the narratives of the teachers at
the end of each workshop in which they evaluated the implications of being involved in the design of
the self-assessment instrument for their teaching and assessment practices. Apart from the
instrument, results showed that the workshops helped the teachers raise awareness of their own
practice in terms of the dimensions and competences; some changes in their pedagogical practices
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were evidenced; teachers also reported that the workshops helped them to recall and learn the basic
procedures of self-assessment, which they said could be used with their own students. Besides, this
innovative use of the task-based approach proved to be effective in a context different from the ELT
class.

Validity Argument for the Use of Summative Task-Based Language Assessment in a Language
Teaching Program for Adult Immigrants
Gabriel Michaud1, Romain Schmitt2, Louis-David Bibeau1, Christophe Chenier1
1Université

de Montréal, Canada; 2Université Laval, Canada

Location: SR 17 (fourth floor)
Abstract
Task-Based Language Teaching (TBLT) has been gaining momentum as a teaching methodology in
different contexts (Ellis, 2018). However, teacher concerns about the incompatibility of TBLT and
summative assessments may be an obstacle to the implementation TBLT in the classroom (East, 2019).
Similarly, the use of Task-Based Language Assessment (TBLA) for summative assessment purposes such
as testing to student achievement in a course is limited (Ellis et al., 2020; Long, 2016). This study aims
to address these two gaps. First, it describes the design, trial and partial validation process of
summative, integrated task-based language assessment tasks, in the A1 to B2 range, for adults learning
French in Canada for immigration purposes. Secondly, it assesses the impacts (washback) on teacher
practices.
Adopting a mixed-method approach, data from the trialing phase for the assessment tasks are
reported within a validity argument and adapted to the specific context at-hand. The discussions and
negotiations between the scientific team designing the tasks (mandated by the ministry of
Immigration) and the expert-team delegated from the ministry itself resulted in the adaptation of the
theorical basis of TBLA features into twelve (12) consensual, accessible and practical tasks. The tasks
are situated between “real” task-based language assessment as described by authorities in the field
(Long, 2016; Norris, 2016) and interactive ability (Bachman & Palmer, 2010) based on a national
communicative language benchmarks (MELS, & MIFI, 2011). The tasks were piloted in authentic
classrooms and followed by focus groups with teachers (n = 24) and students (n = 72)
Preliminary results from data collected and analyzed seem to indicate the tasks meet the requirements
of the validity argument in terms of evaluation, generalization, explanation, extrapolation and
utilization (Chapelle et al, 2008; Jun, 2021; Kane, 2006). Furthermore, data collected during focus
groups hint at evidence of mid- to long-term positive washback. The implications and limits of the
design and trial processes are discussed.
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Monday, 29 August
Session 2: 3.10 – 3.40pm
Evaluating the effectiveness of primary-level tasks: Triangulating teacher, researcher, and student
perspectives
Madison Wray, Mackenzie Coulter-Kern, Laura Gurzynski-Weiss
Indiana University, USA

Location: SR 11 (third floor)
Abstract
Evaluating if tasks perform as designed is a question of critical importance in a task-based program.
However, this important step is often overlooked and/or considered separately from implementation.
This study details our triangulated and integrated approach to examining the effectiveness of a yearlong task-based Spanish program we designed for a primary school for the 2021-2022 academic year.
In this program, learners at each grade level have weekly 40-minute Spanish classes together
regardless of prior language experience, which ranged from completely novice to fluent. Specifically,
in this study we evaluate task effectiveness via teacher post-task surveys and weekly interviews,
researcher interpretations of student task data (communicative and linguistic outcomes), and student
enjoyment ratings provided at the end of each of the 34 tasks/classes.
Results will be contextualized within the larger task-based program cycle (needs analysis, task-based
design, implementation, evaluation, redesign, etc.; Long, 2005, Serafini, Long, & Lake, 2015) and the
larger rural community, which is 70% English-speaking and 30% Spanish-speaking. We will describe
how we created this program collaboratively with community stakeholders including administrators,
teachers, parents, and the local Latinx outreach coordinator, as well as how we engaged weekly with
both the teacher and the task-based data. Finally, we will detail how we used this evaluation to inform
and adjust the design of the second year of the program that begins in August of 2022. Contributing
to larger conversations about the importance of practitioner-based research (Sato & Loewen, 2022),
we will also stress the value and importance of approaching task-based data through the lens of all
principal stakeholders— in our case, the teacher, students, and researchers— and how each lens offers
unique insight on how to maximize learning opportunities, echoing results from prior task-based work
comparing perspectives (e.g., Tavakoli, 2009, Révész & Gurzynski-Weiss, 2016).

An Idiodynamic Approach to Foreign Language Enjoyment and Anxiety in Task Based Presentations
Ahmet Egemen Curuk1, Rebecca Adams1, Cengiz Turan2
1University

of Memphis, USA; 2Adana Alparslan Türkeş Science and Technology University, Turkey

Location: SR 12 (third floor)
Abstract
Emotions in the language learning environment such as anxiety and enjoyment have been a critical
matter in classroom research. Studies in foreign language anxiety (FLA) showed that speaking in front
of a class has been reported to be the least desired and the most feared task (Léger & Storch, 2009;
Young, 1990). On the other hand, studies in foreign language enjoyment show when students are
presented with meaningful tasks that features playability in a positive environment and a supportive
teacher figure, learners are not discouraged by their negative emotions and enjoyment outweighs
anxiety (Dewaele & MacIntyre, 2014; Dewaele et. al, 2017; Dewaele & Alfawzan, 2018; Elahi Shirvan
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& Taherian, 2018). Inspired by Boudreau, MacIntyre, & Dewaele (2018), this study will attempt to
analyze how anxiety and enjoyment fluctuate during different phases of an opinion-gap task that
finalizes with students doing oral presentations. Eight Turkish undergraduate students joined the study
as participants of a workshop where they could practice oral presentations in English. They completed
an opinion-gap task that require them to act as the organizers of a festival where they were responsible
for making a list of the musicians to be hired. After this task, they explained their reasoning through
an oral presentation. For analysis, this study adopts MacIntyre's (2012) idiodynamic analysis which
focuses on anxiety and enjoyment on a moment-to-moment basis by students’ self-ratings of a video
recorded lecture and recall interviews. This approach to Task-Based Language Teaching is fairly new.
Since the presentation phase requires learners to report their work to their peers (Willis, 2009), and
FLA research showed that speaking in front of peers provokes anxiety, detailed research highlighting
the whole lecture is needed. Results of this study highlight variability of anxiety and enjoyment
movements and their connections to the classroom environment, teacher factor, and task demands.

Intelligent tutoring systems on the task-based language teacher’s horizon
Carolyn Blume1, Torben Schmidt3, Detmar Meurers2, Lisa Middelanis1, Diana Pili-Moss3
1Technical

University Dortmund, Germany; 2University of Tübingen, Germany; 3Leuphana University Lüneburg,

Germany

Location: SR 16 (fourth floor)
Abstract
While research in task-based language teaching (TBLT) has increasingly considered the potential
affordances of digital media (Chong & Reinders 2018), the systematic use of so-called intelligent CALL
tools to align TBLT with principles of second language acquisition necessitates closer examination
(Smith & González-Lloret 2020). In light of the development of intelligent tutoring systems (ITS) that
are capable of responding adaptively to language learner input and that have been shown to enhance
linguistic competence (Meurers et al. 2019), research regarding the pedagogic implementation of such
tools in the TBLT setting is critical. The ways in which individualized, scaffolded practice in an ITS
mediates the teacher’s understanding and implementation of TBLT significantly affects learners’
affective and cognitive reception of both the ITS and TBLT, and language learning overall.
This presentation will focus on how English as a Foreign Language teachers in Germany make sense of
FeedBook, a purpose-built ITS that we integrated within a TBLT framework. We examine the ways in
which the teachers implement FeedBook to provide systematic pre-task opportunities to practice and
receive feedback on focus on form during a task cycle. After summarizing the interdisciplinary
development of FeedBook, we will describe the design of the TBLT framework that incorporates the
ITS practice. The mixed methods research design, combining quantitative measures of learner
achievement and motivation with qualitative videography, analysis of student products, and
interviews, will be introduced. Data from the teacher interviews will be triangulated with videographic
incidents to highlight initial findings regarding how the ITS practice impacts and is integrated into the
TBLT classroom. We will conclude by identifying implications of this research, in terms of system and
task designs, and language teacher competence.
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Widening EAP assessment: Effects of task repetition on writing in integrated listening-to-write tasks
John Bandman, Tineke Brunfaut
Lancaster University, United Kingdom

Location: SR 17 (fourth floor)
Abstract
Integrated tasks, requiring a combination of language skills, are increasingly used in English for
Academic Purposes (EAP) learning, teaching and assessment. This presentation will report on a study
investigating the effects of repeating an integrated listening-to-write task on EAP students’ writing for
assessment purposes. More specifically, we explored effects on the complexity, accuracy, and fluency
(CAF) of students’ written performances, and on students’ listening-input summarization skills and
knowledge transfer skills as displayed in their writing. Additionally, we investigated students’
perceptions of repeating tasks, and whether teacher feedback between repetitions enhanced written
performance.
Sixty-four students at a college in the northeastern United States completed a listening-to-write task
and two of the same task repetitions. Students were split into two parallel language proficiency groups:
one received feedback between repetitions, the other did not. Perceptions of the task repetition were
gauged through a questionnaire after the final repetition. Descriptive and comparative statistical
analyses of CAF measure scores, summary and transfer ratings, and questionnaire responses provided
insights into students’ writing abilities, perceptions, task repetition effects, and feedback effects.
We found that by repeating listening-to-write tasks, students’ written performances improved in CAF,
listening-input summarization and knowledge transfer. The results furthermore provided support for
Sample and Michel’s (2014) interpretation of Skehan’s (1998) Trade-Off Hypothesis in that “initial
performances that benefit in one dimension come at the expense of another; [but] by the third
performance, trade-off effects disappear [i.e.] with growing task-familiarity students are able to focus
their attention on all three CAF dimensions simultaneously” (p. 23). All students also regarded task
repetition as a helpful way to improve their listening comprehension and writing performance. Teacher
feedback, however, had little impact on students’ written performance levels. Implications for the use
of a task-based language teaching and assessment approach and of task repetition in EAP will be
discussed.

Monday, 29 August
Session 2: 3.45 – 4.15pm
Reconceptualizing Task Complexity Using Teacher Perceptions
Parvaneh Tavakoli1, Farahnaz Faez2
1University

of Reading, United Kingdom; 2University of Western Ontario, Canada

Location: SR 11 (third floor)
Abstract
Investigating issues related to Task Complexity has been central to studies in second language
acquisition and task-based language teaching. These studies have contributed to the development of
two competing models of Task Complexity, i.e. Cognition Hypothesis (Robinson, 2001, 2007) and
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Limited Attentional Capacity (Skehan, 1998, 2009). Both models draw on a cognitive approach to
second language (L2) processing, but take an opposing view on how attentional resources are allocated
during L2 processing. Robinson (2007) considers multiple attentional resources are available to L2
speakers, whereas Skehan (2009) assumes L2 speakers work with limited attentional capacity.
Regardless of the model, researchers have examined Task Complexity from either a research
perspective, i.e., manipulating task design features that affect Task Complexity (Gilabert, 2007, Revesz
et al., 2017), or from a learner perspective, i.e., understanding learners’ perceptions of Task Complexity
(Robinson, 2001; Tavakoli, 2009), with little research investigating teachers’ understanding.
The purpose of this study was to develop an in-depth insight into ESL teachers’ understanding of Task
Complexity. Participants were novice teachers at the end of their one-year MA TESOL program in
Ontario, Canada. Eighty-five teachers completed a questionnaire, that asked them to identify key
characteristics of task and Task Complexity. Participants were asked to rank two sets of tasks according
to their degree of complexity and identify factors that contributed to this complexity. The coding went
through a rigorous process of identifying key factors independently by two researchers, reviewing, and
reanalysing a subset of 20% of the data three times until consensus was reached. The criteria teachers
considered when evaluating Task Complexity fell under five main categories, namely 1) linguistic
demands, 2) communicative demands, 3), cognitive demands, 4) task design features and 5) learner
differences. This new conceptualization is compared to existing models , and areas for improvement
in the models are highlighted.

The use of pedagogical interpreting in task-based tutorials for Afrikaans second language acquisition
university students
Kanja Susan van der Merwe
Stellenbosch University, South Africa

Location: SR 16 (fourth floor)
Abstract
My study examined the use of pedagogical interpreting in task-based tutorials to teach Afrikaans
second language at Stellenbosch University. The research question is as follows: How workable is
pedagogical interpreting for the purpose of interaction in university students’ Afrikaans Language
Acquisition classroom?
Pedagogical interpreting (Van der Merwe, 2019) and task-based language teaching (Ellis, 2018) with
the interaction approach (Long, 1996; Gass & Mackey, 2015) serve as the theoretical frameworks. The
research design is participatory action research with a case-study component using both qualitative
and quantitative research. Participant observation (response-based micro-evaluation) was used to
study interaction and personation in the main task, and questionnaires (learner-based microevaluation) were used to determine the participants’ perspective on the tasks. Three task-based
tutorials with themes of animated films, live-action films and series were designed and conducted with
21 Afrikaans Language Acquisition students at Stellenbosch University. In the pre-task, the participants
completed a mind map (brainstorming session), pedagogical sight interpreting of subtitles (task
repetition) and watched a video depicting how liaison interpreting works (input-based modelling). The
main task took the form of pedagogical liaison interpreting using role-play, where each student
portrayed the role of a character of their choice and the student interpreter. As the tutor, I played the
interviewer asking the character questions in Afrikaans that the student interpreter had to relay in
English and vice versa again for me to facilitate communication. During the post-task, the participants
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completed the questionnaires. The research question was answered by analysing the interview
transcripts and the questionnaire results.
It was found that pedagogical interpreting is exceedingly workable for Afrikaans second language
interaction due to the use of various interaction strategies that were accompanied by the negotiation
of meaning and which led to modified output (focus on form). All participants indicated that
pedagogical interpreting is a valuable, enjoyable, and novel teaching technique for Afrikaans second
language acquisition.

Investigating writing behaviours and performance across two computer-mediated L2 writing tasks
Kathrin Eberharter, Benjamin Kremmel
University of Innsbruck, Austria

Location: SR 17 (fourth floor)
Abstract
When learners respond to writing tasks in a foreign language, they engage in a highly complex
problem-solving activity wherein linguistic encoding processes may compete for attentional resources
with other cognitive processes such as goal-setting or revision (e.g., Manchón, 2014). With task-based
language assessment increasingly moving towards digital technologies, there is a need to understand
the digital writing process and how learner-related factors (e.g., educational background) and taskrelated factors (e.g., complexity) affect language performance. While previous studies have
investigated writing processes in task-based assessment (e.g., Révész, Michel, & Lee, 2019), they have
produced mixed findings and drawn solely on samples from academic contexts.
This paper presents a study based on two tasks taken from a computer-mediated assessment of L2
writing. Forming a full writing component of a multi-level language test, the two tasks targeted
different levels of language ability. This difference was operationalized via task features such as the
level of formality, time on task, length of expected response and elicited language functions. In a
counterbalanced design, a group of L2 learners (N=32, L1=German) from heterogeneous educational
backgrounds responded to both writing prompts, completed a typing speed test and a standalone
proficiency test. While writing, participants’ eye movements and writing behaviour were recorded with
a Tobii TX300 eye tracker and Inputlog. After each writing task, 15 subjects also produced stimulated
recalls prompted by a replay of their eye movements. The verbal recalls were transcribed and coded
for evidence of cognitive processing (Révész, Michel, & Lee, 2017). By triangulating data in a mixedmethods approach, differences in how participants processed the two writing prompts could be
observed. The presentation will highlight how a task’s demands impact writing behaviours, cognitive
processes and language performance.
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Tuesday, 30 August
Session 4: 11.00 – 11.30am
“Why do I need to study English?” Task-based Needs Analysis for an EGP course
Yunjung Yunie Ku
Georgetown University, USA

Location: SR 11 (third floor)
Abstract
The first step in developing a task-based language teaching (TBLT) program is a methodologically sound
needs analysis (NA; Ellis, 2017; Long, 2005). However, there’s a dearth of research on the
communicative needs of students taking English for general purposes (EGP) courses, especially
compared to the high number of studies within the context of ESP (English for specific purposes). Due
to the relatively little attention that EGP has received in the literature thus far, identifying learners’
needs within EGP settings presents unique challenges.
In Korea, where undergraduates are required to take EGP courses as a graduation requirement, the
question of why students must study English is rarely asked, thereby turning courses into “teaching
English for no obvious reason” (TENOR, Macalister, 2012). With this gap in mind, this study investigates
the needs of Korean undergraduates taking EGP courses. For higher reliability and validity, this NA
followed the “open before closed” sequencing of methods (Serafini et al., 2015), in which initial
categories of needs were induced via open-ended procedures using student interviews, instructors’
intuition, and previous literature. Based on the responses, a questionnaire consisting of open and
closed items was created, pilot-tested, and modified. 149 participants responded to the survey about
learners' perceived frequency and difficulty of the tasks as well as their career plans. Finally, findings
from this quantitative method were triangulated by a semi-structured interview with both the
instructors and students. Based on this methodologically robust NA, students’ needs are discussed in
relation to their future career plans.
Reflecting on both insiders’ and outsiders’ perspectives, this study sheds light on the communicative
needs of Korean learners who may (or may not) study English without obvious reasons. The study
contributes to an understudied area and provides practitioners in East Asian contexts with a solid basis
for transitioning from task-supported to task-based language teaching.

Understanding how young Non-Chinese Speaking students interact in Chinese: influences of task
characteristics
Jing Yan
The Education University of Hong Kong, Hong Kong S.A.R. (China)

Location: SR 12 (third floor)
Abstract
In Hong Kong, non-Chinese speaking (NCS) students refer to those who are from immigrants of ethnic
minority families, such as Pakistan, India, and Philippine. The number of NCS students has been
growing dramatically for the last decade, which posits great challenges for local education system. This
project studies the influences of task characteristics on NCS students’ negotiation of meaning. Prior
research has demonstrated that task characteristics affect how students negotiated for ambiguous
meaning in interaction. While much has been written about adult L2 learners, a lack of research has
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explored this issue in young L2 learners. Contributing to the literature, this study aims to investigate
this issue in primary students who were assigned into two participation structures: NCS-NCS students’
interaction and NCS students-local native speakers’ (NS) interaction. Based on Robinson’s theory, the
study designed two types of tasks, a spot-the-difference task and a decision-making task, with each
type consisting of two versions (a simple version and a complex version). With a repeated measure
design, all the dyads will be required to perform a total of four tasks that differ in interactional
demands and cognitive complexity. The study collected the data from 83 NCS students and 31 NS from
age groups of 9 to 12-year-old by the end of 2021. We are now at the stage of analysing the data to
explore 1) the differences between simple versions and complex versions regarding negotiation of
meaning and 2) the differences between NCS-NCS interaction and NCS-NS interaction regarding
negotiation of meaning. The preliminary findings will be reported. Practical implications for designing
tasks to develop NCS students’ oral communicative competence will be discussed as well.

The impact of L1 reading instruction on dyslexic students' subsequent L2 learning
Erin Elizabeth Fell
Georgetown University, USA

Location: SR 17 (fourth floor)
Abstract
Approximately 10 million American children, or one out of five, have dyslexia (Shaywitz, 2020), but
robust studies like the Connecticut Longitudinal Study (initiated in the 1983–84 school year) indicate
that "less than one-third of children who were dyslexic were receiving school services for their reading
difficulty" (Shaywitz, 2020, p. 30). Unfortunately, to date, there has been relatively little research done
on the intersection of learning difficulties like dyslexia and the learning of foreign languages
(Nijakowska, 2020). Because L1 and L2 learning are interdependent (Sparks and Ganschow, 1993)-though not to the exclusion of other individual differences, (e.g., anxiety; MacIntyre, 1995)--this paper
investigates the extent to which participation in small group L1 reading training based in the OrtonGillingham approach (see Stevens et al., 2021 for a meta-analysis) impacts L2 learning and processing
in a TBLT-based L2 French course. This mixed-methods case study explores (1) the L2 depth of
processing (DOP; Leow, 2015) and (2) L1 and L2 reading gains (operationalized as reading
comprehension and reading fluency) made by early elementary students enrolled in a summer camp
program at a school specializing in the Orton-Gillingham approach to teaching reading to students with
dyslexia. While all summer camp attendees will participate in the L2 French enrichment course, a
subset of the participants' parents will have also chosen to enroll them in a supplemental small-group
reading instruction program for dyslexic students. This subset of participants, thus, will be enrolled in
both summer programs in parallel, with the supplemental reading instruction occurring in the morning
and the L2 course embedded in the larger afternoon summer camp program. Analysis of task
performance, periodic reading assessments, and stimulated recall interviews will all be analyzed for
DOP, reading comprehension, and reading fluency. It is hypothesized that those participants enrolled
in only the summer camp will initially outperform those enrolled in both the summer camp and the
supplemental reading instruction, but that this gap will close over the course of the camp session, as
these dually enrolled students gain reading strategies that compensate for their dyslexia.
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Tuesday, 30 August
Session 4: 11.35am – 12.05pm

Spanish for Nursing: A Task-Based Language Teaching Needs Analysis for a Language for Specific
Purposes Course
Lindsay Helms, Hannah Pitner, Rebecca Adams
University of Memphis, USA

Location: SR 11 (third floor)
Abstract
Language barriers can impede access to healthcare and impact healthcare outcomes for immigrant
and other language minority patients (Bender et al., 2004; Martinez, 2010). In the US context, nurses
and other medical providers can mitigate these healthcare inequalities and provide more effective care
to Spanish speaking, limited English proficiency (LEP) patients by improving their proficiency in Spanish
(Altstaedter, 2017; Fernandez et al., 2011). However, traditional Spanish as a foreign language courses
have been criticized for not effectively addressing learners’ specific needs (MLA, 2007). While
Languages for Specific Purposes (LSP) courses on healthcare have sought to address the need for
Spanish proficiency among medical providers (Bernal de Pheils & Saul, 2009; Bloom et al., 2006;
Cameron, 1998), programs frequently lack a credible methodological foundation (Hardin, 2015).
Inspired by Poedjiastutie and Oliver (2017), the current study uses a TBLT framework to develop a
Spanish for Nursing course by conducting a task-based needs analysis to determine the most vital
Spanish language needs of nurses while also evaluating the effectiveness of previous language teaching
in satisfying those needs. Results from surveys, questionnaires, and interviews conducted among 45
nurses and advanced nursing students show that an overwhelming majority of the participants
recognized a need for healthcare based Spanish instruction. The analysis uncovered specific linguistic
features and real-world tasks designated as essential needs for nurses, including: asking patients triage
questions about their personal information, symptoms, and pain level; discussing with patients how to
follow the doctor’s protocols; instructing patients on how to correctly take their medications; and
connecting on a personal level with patients through small talk.
This presentation will include information from the quantitative and qualitative results of the needs
analysis and will also address implications of this research for applying task-based language teaching
to language for healthcare courses.

Investigating young EFL learners’ individual differences in a dictogloss task: Collaborative mindset
and task perceptions
Asier Calzada, María del Pilar García Mayo
University of the Basque Country (UPV/EHU), Spain

Location: SR 12 (third floor)
Abstract
There is growing consensus on the need to provide focus on form instruction (FFI) in early foreign
language settings, given the minimal exposure young learners receive outside school (Tellier & RoehrBrackin, 2017). In this sense, L2 writing tasks are considered an ideal site to foster metalinguistic
reflection, (Vasylets et al., 2019), especially when learners are required to collaborate (Storch, 2021).
Recent research has demonstrated that collaborative writing tasks are effective in drawing children’s
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attention to form (Martínez Adrián et al., 2021), but little is still known about their individual
differences, such as their interaction mindset (McDonough et al., 2021) or perceptions (Zhai, 2021).
The present study set out to analyze child EFL learners’ (n=91, ages 11-12, L1 Spanish, elementary
proficiency) affective dimension surrounding the dictogloss task. Learners were divided into three
groups: collaborative dictogloss (Collab, n=33), dedicated pre-task FFI and collaborative dictogloss
(FFI+Collab, n=28), and a comparison group (Comp, n=30), who worked individually. The study
followed a mixed-methods design. Learners’ collaborative mindset prior to the task and their task
perceptions were gauged by means of an ad hoc pre-task and post-task questionnaire, as well as using
structured focus group interviews. The questionnaires were piloted and their internal structure was
determined by means of factor analyses, showing that they were psychometrically sound.
The results revealed that child participants were similar in their collaborative mindset, displaying a
high predisposition towards this working mode. By contrast, the groups showed significant differences
regarding their writing beliefs from the onset and their task perceptions, with Collab displaying the
most favorable attitudes. Completing the dictogloss task individually or including dedicated FFI
appeared to have a detrimental impact on the children’s task perceptions. These findings will be
interpreted for future adjustment of the dictogloss implementation in similar contexts.

Rethinking cooperation: Face-Critical Episodes in Communicative Group Work Tasks
Olga Czyzak
Reitaku University, Japan

Location: SR 16 (fourth floor)
Abstract
Group work activities have been established as a crucial component of the modern language
classroom. Various studies have shown that peer interaction plays a vital role in fostering learners’
abilities to independently use the target language (cf. Sato & Ballinger 2016). Especially in task-based
language learning the benefits for learners to join efforts to find a cooperative solution for a task are
widely acknowledged. However, practitioners as well as researchers have also described a range of
challenges connected to group work in second language education, such as reluctance to correct each
other’s oral or written products, being hesitant to actively participate due to the lack of confidence in
one’s own language abilities or the preference for the consultation of a dictionary instead of asking for
help within the group (cf. Philp et al. 2014).
In my research I focus on the role of face, based on Goffman’s face concept (1955), as an influence on
learners’ decisions to address certain topics during peer interaction. Using data acquired through
videography and stimulated recall in a German language class for beginners at a university in Japan, I
showed how learners apply strategies to deal with various face-critical episodes, e.g. in confirmation
checks, corrective feedback or critical comments, during communicative group work tasks. The choice
of strategy is related to two factors: the degree of activity – individually as well as collectively – during
the specific group work, and the relevance to the task. Learners who are actively involved in a task are
more likely to accept a potential face threat for themselves or other group member and verbalize
questions or offer feedback, especially if the task result could benefit from that interaction. On the
other hand, if group members are less actively involved, or if a comment or a question seems to not
contribute to the task outcome, a face threat is rather avoided.
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Following a brief outline of my study and its main results, I will discuss the findings regarding their
relation to common concepts in SLA such as willingness to communicate or learner engagement and
their implications for learning and teaching.

The developing of a non-mandatory low-stakes task-based evaluation tool for the improvement of
reading instruction
Jozefien Loman
University of Leuven, Belgium

Location: SR 17 (fourth floor)
Abstract
While reading comprehension is more than ever vital to participation in education and society (OECD,
2016), international tests such as PIRLS 2016 have shown a significant decrease in young Flemish
pupils’ reading proficiency (Mullis et al., 2017). In response, experts and educational institutions have
made a key recommendation for a more successful approach of reading comprehension instruction:
the well-considered use of assessment tools to monitor reading comprehension throughout primary
school (Pereira & Nioclaas, 2019; Tielemans et al., 2019).
The goal of this research project is to generate new and cutting-edge knowledge for a broad quality
assessment of reading comprehension skills and how it can be implemented in educational contexts.
To achieve this goal, quantitative and qualitative data are collected and analysed.
An important key aspect of the evaluation tool is derived from the principles of task-based assessment:
this type of assessment strives to observe as directly as possible whether or not a pupil is capable of
executing a specific communicative task (Van Gorp & Deygers, 2013). It predicts if learners can
accomplish certain target tasks and elicit more complex competences. This allows for more meaningful
feedback, which is one of the most effective strategies to improve learning. Additionally, task-based
assessment can have wash-back effects on instruction by emphasizing language for communication
purposes (Norris, 2016).
In this presentation I will focus on the initial study in which we outlined a first, rudimentary version of
the assessment model and identified parameters of quality task-based assessment of reading
comprehension. By performing a literature study, interviews with experts (n=20), a needs analysis in
Flemish primary schools (survey n=366 and focus groups n=23) we examined how these parameters
can be effectively combined. I will also zoom in on phase 2, namely the design and development of
instruments to monitor pupils' reading skills, the monitoring of test results in real-life contexts and the
way actors deal with this (5 schools).
The research questions for these phases are:
What does the blue print of a task-based tool for reading comprehension in primary school looks like?
How can these blue print be concretized in the task-based tool?
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Tuesday, 30 August
Session 4: 12.10 – 12.40pm
Beyond the Horizon: Using TBLT to Explore Miscommunication in Maritime Contexts
Nicole Ziegler
University of Hawaiʻi at Manoa, USA

Location: SR 11 (third floor)
Abstract
The commercial shipping industry has grown steadily over the past few decades, with multi-national
mariners now comprising over 80% of the global fleet. Maritime English (ME), a grammatically
simplified and highly technical English for Specific Purposes (ESP), serves as the lingua franca for
maritime communication. However, inadequate training and insufficient levels of proficiency of
second language (L2) learners continues to have a negative effect on maritime communication.
Miscommunication, especially during highly stressful, technical maneuvers, in which there is often very
little time or space to repair initial misunderstandings (Pyne & Koester, 2005; Trenkner, 2007; Ziarati
2009), remains one of the leading contributing factors in accidents at sea. In these situations, confusion
or misinterpretation of instructions or warnings, as well as learners’ pragmatic and sociocultural
beliefs, may intensify problems, thus contributing to the occurrence of an accident or incident. Seeking
to identify and address various causes of miscommunication, the current research investigates the
linguistic, cultural, and pragmatic needs and practices of native and non-native English speaking
mariners in U.S. maritime contexts.
This presentation discusses an exploratory task-based needs analysis of the linguistic and pragmatic
needs of users of ME. Using a multiple sources x multiple methods approach (Long, 2015), National
Transportation Safety Board (NTSB) reports and existing educational materials (MARCOM) were
reviewed, and interviews with domain experts, such as pilots, masters, crew, and shipping
management companies, were conducted. Targeting a wide range of stakeholders, including
professional mariners, management personnel, and instructors in U.S. maritime institutions, surveys
consisting of open and closed ended questions were administered to collect data on the linguistic and
pragmatic needs of maritime interactions, including potential sources of miscommunication. Findings
are discussed in terms of pedagogical implications, including the development of a task-based ME
course to improve ship to ship, ship to shore, and on board vessel communication.

Task-as-process: Group Interaction in Breakout Rooms
Sina Werner
Ruhr-Universität Bochum, Germany

Location: SR 16 (fourth floor)
Abstract
The potential of technology for TBLT and vice versa has already been described by many researchers.
On the one hand, it can serve as a pedagogical concept to plan technology-mediated lessons. On the
other hand, technology enhances the concept of TBLT by supplying authentic resources and new ways
of engaging students in tasks (Lai und Li 2011; Ziegler 2016; González-Lloret 2020). However, there
have been few studies that explored how students in secondary education work on tasks that are
mediated through technology.
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This presentation focuses on findings of a PhD study that implemented a task-based videoconferencing
project in a secondary school. It was carried out online via the videoconferencing tool Teams while
schools were closed during the pandemic. The study, which follows a qualitative approach, aims to
explore the characteristics of group interaction when students collaborate on tasks in breakout rooms.
During the project implementation, the group interactions of EFL students (n=24, 14-17 years old) who
were working on five complex tasks were recorded. After the project was completed, all recordings of
the group work (8 groups, ∼20 h) were reviewed and salient situations were noted. These, along with
other questions, served as the impetus for guided interviews with 20 of the 24 students to investigate
the learners' perceptions of the task-based group work. In addition, a final interview was conducted
with the teacher who reflected on her role in this scenario.
Drawing on Storch’s model of interaction (2002), the study investigates the patterns of group
interaction and shows how differently students engaged with the tasks and with each other. It also
explores how students made use of the affordances and what role technology played in their taskbased group work. Based on the triangulation of data sources, the presentation will discuss guidelines
for task-based activities in videoconferencing.

Technology-Mediated TBLT and Task Complexity: Acquisition of Second Language Spanish Stops and
Rhotics
Stacey Hanson
Indiana University - Bloomington, USA

Location: SR 17 (fourth floor)
Abstract
This study investigates how task sequencing following Robinson’s (2001) Triadic Componential
Framework may affect Spanish second language (L2) pronunciation within an online learning
environment. While previous research has shown more complex tasks lead to greater improvement of
L2 grammar within face-to-face learning environments, the opposite has been found in online
interactive contexts where less complex tasks lead to greater gains of L2 acquisition (Baralt, 2013).
Additionally, the use of tasks has been shown to be related to L2 pronunciation at both the segmental
and suprasegmental levels (McKinnon, 2017; Solon et al., 2017). Few studies, however, have
investigated how the combination of online interactive context and task complexity may be related to
L2 pronunciation. This study expands upon Solon et al. (2017) and employs a map-task design
manipulating task complexity (+/- few elements) in an oral synchronous computer-mediated chat
(SCMC) environment. Specifically, to investigate acquisition of the Spanish voiceless stops /p t k/ and
rhotics /r ɾ/, this study measures duration and voice onset time of the stops /p t k/, and duration and
number of occlusions of the rhotics /r ɾ/ among 30 beginner-intermediate L2 Spanish learners and 10
native Spanish speakers. Furthermore, pronunciation-focused language related episodes (LREs) are
analyzed to examine if and how task complexity affects frequency of LREs and if this predicts greater
L2 pronunciation accuracy. Preliminary findings indicate that learners’ pronunciation of the
investigated Spanish sounds trend toward target-like, native speaker norms to a greater extent during
the less complex task than the more complex task completed in SCMC. However, developmental
differences between L2 and native speakers’ pronunciation are evident. The present study contributes
to the essential and understudied area of pronunciation acquisition, further demonstrating the utility
of task-based research methodology for this competence, and the mediative nature of mode of
interaction for task complexity.
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Tuesday, 30 August
Session 4: 12.45 – 1.15pm

Using needs analysis and task-based pedagogy for developing a graduate EAP course in applied
science
Natalia Dolgova
George Washington University, USA

Location: SR 11 (third floor)
Abstract
In line with the conference theme of widening the TBLT horizons and targeting other fields (e.g.
science) in addition to language, this paper reports on an action-research project focused on analyzing
language-related needs of EAP (English for Academic Purposes) graduate students from Engineering
and Computer Science (hereafter referred to as E-CS) at a large private university in the United States.
Even though standard EAP teaching practices emphasize written genres (e.g., research papers) and
focus on interactions in academic settings, there exists inconclusive evidence of the usefulness of these
skills for students’ long-term professional goals. We conducted a TBLT-grounded language needs
analysis (Long, 2005; Flowerdew, 2013) aiming to determine the expected professional language needs
of E-CS students and to identify specific tasks necessary for successful participation in E-CS professional
discourse and interactions, with the subsequent goal of reorganizing EAP curriculum around relevant
pedagogic tasks. The study utilized both qualitative (classroom observations; semi-structured
interviews; discourse analysis) and quantitative (online questionnaires) methods. In line with Long’s
(2005) recommendation, triangulated sources included students, faculty, administration, experts, and
written texts of target genres.
The results of the needs analysis suggest that, despite being a ‘staple’ of standard EAP curriculum,
research paper writing is not a crucial skill for E-CS professional contexts. Another significant
finding concerned the importance of oral communication tasks from both formal and informal settings.
Consequently, a number of pedagogic tasks were developed to address relevant speaking and listening
(e.g., delivering poster presentations, discussing team projects), as well as writing (e.g., research
report, commentary on data graphics) skills focused on the genres needed for professional success in
E-CS.
In conclusion, we discuss qualitative findings from piloting the new pedagogic tasks in a specialized ECS EAP class and propose possible directions for further curriculum development in applied science
EAP settings.

Virtual Tabadul: Task-based language learning and community building through virtual reality
exchange
Melissa Baralt, Noha Elsakka
Florida International University, USA

Location: SR 16 (fourth floor)
Abstract
Virtual exchange in foreign language (FL) teaching education is a pedagogical approach that engages
students in online exchanges with people from different linguistic and cultural backgrounds (O’Dowd,
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2021). This paper reports on the very first virtual exchange program for Arabic and English foreign
language learning: Virtual Tabadul. Thanks to a grant from the Stevens Initiative, we present on a
multi-institution case study that explains the development of Virtual Tabadul for 1400 students. The
program involves faculty, staff, and students at four institutions: Florida International University (U.S.),
the University of Michigan-Dearborn (U.S.), Oum El-Bouaghi University (Algeria), and Ibn Tofail
University (Morocco). We report on how TBLT principles (Ellis, 2003; Long, 2015), as well as the
Transnational Model of Virtual Exchange (O’Dowd, 2021), led to the creation of over 40 real-world
tasks that were embedded in 12 unique virtual reality spaces representing everyday settings in the
participating countries. This included language-learning tasks and tasks where students work together
to brainstorm how to solve local and global problems (e.g., increase awareness of the Muslim
community in Miami; promote tourism in Algeria). U.S. Arabic language learners are partnered with
English language learners in Morocco or Algeria. Students are automatically enrolled in Virtual Tabadul
as part of their foreign language classes and meet with their assigned partner weekly across a
semester. Students access the virtual reality spaces through a free app on their phones and experience
them stereoscopically using Google Cardboards. They perform the tasks together by moving within the
virtual reality space. Exchanges are set up as one-hour meetings that take place outside of class and
are divided into 30 minutes of English and Arabic dialogue apiece. Learning is measured with taskbased assessment, meeting recordings, as well as with the Beliefs, Events, and Values Inventory (BEVI),
a questionnaire that assesses how learners view themselves and the world. We detail how
administrators, faculty, engineers, and graphic designers collaborated across disciplines, institutions,
and nations to develop the tasks and virtual reality scenes. To conclude, we report on the pedagogical
and technical innovation of task-based virtual exchange for the development of future global citizens.

Using what you have: The role of curriculum in TBLT implementation initiatives
Caitlyn Allen Pineault
Georgetown University, USA

Location: SR 17 (fourth floor)
Abstract
The time and expertise needed to develop tasks have been identified as deterrents for instructors
interested in implementing TBLT (Gurzynski-Weiss, 2016b). While researchers have explored these
issues, their efforts focus on individual teachers rather than entire programs (Erlam, 2015; Bryfonski,
2021a). Implementing pedagogical changes at a program level has proven to be a difficult (Watson
Todd, 2006), with teacher attitudes and the relationship between the old and the new instructional
material flagged as critical for success (Carless, 2003; McDonough & Chaikitmongkol, 2007). Though
teacher attitudes towards TBLT have been investigated (Van den Branden, 2016), the role of curriculum
is underexamined.
This study investigates the values and practices of a U.S. middle school (6th – 8th grade) language
program, as articulated by curricular documents and lesson plans of its Mandarin, French, and Spanish
tracks. Four popular approaches to TBLT (Long’s 10 Methodological Principles, Ellis’ 2017 task
framework, Ellis & Shintani’s 2013 task criteria, and Pica et al.’s 1993 task typology) form the basis of
a multi-stage coding scheme used to investigate overlap between the present curriculum and a taskbased curriculum. Thematic analysis of lesson plans and supplementary resources for 18 units (two
units per language per grade) revealed the frequency and nature of tasks throughout the curriculum.
Findings suggest that introducing TBLT need not necessitate starting “from scratch” and highlight ways
the existing curriculum could be leveraged to maximize the success of a programmatic change towards
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TBLT. Emergent task type patterns across languages and grade levels show how task frameworks can
inform vertical and horizontal unit development and help tailor specialized trainings during TBLT
implementation initiatives. The benefits and challenges of using theoretical frameworks as qualitative
instruments in a document-centered analysis, as well as the obstacles to operationalizing a task-based
syllabus within a secondary school model are discussed.
Informal event: 1.30 – 2.00pm
Exploring student-student collaboration in designing tasks across TBLT courses and institutions
Koen Van Gorp, Laura Gurzynski-Weiss
Location: SR 13 (fourth floor)
As more and more faculty are introducing undergraduate and graduate students to task-based
language teaching, we have noticed a growing need for students to exchange ideas or collaborate on
designing tasks for different learner audiences. Designing tasks proves to be a challenge for students
and discussing tasks with fellow -students in and across courses can help students to get a better grip
on what tasks are and how task criteria can be applied for varied audiences or contexts. In this informal
meeting, we want to explore how faculty members across institutions and countries can work together
to offer their students a high-quality collaborative experience in designing tasks and exchanging ideas
about TBLT. Feel free to bring your syllabus and any out-of-the-box idea on how to facilitate
collaborative experiences across institutions. Join us on Tuesday August 30th from 13:30 till 14:00 in
room SR13.
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Tuesday, 30 August
Session 5: 2.30 – 3.00pm
The assessment of functional adequacy in L2 performance: Perspectives and challenges
Folkert Kuiken, Ineke Vedder
University of Amsterdam, The Netherlands

Location: SR 11 (third floor)
Abstract
Linguistic performance elicited by language tasks has generally been operationalized in terms of
complexity, accuracy and fluency (CAF). However, as has been argued in a number of studies (e.g., De
Jong et al., 2012; Révész et al., 2016), assessment of L2 proficiency is impossible without considering
the efficacy and appropriacy of L2 performance (henceforth ‘functional adequacy’, FA). From the
perspective of task-based language assessment, FA is conceived of as a multi-layered, goal-directed,
task-related construct, in terms of successful task completion by the speaker/writer in conveying a
message to the listener/reader. A rating scale of FA for the assessment of oral and written performance
was developed by Kuiken and Vedder (2017). The goal of our presentation is to discuss perspectives
and challenges of research on FA for TBLA, in particular regarding the following topics:
1. Standardization
An important issue concerns the reliability, validation and/or adaptation of the FA scale, in relation to
learning context, target language, task type, task modality. In order to assure comparability of studies
it is necessary to standardize test instrument, methodology, assesment tasks (use of ‘proto-typical
tasks’), data analysis and rater training.
2. FA in relation to (sub)components of CAF
Although (sub)components of FA and CAF appear to be connected to some degree, the overall picture
is still unclear. Further investigation is needed, e.g., associations between FA descriptors and CAF
measures, or the extent to which the relationship of FA and CAF is moderated by proficiency level and
task type.
3. FA in interactional tasks
So far, the FA rating scale has been employed exclusively for the assessment of monologic tasks. An
important question is whether and how the rating scale can be used (adapted and/or extended) for
interactional tasks.
4. FA in classroom practice
Another issue which needs to be further explored is the role of FA in classroom practice, and how it
can be incorporated into the field of instructed second language acquisition (ISLA). Future research
should also examine the impact of different instructional treatments on the development of FA, and
the possibility to use the scale for self-assessment by learners and/or peer feedback.
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The Effects of Different Paraphrasing Tasks on L2 Writers' Paraphrasing Skills
In Ji Sera Chun, Hikaru Ishiyama
University of Hawaiʻi at Mānoa, USA

Location: SR 12 (third floor)
Abstract
Paraphrasing is a crucial skill for successful academic writing, which requires a high degree of
intertextuality (Pecorari, 2006). Without training, English L2 learners may commit plagiarism, a widely
unaccepted behavior in academic writing practices (Pecorari & Petric, 2014). Despite the importance
of paraphrasing skills, research on the type of support needed for L2 learners is currently scant
(Pecarori, 2016). Thus, this study examines the effects of different paraphrasing tasks on L2
paraphrasing skills of 40 university-level English L2 learners in three intact academic writing courses.
Four paraphrasing tasks were manipulated in terms of task complexity: (1) +/- number of elements and
(2) +/- reasoning demands (Robinson, 2005). Number of elements was operationalized as the number
of words while reasoning demands were based on the type and topic of the text (personal essay on
college life and academic essay on social issues of immigration) from the course textbook. The
paraphrasing tasks completed as an in-class individual activity were then coded based on the number
of unique links (e.g. word strings) copied exactly from the original text. These unique links were
categorized as near copy (50% or more words containing unique links), minimal revision (20-49% words
containing unique links), moderate revision (1-19% words containing unique links), and substantial
revision (no unique links) (Keck, 2006). The relationship between task type and students’ paraphrasing
were also examined using two measures: lexical variation (type and token ratio: TTR)(Qian, Cheng, &
Zhao) and syntactic complexity (clause per T-unit: C/T), a measure adopted from Adams et al. (2015).
Preliminary results suggested that students were likely to demonstrate a higher percentage rate of
unique links in tasks which had higher reasoning demands. The degree of lexical diversity and syntactic
complexity within students’ paraphrased texts were affected by the degree of reasoning demands
rather than the number of elements. Findings provide implications for designing pedagogicallyrelevant tasks for diagnosing and developing L2 learners’ paraphrasing skills in academic writing.

The use of model texts in a collaborative writing task for ESP learners
Takuro Fujita1, Natsuko Shintani2
1National

Institute of Technology (KOSEN), Fukui College, Japan; 2Kansai University, Japan

Location: SR 16 (fourth floor)
Abstract
Providing second language learners with a model text to improve their writing has increasingly
attracted researchers’ attention. Studies have examined the occurrence of noticing when examining
model texts (Coyle et al. 2018) and the improvement of the text after studying the model (Kang, 2020).
In the current study, we extended the research by focusing on learners in an ESP course and examining
noticing of both linguistic and non-linguistic aspects in their writing.
Six dyads in a technology institution in Japan collaboratively completed two tasks requiring them to
write a report of a laboratory experiment using four pictures describing the procedures. In the posttask phase, all the pairs compared their writing with a model text written by the teacher and took
notes about what they had noticed. In the following week, the learners completed the same task
without accessing their first report or the model text. All pairs completed two different tasks (both
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repeated) with the same procedures. The interactions of six pairs while composing the report and
while comparing it with the model text were audio and video recorded and analyzed in terms of
language-related, content-related, and task-related episodes. Their notes were also investigated to see
what aspects they had noticed during the comparisons. The quality of the writings was examined using
content analysis and then further examined in detail to see whether the noticed features were
incorporated in the repeated task.
The preliminary results suggested that while the learners paid relatively little attention to linguistic
features, most of which were lexical, they frequently paid attention to the content and overall
structure of their writing. Many of the noticed features were incorporated into subsequent writing,
resulting in improvement in the quality of the text.

Is less more? Group size and task production with child L2 learners
Alison Mackey1, Hee Jin Bang2, Akiko Fujii3, Yuta Ito3, Erin Lenihan2, Derek Reagan1
1Georgetown

University, USA; 2Age of Learning, Inc.; 3International Christian University, Japan

Location: SR 17 (fourth floor)
Abstract
A great deal of empirical research has illustrated the pedagogical benefits of task-based language
teaching (TBLT), such as facilitating second language (L2) interaction, production, and learning
(supported by meta-analytic and synthetic research, e.g., Bryfonski & McKay, 2019, Keck et al, 2006,
Mackey & Goo, 2007; Plonsky & Kim, 2016). Until recently, the majority of published literature had
focused on college-aged students, but increasingly, studies are beginning to shed light on the efficacy
of TBLT for younger learners, raising questions about best practices (e.g., Ellis, 2020; Hidalgo & Garcia
Mayo 2019; Shintani, 2014, 2018; Zhu, 2020, along with very early work by Mackey and Oliver, 2002).
Nevertheless, surprisingly little recent research exists on how learner pairings and groupings (i.e.,
dyads, triads, quads) impact young learners’ task performance, despite this being a very common
question that practitioners have when implementing tasks.
The study to be presented here addresses the research question, “How does group size impact
linguistic production in communicative tasks with young children?” It was conducted with Japanese
beginner learners of English (7-9 years old) involved in three different groupings (dyads, triads, and
quads) in a counterbalanced design with three task types (spot-the-difference, listen-and-do, and story
retelling) using an online platform. The data comprised language production across twenty-nine
sessions of approximately 35 minutes each (n = 21). Interactional data were coded for a variety of
measures, including complexity, accuracy, and fluency; language-related episodes; corrective feedback
and responses; L1 use; willingness to communicate; self- and other-initiated production and repair, as
well as measures of task completion. Results showed interesting patterns, particularly in relation to L1
use and self-initiated production. Discussion will include implications for both future research and
teaching practices.
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Pre-task explicit instruction and allocation of attention during L2 oral production: Evidence from
self-repair behaviour
Michael Sadeghi1, Mostafa Pourhaji2, Fatemeh Hajinouri3
1The

University of Melbourne, Australia; 2Shahid Beheshti University of Medical Sciences, Tehran, Iran; 3University
of Mazandaran, Iran

Location: SR 18 (fourth floor)
Abstract
Whereas there is a consensus on the merits of explicit instruction in the post-task stage of a lesson,
jury is still out regarding its desirability prior to task performance. There has been much controversy
regarding whether pre-task explicit instruction interferes with the normal functioning of tasks by
disrupting their meaning-primacy principle. One way to provide further evidence to reconsider this
issue can be investigating the overt manifestations of psycholinguistic mechanisms of monitoring
underlying L2 learners’ oral production, namely self-repair behaviour. This study aimed at examining
the effects of pre-task explicit instruction on L2 learners’ oral self-repair behaviour while controlling
for the effects of working memory. To this aim, a between-subjects design was employed where 121
Iranian EFL learners were randomly assigned to a control and an experimental group. An oxford
placement test, a grammaticality judgement task, and an elicited imitation test were deployed to verify
the participants’ initial comparability in terms of their L2 proficiency. An operation span task and a
story-retelling task were employed to gauge their working memory and to obtain samples of their oral
performance, respectively. Lastly, a grammar handout, which explained English relative clauses, was
given to the experimental group. Pre-teaching the grammatical structure was found to increase the
frequency of its repairing (local form repairs), while leaving other aspects of linguistic forms (global
form repairs) unaffected. On the contrary, repairs targeting the conceptual content of messages
(content repairs) were negatively affected by pre-task explicit instruction. The results can resonate
with the concern voiced by the opponents of pre-teaching grammar (Ellis, 2003; Willis & Willis, 2007)
in that it can cause learners to treat the task more as a language exercise. The findings also lend
credence to the Extended Trade-off Hypothesis (Ahmadian, Abdolrezapour, & Ketabi, 2012),
suggesting there is a trade-off between different categories of self-repairs.

The efficiency of task-supported and task-based approaches in teaching the verbs of motion in
Russian
Elena Markina1, Joan Castellvi2
1Universitat

Autònoma de Barcelona, Spain; 2Universitat de Barcelona, Spain

Location: SR 19 (fourth floor)
Abstract
The aim of this research work is to determine in a longitudinal study to what extent Task-based (TBLT)
and Task-supported language teaching (TSLT) approaches are efficient for learning new complex lexical
items such as the Russian verbs of motion. Up to date, there are few studies on the implementation of
TBLT in Russian language teaching and, in addition, as Doughty (2008, p. 274) points out, most evidence
of the possible advantage of explicit over implicit / incidental instruction is based on short-term
training treatments, which can lead to a certain bias.
The experimental work was carried out under real classroom conditions as a part of the Russian
language course at the University of Barcelona. Participants (n=34, 28 females and 6 males, 18-25 years
old) were bilingual Catalan and Spanish speakers. Learners’ level of proficiency was between A1 and
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A2, as measured by internal university proficiency tests. They were divided into two groups: the tasksupported (TS) group (n=15) and the task-based (TB) group (n=19). The general length of the training
treatment was 14 hours. The study followed the pre-test, post-test and delayed post-test design.
In the light of the results obtained, it is safe to say that the two approaches are beneficial since both
the TS and TB groups showed a significant improvement in all the measured aspects, that is, the
amount of verbs produced, the correct use of verbs (both in the oral and written production) and
grammar tests (fill in the blanks, multiple choice and grammaticality judgement tests). Nevertheless,
the TB group performed significantly better than the TS group in the oral task, in the multiple choice
post- and delayed post-test, and in the grammaticality judgement delayed post-test.

Tuesday, 30 August
Session 5: 3.05 – 3.35pm

Using task-based language assessment to guide a TBLT teacher training course
Mike Suhan, Jeremy Lee, Renka Ohta, Gerriet Janssen
Educational Testing Service, USA

Location: SR 11 (third floor)
Abstract
Task-based language assessment (TBLA) has several benefits: it provides a relevant form of assessment
for task-based courses, better represents students’ communicative language abilities, and offers a
more meaningful unit of analysis (i.e., tasks) for stakeholder interpretations of test results (Norris,
2016). As such, a specific TBLA (i.e. the TOEFL iBT® Test) was used as the basis for guiding the
development of an online teacher training course offered by Educational Testing Service
called Teaching Academic English with the TOEFL iBT Test. The course—providing teachers with
research-based instructional practices for developing their learners’ academic English abilities—uses
academic language objectives derived from the tasks in the TOEFL iBT test to guide teacher
professional development concerning TBLT. For instance, course participants analyze examples of
academic language target tasks throughout the course and select or modify these objectives based on
their analyses. Furthermore, the objectives are situated together with TOEFL iBT tasks when
introducing key TBLT concepts (e.g., target task, pedagogic task, task sequencing, TBLA).
Nevertheless, there are few if any models to draw from when using a TBLA to guide the development
of a teacher training course. Thus, this presentation details (a) how objectives based on a type of TBLA
and the test-tasks they derive from can be situated conceptually within a TBLT teacher training course,
(b) how pedagogic tasks targeting the application of these objectives can be implemented in an online
teacher training course using a task-based approach, and (c) how the ability to implement TBLA
principles in lesson planning and associated formative assessments can be assessed through a taskbased performance assessment. The conclusion entails a discussion of practices that course designers
should follow when orienting TBLT teacher training towards objectives based on a TBLA, which draws
on lessons learned from end-of-course survey data collected over multiple iterations of the course.
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TBLT and physics education: First insights into students’ physics-specific interlanguage – a TBPLT
approach
Corinna Pieber1, Wolfgang Dür1, Barbara Hinger2
1University

of Innsbruck, Austria; 2University of Graz, Austria

Location: SR 12 (third floor)
Abstract
Research into the role of language in physics education describes the learning of science through
language (Lemke, 1990) and underlines the need of fostering the acquisition of physics-specific
language (Merzyn, 2005). Even though there are efforts to satisfy these needs, the promotion of
physics-specific language skills of advanced learners through evidence-based materials falls short
(Schmellentin, 2017).
The present PhD-project transfers TBLT to physics education and describes its impact on students’
scientific-interlanguage. It relies on the hypothesis that learning physics-specific language is
comparable to foreign language learning (Rincke, 2010).
To gain specific insights into the topic, a task-based physics lesson following the TBLT principles put
forward by Ellis (2003) was designed and implemented in two Tyrolean high-schools. The aim of the
lesson was to deepen and repeat students’ knowledge on air resistance, a topic placed in the Austrian
curriculum consistently and repeatedly. The task-cycle as such can be seen as highly authentic as it was
based on the findings of a task-based needs analysis (see Taglieber et al. 2019), enriched by physics
and science education research (e.g., Duit, 2010). Additionally, the task-cycle was piloted to use
students’ as well as teachers’ feedback for task modification.
Written performance data produced by 42 students elicited throughout the task cycle were collected
by using silent video tasks as writing stimuli in the pre- and post-task phase. Thereafter, the data were
analysed by means of the software KWIC (Keyword in Context), version 4.7, and Microsoft Excel. The
analysis was carried out inductively and corpus-driven without using a specific theoretical background
in order to guarantee a broad and extensive description of the learner language. First results indicate
that TBLT impacts the scientific-interlanguage of the participants in terms of text-length, the use of
physics-specific vocabulary, writing styles and physics-specific pragmatical language aspects.

Exploring task interaction during (pre-)writing: A mixed methods study
Elisa Guggenbichler
University of Innsbruck, Austria

Location: SR 16 (fourth floor)
Abstract
The field of writing research and instruction has become increasingly interested in how writers interact
with a task (e.g., Barkaoui, 2015, 2016; Révész et al., 2017; Michel et al., 2020). Although researchers
and teachers generally acknowledge the importance of the pre-writing stage, i.e. "the stage before
words appear on paper" (Flower & Hayes, 1981, p. 367), we still poorly understand what goes on in
writers’ minds. Yet, this is when learners interact most with the task (Rijlaarsdam & Van den Bergh,
2006). Thus far, research demonstrated a positive correlation between pre-writing planning time and
language proficiency (Xu & Qi, 2017; Xu & Xia, 2019), text quality (Van Weijen, 2009), and overall
fluency (Rostamian et al., 2017). These studies, however, investigated pre-writing solely quantitatively
based on the duration of the pre-writing stage.
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By triangulating stimulated recalls and eye tracking, this study will explore how writers engage with
the writing task in the pre-writing stage and compare it to task interaction in later intervals of the
writing session. To this end, we recruited 18 foreign language learners at B2 level according to the CEFR
(Council of Europe, 2001), who completed the same standardized writing task in French (n=6) or
English (n=12) while their writing sessions were being recorded using a Tobii TX300 eye tracker. Upon
completion of the writing session, all participants provided stimulated recalls on their pre-writing
stage, which were then transcribed and analysed qualitatively for the nature of writing processes
following Barkaoui (2016). The findings indicate that a purely quantitative exploration of pre-writing
time is insufficient to understand its relation to the outcome of written performances. The study will
therefore not only illustrate learners’ on-line task interaction at a specific level based on data from two
languages, but also highlight implications for task-based writing instruction.

The development of a digital task-based exam for young language learners
Anne Gertruda Henrica van Asseldonk, Christine Claartje Frederique Troussart Van Bulck, Goedele
Vandommele, Lucia Emilia Coleta Luyten, Lies Strobbe
CNaVT, Belgium/The Netherlands

Location: SR 17 (fourth floor)
Abstract
The Certificate Dutch as a Foreign Language (CNaVT) is currently developing its first task-based exam
for teenagers aged 11-16. This conference paper provides a step-by-step account of the test
construction process for the high-stakes assessment of young language learners, starting from a needs
analysis carried out among stakeholders and potential candidates, followed by the test design and task
development. The needs analysis not only allowed to identify relevant tasks and domains for young
learners of Dutch, but also confirmed a number of concerns from literature, related to the test takers’
young age and associated cognitive development, which causes their performances to be more
strongly influenced by motivation as well as prior knowledge and experiences.
In this presentation, we will explain how we combined the results of the needs analysis and abovementioned concerns to create to an age-appropriate and needs-based overall design of a digital exam
for young language learners. We will illustrate this overall design applied to the level of individual
assessment tasks. Finally, we will report on different stakeholders’ and language learners’ experiences
during pretests and pilots, with the exam as a whole and with individual tasks.

The contributions of working memory and pre-task guided planning to the quality of oral
performance
Mostafa Pourhaji1, Fatemeh Hajinouri2, Michael Sadeghi3
1Shahid

Beheshti University of Medical Sciences, Tehran, Iran; 2University of Mazandaran, Iran; 3The University of
Melbourne, Australia

Location: SR 18 (fourth floor)
Abstract
The literature on task-based language teaching (TBLT) abounds with studies that examined the effects
of different types of planning on the complexity, accuracy, and fluency (CAF) of oral output. Another
strand of research has more specifically focused on the mediating role of working memory (WM) in
the effects of planning types on the quality of the output. Given the importance attributed to WM in
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Skehan’s (2014) Limited Capacity Model, on which the theoretical framework of many planning studies
is premised (Li & Fu, 2016), it is surprising that almost no attention has been paid to its mediating role
in the effects of pre-task guided planning (GP) on the CAF of oral performance. The present study sets
out to bridge this gap by examining the contributions of WM and pre-task GP, both individually and
simultaneously, to the CAF of oral performance of Iranian elementary learners of English. A total of
104 participants within the age range of 15 to 17 participated in the present study and performed an
oral story-retelling task followed by an operation span task. The results of multiple regressions
revealed a positive contribution of GP to the complexity and accuracy of planned output and a positive
contribution of WM in predicting CAF of oral productions. The results also indicated that when
combined, WM and GP were powerful predictors of CAF of the oral performance. The findings are
discussed in the light of Skehan’s (1998, 2001) model of task performance and Levelt’s (1989) speech
production model. They also suggest the superiority of GP over strategic planning in making the goals
of complex and accurate production more attainable. Moreover, it is indicated that WM interplays
with the effects of GP. The implications are provided for researchers, material developers, and
teachers.

Intercultural Critical Incidents in EFL-textbooks for German schools – A qualitative content analysis
of task principles
Bernd Frankemölle, Kerstin Göbel
University of Duisburg-Essen, Germany

Location: SR 19 (fourth floor)
Abstract
Theoretical papers (Snow, 2015; Volkman, 2020) and empirical studies (Busse & Krause, 2016; Göbel
& Helmke, 2010) indicate that Critical Incidents (CIs) are promising for intercultural learning in FLlessons. Nevertheless it is unclear which role they play as activities in FL-learning materials. Studies
reporting CIs in FL-textbooks are scarce (e.g. Becker, 2012; Sobkowiak, 2016) and do not present
detailled analytic criteria. Hence, this study employs a qualitative content analysis (Kuckartz, 2018) to
find out about CIs in 31 current EFL-textbooks for German secondary schools. Next to research
questions about sublime culture defintions and the realisation of intercultural competence
dimensions, the study analyses the integration of task principles (Ellis, 2003). These results show that
textbook-CIs turn up regularly (6,3 CIs per book) and many criteria of TBLT are being realised often.
Aspects like a Focus on meaning (87,4% of the CI-activities) or the consideration of learners´ linguistic
resources (86,0% of the CI-activities) show that CIs are adaptable to TBLT principles. Also aucenticity
criteria like authentic learner operations (60% of the CIs) are realised. Other aspects like the learners´
choice (4,9%) or learners´ experiences (13% of the CI-activities), however, are being adressed more
seldomly. Overall, it seems CIs are integrable with task principles in EFL-materials. Nevertheless the CIactivities can finally only fulfil their potential in class when teachers know to use them well (van den
Branden, 2016). This is why two of the textbook-CIs were implemented as stimuli in 17 focused
interviews with EFL-teachers. The qualitative content analysis of these interviews will adress similar
constructs as the textbook analysis so the results may show similarities and differences between the
theoretical potential of the textbook-CIs and the practical evaluation by the teachers. The presentation
will shed light on the research design, chosen results from the textbook analysis and first insights from
the interview study.
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Tuesday, 30 August
Session 5: 3.40 – 4.10pm
Examining the effectiveness of universally effective design features of language teaching in a nonWEIRD sample
Marieke Vanbuel, Margot D'Hertefelt, Bart Deygers
Ghent University, Belgium

Location: SR 11 (third floor)
Abstract
Over the last 50 years, SLA research has identified universally effective design features of language
teaching (Long, 2014). Corrective feedback and elaborated language input are, for instance, facilitative
or even necessary factors for language learning. Recently, however, researchers have brought up the
sampling bias in SLA research (e.g., Adringa & Godfroid, 2019), indicating that most studies have
sampled from White, Educated, Industrialized, Rich and Democratic populations (WEIRD, Henrich et
al., 2010). This puts the universality of these features to the question. It is unclear whether and to what
extent these features may also enhance language learning in adult learners with lower literacy skills.
Yet, with national estimates between 8 and 40% of functional illiterates (i.e., individuals having
difficulties with written texts in order to participate in society, OECD, 2013, p. 59) (Vágvölgyi et al.,
2016) and even higher numbers in immigrant populations (e.g., Cincinnato & De Meyer, 2009), these
learners are not just a small, negligible proportion of the population of L2 learners.
This study examines the effectiveness of several of these universally effective design features on L2
development in a sample of 150 teachers and 2000 adult learners of Dutch with diverging educational
backgrounds. Via a questionnaire, L2 teachers indicate to what extent they apply four of Long’s
Methodological Principles (use of task (MP1), elaborate input (MP3), focus on form (MP6) and negative
feedback (MP7)) in their classroom. We examine to what extent these principles are associated with
student progress in vocabulary, reading and listening over a period of three months using multilevel
modeling. Based on the limited research available on non-WEIRD adult SLA learners, we expect to find
differences in TBLT-like practices between teachers, and differential effects of these principles on SLA
development for learners with diverging educational backgrounds (Deygers & Vanbuel, 2021; Kurvers,
2015).

Transferring TBLT to Science Education: Development of Students’ Scientific Interlanguage in
Informative Writing Tasks
Johanna Taglieber1, Suzanne Kapelari1, Barbara Hinger2
1University

of Innsbruck, Austria; 2University of Graz, Austria

Location: SR 12 (third floor)
Abstract
Learning subject-specific languages is commonly seen as a great challenge in science education and
can be compared to second language acquisition. Still, there exist few evidence-based materials to
enhance students’ language proficiency in science education. Therefore, this study transfers TBLT to
biology education and explores the effects of a task-sequence on the development of year 9 biology
students’ scientific interlanguage in informative writing tasks.
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Prior to the task-design, we conducted a needs analysis that identified pre-scientific writing as a
relevant task for Austrian science learners. Accordingly, our pedagogic task asks students to write
lexicon entries for their fellow students in which they define, describe, and explain microbiological
concepts (e.g. ‘Antibiotics’) based on specialist texts from a textbook. The task-sequence (5x50 min)
structures the learning process into a pre-task phase (text analysis and concept mapping), a task cycle
(planning and writing), and a post-task phase (feedback and revision). To explore the effects of this
task-sequence on the scientific interlanguage development, we conducted a small-scale intervention
study with pre-post-test design. The pre-post-tests (2x50 min) included a word association test and a
writing task. We used questionnaires to gather background information about different learner
variables, including the students’ situational interest. A pilot study (N=26 participants) was used to
refine the pre-post-tests and adapt different category systems for the analysis of written
performances.
Preliminary data from the intervention study (N=18 participants) indicate that the task-sequence had
only a small impact on the development of students’ scientific interlanguage. However, some students
underlined that – compared to regular classroom sessions – the task-based intervention had offered
them the opportunity to learn autonomously which helped them to gain a more profound
understanding of biological concepts. The findings suggest that subject-specific language tasks have to
be implemented over a longer period of time to allow effects in written performances.

Training for task-based peer interaction: The impact of interactional instruction on primary school
learners’ attitudes and use of interactional strategies
Elisabet Pladevall-Ballester1, Alexandra Vraciu2
1Universitat

Autònoma de Barcelona, Spain; 2Universitat de Lleida, Spain

Location: SR 16 (fourth floor)
Abstract
Effective task-based peer-interaction in primary school settings is often influenced by the learners’
attitudes or engagement towards interaction (Baralt, Gurzynski-Weiss, and Kim, 2016), which Sato
(2017) refers to as interaction mindset, but research on attitudes and perceptions on peer interaction
is scarce and even more among young learners. Children are often unaware of the usefulness of
interactional strategies, which are hardly ever taught to them in an explicit way. Interactional
instruction might enhance both the children’s attitudes towards interaction and their use of
interactional strategies while performing tasks in the EFL classroom.
The present study explores the use of explicit interactional instruction over the course of a pedagogical
intervention for 6th grade primary school learners and how such intervention is related to the
development of the young learners’ attitudes towards task-based peer interaction and their use of
interactional strategies while performing a collaborative picture narrative task. Twenty-five
Catalan/Spanish bilingual children aged 11-12 took part in an 8-week pedagogical intervention (50
minutes per week) whereby they were given explicit instruction on interactional strategies (i.e.
conversational adjustments and corrective feedback strategies) for 20 minutes, followed by 30
minutes of focused task-based peer interaction every week (both collaborative and information-gap
tasks). The children’s attitudes towards task-based peer interaction were gathered through a
questionnaire before and after the intervention and their use of interactional strategies while
performing the task were also measured before and after the intervention. Findings indicate that
children produced more interactional strategies after the intervention, in particular lexical requests
and corrective feedback and they did so in their L2 much more often than before the intervention. The
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questionnaire showed the children liked peer-interaction to a greater extent after the intervention and
were more aware of the benefits of peer corrective feedback for L2 learning.

Task-based language assessment: (how) is this possible for the very young?
Goedele Vandommele, Jozefien Loman, Kris Van den Branden
KU Leuven, Belgium

Location: SR 17 (fourth floor)
Abstract
Testing language learners under the age of six is not easy: due to their cognitive and academic
development, traditional instruments do not always provide reliable information about language
proficiency, and construct-unrelated aspects, such as school experience, test anxiety, motivation and
cultural-specific knowledge may influence performance. However, a solid instrument that reliably
identifies the language proficiency of young learners can be an important tool to alert teachers to
individual or group language stimulation needs and assist teachers to lead their preschoolers to
academic success. Task-based language assessment potentially offers an answer in this case as a needs
analysis ensures the selection of recognizable, functional, motivating and authentic tasks that reliably
measure language skills, specifically for young learners.
In this presentation, we present a task-based assessment instrument that has achieved just that.
Starting from a needs analysis that allowed for the identification of functional task types for
preschoolers and for a translation of these needs into tasks, we developed 30 initial listening tasks
suitable to assess children’s understanding of instructions, narratives, and information in a school
context. Through a qualitative pilot study (N=202 preschoolers) and a large-scale quantitative
calibration study (N=1955 preschoolers), we were able to improve the tasks and arrive at a final and
reliable instrument consisting of 6 tasks (person reliability .78 (satisfactory)). We present examples
from the final digital and paper-based instrument, falling into 3 different task formats: tasks in which
children were asked to carry out oral instructions, or correctly identify pictures or information on
pictures from oral descriptions or messages.
Finally, we discuss teachers' reactions to the instrument and their perceived added value on using it:
even though the correlation between their own estimation and test results are high, (Spearman's rho
= .64), teachers appreciate this confirmation; also, in case of discrepancy between estimation and test
result, they take to heart the signal that for some pre-schoolers, a close follow-up may be necessary.

The effects of communicative functions of speaking tasks on first and second language speakers’
fluency
Astrid Morrison, Parvaneh Tavakoli
University of Reading, United Kingdom

Location: SR 18 (fourth floor)
Abstract
Research in TBLT has provided ample evidence that task type affects fluency of second language (L2)
performance. Examining various aspects of task design including amount of information (Tavakoli,
2009), task structure (Foster & Skehan, 1996), and task familiarity (Bui, 2014), research has reported
consistent effects on fluency. An aspect of task design which has remained under-researched is the
effects of task communicative function on L2 fluency. Similarly, there is little research to examine
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whether task communicative function affects L1 and L2 fluency in similar ways. This is the gap the
current study aims to help fill.
This study investigated the impact of three different communicative functions of speaking tasks on
speakers’ oral fluency across L1 and L2. It drew on a 3 x 3 mixed between and within-participant design
where communicative function (i.e., congratulating, complaining, and giving bad news) and language
group (L1 Spanish, L1 English, and L2 English) were the two independent variables and measures of
speed, composite, breakdown, and repair fluency were the dependent variables. A total of 240 audio
samples were collected from 80 participants in the three language groups. PRAAT (Boersma &
Weenink, 2020) was used to measure speed, composite, and breakdown fluency, but repair measures
were manually coded in the transcripts. A MANOVA and repeated-measures ANOVAs were used to
examine task and language effects on fluency.
The results show that task communicative function consistently affects aspects of the speakers’ fluency
behaviour across language groups. For example, speakers from all language groups produce a slower
speech when giving bad news, and they use fewer repairs when complaining. The results also show
differences in fluency behaviour across different language groups. L1 Spanish speakers produce the
fastest and L2 English speakers the slowest articulation rate. These findings have important
implications for models of speech production and language pedagogy.

Taking textbooks to task: Task-based analysis and adaptation of EFL textbooks
Jonathan Mark Newton, Phuong Cao, Jing Yixuan
Victoria University of Wellington, New Zealand

Location: SR 19 (fourth floor)
Abstract
Textbooks are the mainstay of many language classrooms around the world. However, despite growing
awareness of TBLT and the widespread availability of models of task-based classroom ready materials
(e.g. the TBLT Task Bank on Facebook), questions remain about the extent to which commercially
published textbooks align with or offer affordances for TBLT. Our research addressed this issue in
relation to two sets of recently developed and mandated textbooks that are widely used for English
language teaching in secondary schools across Vietnam and China, both countries where curriculum
specifications explicitly reference TBLT or communicative tasks. We sought to identify where the
textbooks align and misalign with TBLT, and where they misalign, what teachers could do to strengthen
alignment with TBLT. Our larger goal was to develop a heuristic that teachers could use to identify and
maximize affordances for TBLT in the textbooks they use.
The research first involved developing and refining an analytic process for coding textbook activities
based around the four features of tasks proposed by Ellis (2018); a primary focus on meaning, a gap,
learners relying on their own resources, and a communitive outcome. This process revealed
complexities and fuzziness around these constructs which may need to be addressed if they are to be
of practical use to teachers. These difficulties notwithstanding, the analysis revealed distinct patterns
in which features were often absent in activities that were otherwise task-like. For example, task-like
activities in the Vietnamese textbook series tended to lack a clear communicative outcome, a gap that
teachers can readily fill if they are aware of it. In this paper we present the findings of the analysis and
discuss the problems encountered in coding textbook activities and how we resolved them.
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Wednesday, 31 August
Session 6: 9.00 – 9.30am

Learner engagement in collaborative online writing tasks: Comparing audio SCMC and video SCMC
Yoon Namkung, YouJin Kim
Georgia State University, USA

Location: SR 11 (third floor)
Abstract
Engagement is a dynamic and multidimensional construct (Hiver et al., 2021), yet many L2 studies have
examined different types of engagement (cognitive, behavioral, emotional, and social) separately.
Also, task engagement studies have mainly focused on L2 speaking (e.g., Aubrey et al., 2020), leaving
engagement in L2 writing tasks underrepresented. A common pedagogical concern in synchronous
online classes, especially during the pandemic, is whether to mandate students to turn their cameras
on. The lack of social presence in audio SCMC hinders the smoothness of communication compared to
video SCMC (Guichon & Cohen, 2014). This issue brings attention to L2 learners’ task engagement in
different SCMCs. To address these concerns, this study compared task engagement in audio and video
SCMCs during collaborative online writing tasks by using Philp and Duchesne’s (2016) concept of
engagement as a multidimensional construct. Twenty pairs of Korean university students completed
blog-post writing tasks in audio and video SCMCs using Google Docs and Zoom for 30 minutes over
two days. Two parallel versions of a collaborative blog-post writing task were designed, and the order
of task condition was counter-balanced. An interview and a post-performance survey followed task
performance. Cognitive engagement was operationalized as language-related episodes, episodes of
discussion on content and information source, edits, and number of words looked up in the dictionary;
behavioral engagement as oral word counts, turn counts, and written word counts. The survey
responses were analyzed for social and emotional engagement. No significant differences between
audio and video SCMCs were found in the four dimensions of engagement. A pair’s proficiency level,
however, affected behavioral and emotional engagement, and gender and SCMC significantly
interacted for social engagement. Interview responses showed that learners tended to focus better on
their writings in audio SCMC. Pedagogical implications on pairing and modality during collaborative
online writing tasks are discussed.

The Effect of Student Self-Assessment on Task-based Language Performance: A Case Study of Cando Lists Assessments in EFL Classes
Limin Su, Qiang Lin
Hainan Normal University, China

Location: SR 12 (third floor)
Abstract
Research demonstrates that student self-assessment offers substantial value in terms of learner
outcomes, student motivation, and achievement when compared to more traditional forms of
assessment (Silver et al., 2008; McMillan and Hearn, 2008; Brown and Harris, 2014; Brown et al., 2015).
While TBLT advocates for student-centered learning, assessment of TBLT remains less studentcentered, with most discussions of assessments focusing on external ratings and task completion (Long
and Norris, 2000; Ellis, 2003; Shehadeh, 2012; Long, 2014). The effects of students’ self-assessment on
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performance and its role in TBLT assessment are underdeveloped. This study examines the effects of
students’ pre-task and post-task self-assessments on their task performance.
The participants are 40 Chinese L1 university students enrolled in the first-year English classes who are
randomly assigned to a control group (n=20) and an experiment group (n=20). Students in the
experiment group were asked to fill out a pre-task can-do list and a post-task can-do list before and
after each task. The can-do lists, which include multiple-choice questions and descriptive self-reflection
questions, are designed to reflect language requirements and expectations of the tasks, and to offer
qualitative insights into students’ perceptions of their ability. Language instructors used numeric rating
scale rubrics that highlight four areas of language outcomes - complexity, accuracy, fluency, and degree
of task completion - to evaluate and record both groups’ language performances. Data was collected
throughout a semester with altogether six different tasks, including a task as pilot study to enhance
the reliability of the measuring instrument. Independent-samples t-tests were used to check the
effects of students’ self-assessments on the complexity, accuracy, fluency, and the degree of task
completion of students’ language performances. The result is that students’ self-assessments have a
positive washback effect on their task-based language performances. The results and findings of this
research suggest that students’ self-assessment is an essential component in TBLT assessment and can
be used as an effective pedagogical tool to promote learning with assessments. More research needs
to aim at exploring the effects and roles of different types of students’ self-assessment tools.

Language aptitude, working memory, and task complexity: Interaction effects on L2 written
performance
María Dolores Mellado Martínez
University of Murcia, Spain

Location: SR 16 (fourth floor)
Abstract
Task-based language teaching (TBLT) research has investigated the influence of individual differences
(IDs) on L2 learning and task performance. Although studies have examined the impact of task
complexity (TC), most have focused on speaking (e.g. Kormos & Trebits, 2011; Robinson & Gilabert,
2007), and few studies have focused on written performance (e.g. Vasylets et al., 2017; Zalbidea,
2017). SLA-oriented L2 writing research has underscored the important role that IDs may play in writing
(Kormos, 2012), and a body of empirical research (e.g. Michel et al., 2019; Zabihi, 2018) has
investigated the mediation of learner-related variables (grammatical sensitivity, inductive language
learning capacity, motivation or strategic behavior) on written texts. Our study adds to previous work
in its attempt to combine in one and the same study an inquiry into the potential interactions of
learner-related variables (language aptitude and working memory) and task-related variables (task
complexity) that have hitherto been addressed separately. To achieve our goal, 40 advanced Spanish
EFL learners in an English Studies degree program were invited to complete the simple and complex
version of the “Fire Chief” task (Gilabert, 2007). Additionally, participants also completed the Oxford
Placement Test, the LLAMA tests (Meara, 2005) and the N-Back WM Task (Jaeggi et al., 2010). L2
written production was assessed in terms of the CAF measures, and both correlations and regressions
were employed to analyse the role of the cognitive IDs in the CAF of the L2 writings. Results showed
that the involvement of language aptitude and working memory is rather similar in both simple and
complex tasks in all CAF areas, except for syntactic complexity. We shall interpret our findings from
the perspective of what our study adds to previous task complexity studies in writing, and the specific
role of language aptitude and working memory in writing, in contrast to speaking.
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Effects of two methods of on-line planning on L2 task-based speaking performance and strategy use
Qianqian Gu
KU Leuven, Belgium

Location: SR 18 (fourth floor)
Abstract
To date, most studies on on-line planning used the definition and operationalization proposed by Yuan
and Ellis (2003) but the findings were inconsistent. Our study, however, redefined on-line planning
based on planning theories in Cognitive Psychology and examined the effects of two ways of
operationalizing on-line planning on L2 students’ task-based oral performance and on-line planning
behaviors. Ninety Chinese EFL learners with similar language proficiency were randomly assigned to
three planning conditions: a) non-planning; b) feedback-focused planning; c) goal-focused planning.
They performed a picture narrative task twice without knowing that there was a second round of
performance before they finished the first one. All participants were given 5 minutes for pre-task
planning and 3 minutes to complete the task. Between the two consecutive rounds of performance,
the non-planning group was given 90 seconds to take a break without extra information. Participants
in the feedback-focused group were assigned a trained listener. The trained listeners asked clarification
questions regarding the first performance and the participants had 90 seconds to listen to and consider
these questions. For the goal-focused group, evaluation criteria were provided after the first
performance and students had 90 seconds to read the criteria. The provision of extra information and
limited time between the two rounds of performance “forced” the participants to replan their speech
on-line. After the second task performance, all participants were invited to answer questions regarding
the strategies they employed during the second performance. Our preliminary findings suggest that
the feedback provided by the listeners significantly enhanced lexical complexity and accuracy.
Surprisingly, participants in this group maintained a similar speed with the non-planning group. The
provision of evaluation criteria, on the other hand, significantly enhanced fluency.

Wednesday, 31 August
Session 6: 9.35 – 10.05am

Group work dynamics and roles of leadership in face-to-face and computer-mediated
communication
Tomohito Hiromori
Meiji University, Japan

Location: SR 11 (third floor)
Abstract
This study investigated the effect of the presence or absence of a leader-role student on group work
dynamics in two different communication modalities: face-to-face and oral synchronous computermediated communication. A total of 144 pre-intermediate proficiency L2 learners of English worked in
groups of three on a picture description task in one of the four conditions (i.e., a group with/without
a leader in a face-to-face condition, a group with/without a leader in a computer-mediated condition).
In order to elucidate the process of group work dynamics, all group work exchanges were audiorecorded, transcribed, and analyzed using the Group Work Dynamic (GWD) measuring instrument
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(Poupore, 2016, 2018). The results showed that in the absence of a leader, the GWD score for
computer-mediated communication was significantly lower than that for face-to-face communication,
indicating that the leader’s importance may vary according to the mode of communication.
Furthermore, when compared the GWD scores of the leader-role students and other students, the
leader’s score was consistently higher than that of other students in most GWD characteristics,
regardless of the mode of communication. This result suggests that it is possible to promote group
work activities by assigning a leader-role student, even in a computer-mediated condition. Finally, the
implications of the findings are discussed in relation to the use of group work in the face-to-face and
computer-mediated language course.

The effect of combining instruction and feedback with tasks in improving language learners’ media
literacy
John Rucynski, Caleb Prichard
Okayama University, Japan

Location: SR 12 (third floor)
Abstract
Distinguishing real news from fake and satirical news is an increasingly important component of media
literacy, yet English language learners often struggle to detect satirical news (Fife, 2016). To promote
media literacy along with student-centered learning, an ongoing task in our university reading courses
in Japan has been to have students select, share, summarize, and comment on news articles on the
class LMS. Students have been introduced to a range of resources, including both authentic and
satirical sites. Despite reaching other objectives of the course, learners continued to struggle to
recognize satirical news. Therefore, we researched the effect of explicit humor instruction along with
the reading task. Humor competency instruction has been shown to lead to learner gains (Bell &
Pomerantz, 2016; Rucynski & Prichard, 2020).
To test learners’ ability at the beginning and end of the course, the researchers designed two versions
of an instrument that mixed headlines and snippets from a mixture of real and satirical news articles.
Learners were tasked with identifying the satirical items. After the pretest, all students (N = 69) did the
task-based reading project, but only the experimental group (n = 34) received instruction on detecting
satirical news. This involved two lessons on cues used to recognize satirical news, including rhetorical
(e.g., hyperbole) and stylistic (e.g., punctuation) cues, and collaborative task-based practice
opportunities.
At the end of the term, all participants took the posttest. Results indicated that the experimental group
significantly improved their ability to detect satirical news compared to the control group. This
corroborates other research suggesting how explicit training can enhance the learning that takes place
in task-based instruction.
The research instrument and the humor instruction will be modelled with audience participation.
Additionally, results of the study will be summarized. Finally, ramifications for combining collaborative
tasks with effective instruction and feedback will also be discussed, specifically focusing on humor
competence development.
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Linguistic complexity in heritage language writing: Investigating individual difference and task
factors
Janire Zalbidea
Temple University, USA

Location: SR 16 (fourth floor)
Abstract
Writing is a complex process characterized by highly variable outcomes. Although increasing research
has focused on understanding the contributions of task and individual factors in second language
writing, little is known about sources of variability in heritage language (HL) writing. This study
investigated the independent and interactive effects of task type and linguistic and cognitive individual
differences in HL writing. Specifically, drawing on Kellogg’s (1996) and Graham’s (2018) models, it
examined the roles that differences in (a) communicative contexts across tasks and (b) HL proficiency
and executive functioning (EF) play in HL writers’ linguistic complexity, a cornerstone variable in the
study of writing development.
Participants were 58 bilingual HL speakers of Spanish enrolled in college-level courses in the USA.
Following a within-subjects design, all participants completed two persuasive writing tasks—the Email
to Friend and Letter to Dean tasks—that were similar in topic (studying abroad) but differed with
regards to their communicative contexts, including differences in recipient familiarity and power
hierarchy. HL proficiency was assessed using an elicited imitation task and a cloze test. EF measures
included the operation span, antisaccade, and backward Corsi tasks. Writing samples were analyzed
for a wide range of syntactic and lexical complexity measures.
Mixed-effect models indicated that most complexity indices were subject to task/communicative
context effects, with some also varying as a function of HL proficiency and/or EF. The Letter to Dean
task elicited greater overall syntactic complexity, higher subordination, and more phrasal elaboration,
as well as greater lexical complexity relative to the Email to Friend task. More proficient HL learners’
writing also evidenced greater global structural complexity and lexical sophistication. Furthermore, the
positive effects of HL proficiency on subordination interacted with individual EF differences, such that
proficiency predicted clausal complexity among lower EF levels only. Theoretical and pedagogical
implications will be discussed.

Assessment of task-based pragmatic performance: Measuring pragmatic complexity and accuracy
Daniel Márquez
Charles University, Czech Republic

Location: SR 17 (fourth floor)
Abstract
Assessing pragmatic performance is a major endeavor in second language (L2) pedagogy and has only
recently started to receive growing attention in task-based literature (Taguchi & Kim, 2018). Most
current work employs holistic and analytic rubrics to account for pragmatic performance. Yet, Márquez
and Barón (2021) have raised concerns as to whether raters using descriptors are able to objectively
assess learners’ performance, in particular, when rating pragmatics.
In this study, we present and evaluate an alternative approach to assessing task-based pragmatic
performance. Specifically, by distinguishing subjective and objective assessment procedures, we
introduce the notions of pragmatic complexity and accuracy. Czech L2 learners of English (N = 38),
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paired according to their English proficiency, performed two versions of the same decision-making task
–a simple and a complex version– aimed at eliciting the speech act of suggestion. Following Robinson’s
(2001) Cognition Hypothesis, the cognitive complexity of these tasks was manipulated along +/elements and +/- reasoning demands. The raters used two separate rubrics to give a score of the
pragmatic complexity and accuracy of the speech acts made by the participants. In addition, we
calculated the ratio of types and inaccuracies to the number of suggestions in order to assess pragmatic
complexity and accuracy, respectively, using more objective measures.
Findings indicate that fine-grained, specific measures of pragmatic complexity and accuracy have the
potential to distinguish performance features that holistic ratings might not be able to detect. Results
further suggest that higher cognitive demands may focus attentional resources so learners can
improve their pragmatic performance. We discuss the implications of our findings for task design and
the assessment of L2 pragmatic performance.
Effects of task type on linguistic complexity in Spanish as a foreign language
Marco Berton, Laura Sánchez
University of Oslo, Norway

Location: SR 18 (fourth floor)
Abstract
The inherent cognitive complexity of a task is largely dependent on task type. Even early studies on
cognitive task complexity already acknowledged that different task types pose different cognitive
demands on the learner (e.g. Brown, Anderson, Shillcock & Yule, 1984). Notwithstanding, only a few
studies to date have compared the linguistic outcomes elicited by different writing task types. The
findings in these studies suggest that argumentative essays elicit more lexically diverse texts than
narratives (e.g., Castañeda-Jiménez & Jarvis, 2014). It has also been found that decision-making tasks
elicit a more diverse vocabulary yet not a more complex syntax compared to descriptive tasks (e.g.,
Frear & Bitchener, 2015).
The present study compares written texts elicited by means of two cognitively different versions of a
narrative task (Tavakoli & Foster 2008) and two versions of a decision-making task (Levkina & Gilabert
2012). The focus of the analysis lies on various measures of lexical and structural complexity, used to
analyse the interlanguage of 62 adult Swedish learners of Spanish as a foreign language. The analysis
involved the comparison of a) the two task types regardless their version, b) only the simple versions
of the narrative and decision-making tasks, and c) only the complex versions of the narrative and
decision-making tasks. The results seem to suggest that the higher cognitive demand of the decisionmaking task in comparison with the narrative task elicited a more complex linguistic production as
regards structural (i.e., the use of subordination) and lexical measures. Nonetheless, the effects on
structural complexity were limited to the simple version of the tasks. On the contrary, the effects of
task type on lexical complexity did not appear to be mediated by the different cognitive complexity of
task version in any of the comparisons.
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Wednesday, 31 August
Session 6: 10.10 – 10.40am

Going back to the drawing board: Do learner psychology and group dynamics predict L2 use during
group work?
Masatoshi Sato1, Gonzalo Salas2, Lani Freeborn4, Shawn Loewen3
1Universidad

USA;

Andres Bello, Chile; 2Colegio Técnico Profesional Nocedal, Chile; 3Michigan State University,
of Amsterdam, The Netherlands

4University

Location: SR 11 (third floor)
Abstract
A major concern of TBLT is the lack of learner participation during tasks; if L2 learners do not use the
language, TBLT will not work regardless of the task’s design. However, research has rarely investigated
predictors of L2 use during task-based interaction. The current study, therefore, explored potential
variables. Participants were 45 high-school students at a public school in Chile who formed groups of
three (15 groups in total). They engaged in tasks in which they discussed to reach a consensus as to
what facility to add (e.g., swimming pool) to their school, yielding over seven hours of video-recorded
data. The data sources included (a) recorded group work, (b) the interaction mindset questionnaire
designed to examine learners’ predispositions towards a task and/or a conversation partner, and (c)
an idiodynamic measure examining learners’ second-by-second perceptions of collaboration. In
regression modelling, the outcomes variables included the amount of L2 use (the number of words
and turns) and attention to form (the number of LREs). Predictor variables included (a) scores from the
interaction mindset questionnaire; (b) ratings of learners’ retrospective perceptions of collaboration;
and (c) the frequencies of positive (e.g., idea contributions, eye contact, laughter) and negative (e.g.,
interruption, group member exclusion, no listener eye contact) group-work dynamics. Results showed
that attention to form was not predicted by any variable. However, the amount of L2 use was predicted
by both interaction mindset and group dynamics to different degrees. Learners’ comments during the
idiodynamic measures suggested that although they approached the task differently, the degree of
collaboration was mediated by how their group members behaved during the task. It is concluded that
learners’ approach prior to engaging in a task and the group dynamics they form during the task are
both important for the task to have a positive impact on L2 learning.

Peer review as meta-task: Design, implementation, and assessment
Claudia Kunschak
Ritsumeikan University, Japan

Location: SR 12 (third floor)
Abstract
With learner-centered instruction, collaborative learning, and learning-oriented assessment, peer
review has moved center stage in academic writing from high school to grad school. While Double et
al. (2019) found an increase in academic performance for both peer-review and self-evaluation in a
meta-analysis across educational levels, Lyman and Keyes (2019) reported reduced anxiety and
increased content mastery for peer reviews at graduate level. However, whereas numerous studies
focus on the impact of peer review on the writing competence or confidence of students, this paper
aims to put a spotlight on framing the reviewing task itself, from design to implementation to
assessment. By conceptualizing peer review as a meta-task, that is, giving feedback on the underlying
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writing task, the different elements, stages, and patterns of interaction can be more clearly defined.
In the present case study, a graduate writing class, peer review fulfills the traditional definitions of
task-based learning as planned, meaningful, real-life like, negotiable, and complete (Nunan et al.,
2020), purposefully straddling the workplan/process divide. The gap can be seen as the difference
between self-evaluation and peer-evaluation of the students' writing. In the presentation, the peer
review task will be approached via its elements (writing to be reviewed, guidelines for reviewing, rubric
for assessment), stages (pre-review, review, post-review), and patterns of interaction (writer-peer,
writer-teacher, peer-teacher). Samples of student reviews at different proficiency levels will be
included to illustrate both process and outcome. Special attention will be paid to the options for
integrating a focus-on-forms perspective into the meaning-focused review activity. It will be argued
that by framing the peer review as a task in and of itself, a collaborative learning activity that is
prepared, practiced, and even assessed, students benefit metacognitively, develop transversal skills,
and transition from students to members of the community of academic writers.

A genre-based approach to investigating the performance of a monologic pragmatic task
Rod Ellis1, Natsuko Shintani2
1Curtin

University, Perth, Australia; 2Kansai University, Osaka, Japan

Location: SR 17 (fourth floor)
Abstract
Previous research investigating the performance of tasks has focused on referential tasks in terms of
complexity, accuracy, lexis, and fluency There has been a conspicuous lack of research that has
examined tasks designed to investigate pragmatic behaviour.
The paper builds on research investigating role-play tasks (Grabowski, 2009; Ikeda, 2017; Youn, 2008)
as an assessment tool. Where previous studies have used conversation analysis to identify salient
pragmatic features which were then incorporated into in a rating scale, our study uses a genre-based
approach (Hassan, 198o; Ventola, 1979) to identify the specific pragmatic features in the performance
of a monologic role play.
The task required participants to leave a voice-mail message explaining why they were unable to
attend a scheduled meeting with their professor. Twenty-four native speakers and 65 L2 learners (L1
Japanese) completed the role play. A comparison of these two groups’ performances revealed a
number of differences in key elements of the voice-mail genre (i.e. in the Opening, Statement of
Situation, Apology, Statement of Problem, Excuse, Remedy, and Closing). In addition, there were
pragmalinguistic differences (e.g. the native speakers more heavily mitigated requests in Remedy).
The analysis of the role-play performances led to the development of a scoring system for assessing
individual participants’ pragmatic ability. We then investigated the relationship between the learners’
pragmatic scores and their English proficiency (measured by means of C-test and TOEFL). Results
showed that proficient learners were more likely to include specific elements in the genre (e.g.
Remedy) but overall that the relationship between pragmatic features and general proficiency was
weak. The study points to the importance of assessing pragmatic behaviour separately from general
proficiency.
We conclude by pointing out the relevance of the genre-based approach for examining the
performance of role play tasks in both teaching and testing.
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Digital tasks in the foreign language classroom: the impact of audio-, video- and text-chat on target
language use and learner affect.
Marrit van de Guchte1, Eline van Batenburg2, Daphne van Weijen1
1University

of Amsterdam, The Netherlands; 2Amsterdam University of Applied Sciences, The Netherlands

Location: SR 18 (fourth floor)
Abstract
The use of ICT in Dutch secondary language education is generally limited to watching and listening
skills, grammar and vocabulary learning (Fasoglio et. al., 2015). Target language (TL) interaction,
however, is still largely restricted to F2F conversations in the classroom and is scarce because of
learners’ feelings of embarrassment (Van de Guchte & Rijlaarsdam, 2018). Technology-mediated taskbased interaction could optimize opportunities for learners to use the TL, minimize fear of failure and
raise motivation (González-Lloret & Ortega, 2014; Ziegler & Phung, 2019). Therefore, we investigated
the effects of synchronous online interaction on learners’ TL output and affect. 44 Dutch learners of
German (grade 9) were randomly assigned to three interaction conditions: audio- (n=12), video (n=14),
and text-chat (n=16), in which they performed four decision-making tasks in pairs over a period of six
weeks. Week 1: pre-tests (vocabulary size, questionnaires on learner affect). Week 2-5: task
performance. Week 6: post-tests: (questionnaires on learner affect). Learner interactions were
analysed for measures of quantity (TL words, turns, time) and form- (LRE’s, self-repair) and meaningfocused processes (meaning negotiation, L1/L2 compensation strategies). Learner affect was
measured by ratings of WTC, self-efficacy, anxiety, and enjoyment. Results showed that audio-chatters
used more turns than text-chatters and more TL words than both text-and video-chatters. Also, audiochatters were more engaged in meaning-focused processes (meaning negotiation, L1 and L2
compensation strategies) than text-chatters. Results showed that discussion of form features rarely
occurred, regardless of condition. Significant increase in learners’ WTC, enjoyment and self-efficacy
were found across conditions. Moreover, text-chatters reported significantly lower levels of anxiety
than learners in the video-chat condition. In all, complementing existing teaching curricula with
opportunities to engage in online interaction tasks will increase time spent interacting in the TL and
will benefit learners’ enjoyment of, willingness to and self-confidence in using the TL for interactional
purposes.
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Workshops
Monday, 29 August
Session 3: 4.45 – 6.15pm

From Task Development to Rater Readiness- Training How to Evaluate Assessment Tasks
Celia Chomón Zamora, Margaret Malone
ACTFL, USA

Location: SR 16 (fourth floor)
Abstract
Task-based assessments allow users to accomplish different purposes- from analysis to feedback to
decisions that lead to washback on lesson and curriculum design, teaching, and learning. A major
feature of task-based assessment is that meaning is communicated “within a well-defined
communicative context (and audience), for a clear purpose, towards a valued goal or outcome” (Norris,
2016). However, great care must be taken to not only ensure that the task itself is appropriate, valid,
and equitable, but that the raters evaluating the tasks are adequately prepared as well. Taking
authentic examples from a large-scale, US-based assessment of secondary school learners’ speaking
and writing proficiency as demonstrated in a task-based assessment, this workshop first provides an
overall view of what constitutes a successful task (e.g., ensuring the desired product matches what is
being asked of the learner, ensuring explicit and comprehensible instructions, ensuring accessibility
and equitable questions for learners). Next, the facilitators will lead attendees in deeply examining
misfitting tasks, identify issues with the task and then reposition it within the test to lead to a more
successful outcome. The facilitators will then review ways in which tasks and rubrics are used to
calibrate the raters responsible for evaluating the assessment tasks to ensure that the holistic score is
equitable and accurate. This will include developing tasks that address typical issues that arise when
dealing with human-rated tests. Lastly, sample benchmark student responses are provided to
demonstrate how the process of reevaluating tasks and recalibrating raters is perpetual and allows for
the best possible version of an assessment.

Designing Film-Based Tasks Within the Willis TBLT Methodological Framework
Glen Poupore
Minnesota State University, USA

Location: SR 17 (fourth floor)
Abstract
Operating within Willis’ pre-task, task cycle, and post-task focus on form TBLT framework and within a
perspective that a definition of a task must include a motivational dimension, the aim of the workshop
is to present examples and to generate ideas for how to design engaging tasks using short-film
sequences, including movie trailers, film scenes, short films, and film production. After outlining the
motivational basis for tasks and a typology of different task types, example film-based tasks will be
presented and performed by the audience members in order to experience the interactive tasks from
a learner’s perspective. Shifting to an educator’s perspective, workshop attendees will also work in
pairs and/or small groups to generate ideas for post-task focus on form activities using scripts from
the presented films and film sequences. The workshop will also focus on brainstorming and generating
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additional ideas for film-based tasks, including from specific films and from different languages. The
session will conclude with a discussion of possible research projects that focus on the use of film-based
tasks with language learners.

Creating interactive tasks with the DIGITASK web app
Carmen Konzett-Firth1, Nicola Brocca1, Ufuk Balaman2, Sabine Kroneder1
1University

of Innsbruck, Austria; 2Hacettepe University, Turkey

Location: SR 18 (fourth floor)
Abstract
This workshop aims to present DIGITASK, a new online platform to create and share pedagogical tasks
for second and foreign language learning mainly in digital spaces. DIGITASK is the result of the project
DIGITASK4IC, funded by ERASMUS+ and carried out (June 2021-November 2022) by four partner
institutions: Hacettepe Üniversitesi (Ankara), Muğla Sıtkı Koçman Üniversitesi, Universitat Autònoma
de Barcelona and Innsbruck University. The core of DIGITASK4IC is the development of
a web-based digital task design app,
a task catalogue illustrated by concrete examples of different types of tasks,
an OER library to provide teachers with a comprehensive, research-based tool to efficiently
develop and implement pedagogical tasks,
a teacher training package helping teachers to develop their own tasks with the DIGITASK app.
The DIGITASK web app adheres to the principles of open education by using only CC-certified OERs in
the tasks created, making the app and its associated tools freely available and by encouraging teachers
not only to design but also to share, reuse, adapt and further develop interactive tasks. The app allows
teachers to assign specific tasks to particular groups of learners who will be able to work on their
allocated tasks using the student module of the app. Teachers can control features such as who will be
given access to what input material at what time during task implementation, how long students can
work on a task, what the completion options are, on what dates and in what order specific tasks should
be carried out. The app supports online cooperation with large groups, promotes learner autonomy
and enhances teachers' and learners' digital competences. In the workshop, participants will learn
about the development and main features of the app, task sharing platform and task catalogue before
delving into hands-on task creation using the DIGITASK web app.
For more information on the project, see www.digitask4ic.com
For the app, see https://www.digitask.app/open (Workshop participants are encouraged to read the
FAQ pop-up page before familiarizing themselves with the app)

How can we persuade ELT practitioners worldwide that TBLT can work?
Jane Rosemary Willis
Freelance, United Kingdom

Location: SR 19 (fourth floor)
Abstract
In this participant-centred workshop we will work in groups to explore reasons why TBLT has still not
become mainstream practice in ELT classrooms worldwide and brainstorm and share ways to
overcome institutions’, trainers’ and teachers’ reluctance to try it out.
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Posters
Tuesday, 30 August
Poster session: 10.00 – 11.00am
Location: Foyer (ground floor)
The Effects of Explicit Instruction on Developing Learners’ Pragmatic Competence in Mandarin:
TBLT versus PPP
Liang-Ting Juan
Palacký University Olomouc, Czech Republic

Abstract
Pragmatic competence represents learners’ language appropriateness in diverse social contexts with
various purposes of utterances. Regardless of its complexity in nature, from the previous studies,
researchers and language educators have come to the consensus that learners benefit from the explicit
instruction of L2/FL pragmatics in classroom settings. This PhD study explores the effects of two
different teaching approaches on developing pragmatic competence with a special focus on making
requests in a Czech university, namely Task-Based Language Teaching (TBLT) and Presentation Practice
Production (PPP). The former represents a learner-centered, top-down, and inductive teaching
method, while the latter teacher-centered, bottom-up and deductive. Participants are 20 Czech
second-year undergraduate students from Department of Asian studies, Palacky University, majoring
in Sinology. The language proficiency test and spoken discourse completion tests (DCTs) will be
administered as the pretest and DCTs for the posttest and delayed posttest. The spoken DCTs include
16 scenarios with two variables manipulated which are social power and social distance between
interlocutors. All the scenarios are designed with high degree of imposition in order to elicit
appropriate request strategies and politeness strategies. The head act of the responses will be tagged
and rated according to the politeness strategy devices in Chinese as frequency and quality data to be
compared between the two experimental groups. A questionnaire will be used to (1) assess other
possible factors such as the exposure to the language and contact with native speakers, and (2)
discover side-effects of the two teaching approaches. During the conference, the lesson plans for the
control group and the experiment group, the descriptive statistic result will be presented. It is assumed
that participants who undertake TBLT treatment, which integrate authentic communication into
classrooms, will show greater improvement in pragmatic competence than the PPP approach group.

Pragmatic Related Episodes in Business E-mail Writing: Collaborative Tasks by Japanese-Language
Learners
Junko Yamashita1, Yasuko Okano2
1Seikei

University, Japan; 2Hiroshima University, Japan

Abstract
Pragmatics is one of the skills essential for smooth communication (Kasper, 1997), yet it is difficult to
make learners aware of it during language learning classes. Kim and Taguchi (2015; 2016) named a
series of interactions in which learners discuss pragmatic matters while performing request-making
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dialogue tasks as "pragmatic related episodes (PREs)” and found that PREs promote learners' usage of
request-making mitigators.
In the Japanese business situation, a high level of pragmatic knowledge is required to maintain a
trusting relationship with others. In addition, students need to pay attention to honorific expressions
(i.e. Keigo) and communicate to avoid being disrespectful to others. However, very few studies have
discussed the possibility of acquiring and teaching pragmatic skills through task activities in this
context. Therefore, this study explores the pragmatic skills required for business e-mails by extracting
PREs in the collaborative tasks of writing business e-mails.
The study was conducted in a class for university students studying Japanese as a second/foreign
language. The students were paired up and asked to write some business e-mails together. They
consist of several speech acts, such as making a request (checking inventory, requesting a delivery
extension), expressing dissatisfaction, and apologizing. Conversations during task implementation
were recorded, and PLEs were extracted from the transcribed data. Although qualitative analysis of
the data is still in progress, several PLEs have been extracted. For instance, there were episodes where
the participants discussed how to start a paragraph as a preliminary step to the speech act, or how to
express a request or an apology in accordance with the situation. There was also an exchange referring
to the complexity of combining speech acts and honorifics. The presenters first describe the features
of PLEs and then discuss the implementation of tasks in classroom settings.

Strategies for Task-Based Reading: Evidence from Eye Tracking
Caleb Prichard1, Andrew Atkins2
1Okayama

University, Japan; 2Kindai University, Japan

Abstract
In many learning contexts, language lessons focus on basic reading comprehension or grammar
translation rather than authentic tasks. Even reading textbooks by major publishers tend to revolve
around answering comprehension questions. However, in the “real world,” readers have a purpose for
reading, such as to gather information or to complete an academic assignment. Even if they score
highly on proficiency tests, many language learners lack effective strategies when reading for a
purpose. This presentation will demonstrate evidence of this from a series of eye tracking studies
involving “proficient” Japanese readers of English who were assigned to read to complete a task. While
most learners did not demonstrate strategic competence, those who did performed significantly better
on the tasks.
In the first task, readers were assigned to summarize a text with multiple paragraphs (Prichard &
Atkins, 2018). However, eye tracking revealed that participants tended to focus on the details in the
middle of the paragraph rather than the main points, which were written clearly in the topic sentences.
Learners who maintained task-awareness and did not get caught up in “seductive details” wrote better
summaries.
In the second study (Prichard & Atkins, 2019), participants were assigned to research a specific topic
from a text in which only half of the content was relevant to the task. Eye tracking showed that almost
all participants read the whole text even the irrelevant sections that were clearly labelled with section
headings. Those who maintained task awareness and skipped over irrelevant paragraphs recalled more
task-relevant details. In a second experiment, the experimental group who were trained to preview
texts and search for relevant content outperformed the control group in pre-posttest gains.
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Together these two eye tracking studies, along with other research, highlight how strategic
competence is needed for real-world tasks that require reading. The presenter will argue that learners
exposed to neither communicative task-based instruction nor reading strategy training will lack
competence to read effectively for authentic purposes. Tasks and activities that promote reading
strategies will be introduced and modeled.

Adapting TBLT to morphologically complex languages: approaches to the teaching of cases in
Lithuanian
Richard Udes
Vilnius University, Lithuania

Abstract
One of the greatest challenges for L2 learners of morphologically complex foreign languages such as
Lithuanian is the acquisition of the case category (Savickienė, 2006). Current textbooks for the teaching
of Lithuanian as a foreign language try to tackle the issue in various ways yet no research has been
done to evaluate the existing practice, especially in the context of TBLT. Interestingly, previous
research suggests that applying TBLT to a morphologically complex language does not necessarily lead
to progress in case acquisition (Markina, 2018).
The present study was undertaken to investigate to what extent current textbook strategies conform
to the TBLT methodology and to establish how they could be improved. For that purpose, the four
most popular L2 Lithuanian textbooks were examined with regards to case instruction according to
five aspects, namely, the stage of instruction, context, preparation, presentation, and subsequent
practice. Preliminary results show that case instruction in these textbooks severely lacks a
communicative and TBLT basis. Furthermore, choices on the order of case instruction and targeted
inflected forms often do not seem to be grounded on the needs of the communicative context. More
importantly, despite claims of a focus on active communication, student activities remain largely based
on intense drilling and exercise. Content seems to be primarily determined by grammar, not vice versa.
TBLT might offer a solution in this regard. The order of case introduction and the inflected forms can
be based on students’ communicative needs through Tasks. In addition, TBLT will put the focus on task
completion through communication, any grammatical analyses will follow in the post-task stage.
However, simply transferring the TBLT approach to a morphologically complex language such as
Lithuanian also raises challenges. Clearly, code complexity needs to be accounted for, which could be
done through, for example, “Skill acquisition theory” (DeKeyser, 2015).

Face-to-face or online? Exploring LREs in a collaborative writing task in the EFL classroom
Agurtzane Azkarai
Universidad del País Vasco/Euskal Herriko Unibertsitatea (UPV/EHU), Spain

Abstract
Similar to the traditional face-to-face (F2F) classroom (Storch, 2019), computer-mediated
communication (CMC) has been shown to help L2 learners who carry out collaborative writing (CW)
tasks to develop their L2 (Zhang, Gibbons & Li, 2021), and L2 learners have shown positive views
towards the CMC-CW combination (Elola & Oskoz, 2010). However, a handful of studies have explored
potential differences between F2F and CMC, including written and oral-CMC modes, when L2 learners
engage in CW tasks. These studies have reported mixed findings (Loewen & Wolff, 2016; Wu, 2015;
Yanguas, 2010) making it difficult to reach sound conclusions about the benefits of each mode for L2
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learners. Moreover, they have compared different participants assigned to only one mode. In order to
better understand the effect of mode in CW tasks and fill the gaps in previous research, the present
study explores the interactions of 30 Spanish EFL learners who completed a different CW task (i.e.,
essay) every four weeks in three different modes (F2F, written-CMC, oral-CMC). The mode in which
they completed the essays was counterbalanced. Their oral interactions were recorded, transcribed
(F2F, oral-CMC), and together with the chat interactions (written-CMC), the language-related episodes
(LREs) generated were analysed (Swain & Lapkin, 1998). They also completed a survey indicating their
views towards the three modes before and after doing the three tasks. A preliminary analysis indicated
that fewer LREs were found in the written-CMC mode (as in Loewen & Wolff, 2016; Yanguas, 2010),
which was the least popular especially after they finished the three essays. The F2F and oral-CMC
modes included a wide range of correctly resolved LREs that focused mainly on vocabulary (e.g.,
looking for a synonym to avoid repeating a word), grammar (e.g., deciding the correct preposition),
and spelling. The findings will be commented in light of their pedagogical implications for the L2
classroom.

A task-based Needs Analysis of primary school-aged refugees and children with migration
backgrounds in Austria
Vera Trager, Roger Gilabert
University of Barcelona, Spain

Abstract
Recent wars in the Middle East, Sub-Saharan Africa and the Ukraine have sharply increased the number
of individuals who seek refuge in Europe. Many refugees are minors and in Europe, Austria had the
highest number of underaged refugees per 100.000 citizens between the years 2014 and 2019 (N=810)
(Children in Migration - Asylum Applicants, 2022). Learning German was crucial for their successful
integration, yet no systematic ways of detecting the language needs of young newcomers existed. A
task-based needs analysis (TBNA) for this learner group provides a basis for a learner-targeted syllabus
that facilitates effective language learning and thus integration. The study fills a gap by providing
accurate information about refugee/migrant communities with pressing needs to learn a second
language. The goal of this TBNA was to detect target tasks of primary school-aged newcomers to
Austria and describe them in terms of task dimensions such as task goals and procedures, participation
and interaction, spatial and environmental conditions, linguistic demands, cognitive and
psycholinguistic demands, and technological requirements (as per Gilabert & Malicka, 2021) Semistructured interviews with seven field experts and two former newcomers were conducted and a
survey inquiring about the frequency and the need for training of 38 target tasks was distributed.
Results show academic, social, and family-oriented tasks that newcomers need to perform in their L2
German. They furthermore demonstrate how the triangulation of multiple sources (Long, 2005)
facilitates such an identification of target tasks in various life domains and the development of detailed
task descriptions along multiple task dimensions. The questionnaire employed during the interviews
elicited exhaustive information about tasks and enabled the development of detailed task descriptions
along multiple task dimensions. Surveys allowed for rankings of task frequency and the need for
training, with direct consequences for syllabus development. Collectively the results provide a wellinformed basis for task selection, sequencing and the development of meaningful pedagogical tasks
for refugee/migrant populations at primary school level in Austria, as well as other countries in Europe
and beyond.
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Incorporating Input-Based Incremental Vocabulary Instruction in TBLT
Joe Barcroft
Washington University in St. Louis, USA

Abstract
Input-based incremental (IBI) vocabulary instruction (Barcroft, 2012) is an evidence-based approach
to vocabulary development that is grounded in research and theory on lexical input processing (lex-IP)
and that is uniquely suited for different varieties of meaning-oriented second language (L2) instruction,
including task-based language teaching (TBLT). This presentation focuses on why and how the IBI
approach can be incorporated very fruitfully in TBLT. We begin by explaining the 10 principles of the
IBI approach, including Present new words frequently and repeatedly in the input; Promote both
intentional and incidental vocabulary learning; Present new words in an enhanced manner;
and Promote learning L2-specific word meanings and usage over time; as well as a 7-item checklist for
designing IBI lessons. We then review key research findings and theoretical developments in lex-IP that
underlie the IBI approach. Studies in this area have revealed both positive and negative effects of
different ways of presenting target words as input and different types of tasks in which learners can
be engaged, such as the positive effects of using acoustically varied speech to present target words in
the input and the positive effects of providing learners with opportunities to retrieve target words pm
their own. We then present and discuss a series of techniques for incorporating the IBI approach in
TBLT, emphasizing how IBI principles can be incorporated at various stages of task-based activities,
both within and outside of the classroom. Lastly, in the fourth and final part of the presentation, we
examine a few sample lesson plans based on TBLT, highlighting how IBI provisions in each one are
supported by concrete research findings and, as a consequence, will lead to improved vocabulary
learning and more effective engagement in different types of tasks.

Task-based assessment in a worldwide context: How to prevent cultural bias
Christine Claartje Frederique Troussart Van Bulck, Jonas Wynants, Anne Gertruda Henrica van
Asseldonk, Carlien Maria Alferink, Goedele Vandommele
CNaVT, Belgium/The Netherlands

Abstract
The CNaVT (Certificate Dutch as a Foreign Language) develops task-based language exams for Dutch
language learners. As Dutch language learners from all over the world participate, these exams should
take care to incorporate tasks that assess Dutch language proficiency that are relevant for learners
worldwide, from different cultural contexts. Because of these varying cultural contexts, validity and
fairness of the assessment requires attention to the recognizability of tasks, while also preparing
candidates for the desired intentional use (Norris et al., 1998). In the case of the STRT-exam which
prepares for a study in the Netherlands or in Belgium, these requirements represent a difficult balance
to strike: for fair assessment, cultural and contextual bias needs to be prevented, while task
performance should inform on the relevant language proficiency in the context of Dutch-medium
higher education in two West-European countries.
In this paper, we present how CNaVT deals with this balance and to a large extend succeeds in avoiding
cultural diversity and potential cultural bias in assessment tasks. We describe how we start from the
required language level in Dutch-language higher education and how we reconcile this with the
information gathered on the cultural backgrounds and educational contexts of our candidates during
the different steps of the test development process of test design, internal and external feedback, pilot
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exams and exam marking. As a final step in the test development process we conduct a bias analysis
and look for remaining sources of cultural bias. If there are items that are culturally biased, these items
will be scrutinized. We conclude this paper with some recommendations for avoiding cultural and
contextual bias in task-based, needs-based language assessment.

Towards designing task-based curricula for resettled Afghan refugees in the U.S.
Negar Siyari
Georgetown University, USA

Abstract
A mass evacuation and displacement of Afghan citizens took place after the U.S. military withdrawal
from Afghanistan in July 2021. So far, nearly 75,000 Afghans have arrived and resettled in the United
States. One critical aspect of their settlement and integration is learning English. This will help them
find jobs, take care of their personal tasks, and later to thrive in the new society (Smart, De Maio,
Rioseco & Edwards, 2017). However, flexible teaching approaches are required for addressing the
unique needs of refugee and immigrant language learners. Task-based language teaching has a clear
edge over other teaching approaches because it has proven to be effective not only for needs-driven
learning of English, but also achieving immediate proficiency to conduct daily real-life tasks (Long,
2015). This study reports on a needs analysis among Afghan newcomers designed as the first step in a
TBLT curriculum. The researcher, who is a bilingual speaker of Farsi and English, reached out to multiple
(>10) Afghans recently resettled in California and conducted in-depth individual and focus group
interviews. To triangulate the needs analysis, two former and current teachers of English to Afghan
learners were also interviewed. Thematic and ethnographic analysis of the data showed very diverse
backgrounds in this refugee population. Some are highly educated with technical skills and a good
command of English, while some are illiterate even in their L1. Additionally, gender roles are a key
differentiator of the needs. Moreover, the study identified three categories of needs that demand
distinct task-based curriculum designs: family-centered (managing daily family chores), job-centered
(employment opportunities), and growth-oriented (college, career development). The results of this
study inform language program developers about at-risk learners’ needs and may have implications
regarding how the U.S. government can allocate resources to best serve the resettled Afghan
population.

Does it ‘Work’? Evaluating Tasks in an Intermediate Japanese Language Class at Japanese University
Yukiko Koguchi
Hiroshima University, Japan

Abstract
This study reports on how a teacher-designed task worked in an intermediate-level Japanese class.
Task-Based Language Teaching(TBLT) has not yet been widely adopted in Japanese language classes at
Japanese universities, where many learners originate from Asian countries. In this article, we examine
a task of sharing personal experiences conducted in an online class according to the micro-evaluation
method. The three research questions concerned (1) whether learners were motivated during the task,
(2) whether learners’ responses to the task were as expected by the teacher, and (3) whether language
acquisition occurred for learners through the task.
The subject of this study was a 30-session (30-hour) course on Japanese vocabulary held at a university
in Japan. All classes were conducted using ZOOM due to the spread of COVID-19. This article focuses
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on a personal experience sharing task that was conducted in this course on the topic of “travel.” This
topic was chosen based on a needs analysis of the learners, and the target vocabulary for learning
consisted in feature words extracted from the topic corpus of ”travel.”
The results showed that (1) the learners’ responses were predominantly positive. Even in a class with
many students from China, the learners were motivated by the effective functioning of the online tool,
which enabled them to visually grasp the geographical features and cultural differences within China.
(2) The teacher had assumed that each member of the group would make an individual presentation.
However, the group members collaborated to create a speech about one person’s experience. They
were seen advising each other on how to make the vocabulary and grammar understandable to all. (3)
Classroom observations showed that learners acquired new vocabulary through group discussions and
teacher feedback. However, according to the learners’ own reports, there were many cases in which
they acquired new vocabulary unrelated to the topic of the teacher’s speech in the class.

Teachers’ perceptions of linguistic complexity in interactive speaking pedagogy in the ESL classroom
Chris Veldwijk
University of Amsterdam, The Netherlands

Abstract
In this presentation, more light will be shed on classroom practices in terms of Task Based Language
Teaching principles in speaking pedagogy and – more specifically - increasing pupils’ linguistic
complexity in interactive speaking tasks. Although TBLT ideas as part of the communicative language
teaching approach are widely supported, facilitating and monitoring second language acquisition
through interactive speaking tasks is easier said than done. Contrary to traditional teaching, with a
focus on grammar, which is easier in terms of instruction and assessment, the implementation of TBLT
in the classroom continues to be a challenge for teachers.
In a study that was conducted in The Netherlands, in the first months of 2022, ten teachers of different
secondary schools were interviewed about their pedagogical approaches in upper-intermediate and
pre-university ESL speaking lessons. The study aimed to not only describe classroom practices, but also
tried to find an answer to what teachers wish to improve in their speaking lessons. One of the main
questions in these interviews was: what do teachers do in order to foster pupils’ acquisition of new
and more complex linguistic language through interactive speaking tasks? Apart from gaining insight
into current TBLT practices in secondary education in The Netherlands, the results of the study helped
formulate design principles for teaching complexity in the ESL classroom. In this presentation, the
results of this study will be shared with the audience. Together, we aim to discuss principles and pitfalls
for TBLT classroom practices, and discuss focus points for future research.

Tasks in Spanish textbooks: A comparison of Encuentros 1 (2012) and Con gusto A1 (2013)
Tizian Ruckenbauer
University of Graz, Austria

Abstract
The first textbook focusing on young learners of Spanish in the German speaking
context, Encuentros (Amann et al., 1994), offered topics of interest for adolescents following a
communicative approach but neglecting TBLT. In its recent edition, Encuentros (Martín/Amann et al.,
2012) keeps focusing on young learners in communicative settings and implements TBLT by offering
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so called Lernaufgaben (learning tasks). The study takes up this turn towards TBLT, analyzes it and
contrasts the results with another TBLT based Spanish textbook used in the Austrian context,
namely Con gusto A1 (Lloret Ivorra et al., 2013). In line with the perspective that “[t]extbooks are
undoubtedly the most popular teaching materials used in foreign language classes” (RadićBojanić/Topalov 2016: 137) the extent to which the two textbooks meet TBLT criteria is highlighted
(see Hinger/Mathies 2019). The analysis draws on Ellis’ (2018) definition of a task and considers TBLT
categories put forward by Bygate (2016), Estaire (2011), Müller-Hartmann/Schocker von Ditfurth
(2011) and Willis (2000). Hence, the design, the structure and the content of the tasks are analyzed as
well as the learner activities and language skills involved. Finally, the task evaluation is regarded. A
criterion-based questionnaire is used to measure the frequency of items that correspond to the various
task criteria by applying three different rating scores (2: criteria totally fulfilled, 1: partially fulfilled, 0:
not fulfilled). First insights show that Encuentros is more likely to follow the TBLT approach than Con
gusto as it satisfies more criteria for task design, offers well-chosen communicative situations and
sound evaluation procedures. However, the two textbooks could both improve by meliorating their
post-tasks, to name just one area. Altogether, the study provides interesting insights in what East
(2017: 421) calls the under- and over-application of theory in practice, as made apparent in two
textbooks for young learners of Spanish.

Exploring TBLT practices and teacher beliefs in L2 classes for adults with diverging educational
backgrounds
Margot D'Hertefelt, Marieke Vanbuel, Bart Deygers
Ghent University, Belgium

Abstract
In real-world classrooms, teachers do not always implement or interpret TBLT principles in the same
way, resulting in differences between teachers (East, 2017; Van den Branden, 2016). Practical
knowledge, teacher beliefs and institutional culture impact instructional choices in the classroom
(Borg, 2003). Yet, little is known about how large differences between teachers are, and to what extent
both individual and institutional context influence teacher practices. Previous studies have often taken
a qualitative approach and have either focused on how individual teachers implement TBLT (Van den
Branden, 2009) or have sought to explain which factors influence teacher beliefs (Borg, 2006). The link
between beliefs, contextual factors and TBLT practices remains underinvestigated, especially in the
context of L2 education for adults with little or no formal schooling. To address this research gap, this
study investigates whether reported classroom practices and beliefs differ among L2 teachers teaching
to adults with diverging educational backgrounds at the A1 level (CEFR). In particular, we want to
investigate how the reported practices and beliefs overlap and to what extent the differences in
practices and beliefs can be explained by specific teacher variables. By means of a quantitative survey
among 150 L2 teachers, the use of and beliefs regarding four of Long’s (2014) Methodological
Principles that have been proven to be effective TBLT strategies will be examined: use task, not text,
as the unit of analysis (MP1), elaborate input (MP3), focus on form (MP6) and provide negative
feedback (MP7). We expect to find differences in instructional practices and beliefs related to three
variables that have been considered to either directly or indirectly impact practices and beliefs (Borg
2003), i.e. the teaching context, teacher experience and professional education. In a next stage, we
will perform classroom observations to complement teachers’ self-reported practices.
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